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Abstract: Newcomer youth (i.e., immigrant and refugees) 
in Canada face barriers as they navigate school 
integration. While teachers have been identified as a 
source of support in this process, there is little formal 
education to train teachers on proving integration 
support to newcomer youth in the school system. The 
purpose of the following study was to investigate pre-
service teachers experiences and perspectives regarding 
involvement and the provision of support for newcomer 
youth in the school systems. Employing a descriptive 
phenomenological methodology, and utilizing a school 
integration framework, semi-structured interviews were 
conducted with 10 pre-service teachers. Analysis revealed 
five general structures, (a) understanding 
culture/background, (b) supporting language transition, 
(c) adapting/modifying teaching style, (d) teacher
preparation, and (e) roles additional to teaching.
Implications for teachers and service providers that
identified student characteristics, environmental and
teaching considerations and gaps in current teacher
training as important factors that contribute to pre-
service teachers experiences supporting school
integration for newcomer youth.

Résumé: Les jeunes nouveaux arrivants (immigrants et 
réfugiés) au Canada sont confrontés à des obstacles 
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académiques, culturels et linguistiques lorsqu'ils 
intègrent un nouveau système scolaire. Les élèves 
identifient les enseignants comme source de soutien tout 
au long du processus d'intégration scolaire, mais les 
enseignants ne se sentent pas nécessairement préparés à 
répondre aux besoins des nouveaux arrivants. Cette 
étude explore l'intégration scolaire, du point de vue des 
enseignants en formation initiale. En utilisant une 
méthodologie phénoménologique descriptive, des 
entrevues qualitatives ont eu lieu avec 10 enseignants en 
formation initiale. L'analyse des données a révélé cinq 
structures générales: a) comprendre la culture / contexte 
culturel; b) soutenir la transition linguistique; c) adapter 
/ modifier l'enseignement; d) former les enseignants; e) 
entreprendre des rôles supplémentaires. Des implications 
pour les enseignants et les conseillers scolaires sont 
présentées. 

 
 

Introduction 
Canada is renowned for welcoming newcomers, defined as 
permanent residents (including people who have received 
"approval-in-principle" from Immigration, Refugees and 
Citizenship Canada to stay in Canada), refugees (protected 
persons), and temporary residents (including student, worker, or 
temporary resident permit holders; (Canada Revenue Agency, 
2024). Canada’s foreign-born population has noticeably increased 
since the 1950’s, with an increase in diversity among individuals 
entering coming to the country due to changes to immigration policy 
in the 1960s (Salehi, 2010; Statistics Canada, 2016). Indeed, 
migration is currently the largest contributor to population growth 
across the country, and many of those arriving are children and 
youth. According to the 2021 Canadian census, there were 697,701 
non permanent residents that arrived in Canada for the 2022/2023 
year (Statistics Canada, 2024) with 1.6 million of the newcomers in 
Canada between the ages of 15-24 (Citizenship and Immigration 
Canada, 2012). 

For newcomer youth, schools are often the first point of contact 
with Canadian society, and success in education is a key indicator 
of how they are managing the transition to the host country (Cooper, 
2014). However, newcomer youth face numerous barriers as they 
navigate the school system. Difficulty overcoming these barriers is 
associated with increased levels of depression and anxiety, school 
dropout, and involvement in criminal activity (Rossiter & Rossiter, 
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2009). While other researchers have investigated acculturation 
(Huffman-Gottschling, 2016; Shachner et al., 2017), adjustment 
(Shachner et al., 2017), and academic achievement 
(Areepattamannil & Freeman, 2008) to examine the key role of 
schools for adjustment among newcomer youth. An integration 
framework was used to guide the current research investigating 
newcomer experiences with school systems. In accordance with 
Agar & Strang (2008) integration is conceptualized as a bi-
directional process that takes a holistic approach, considering 
factors that contribute to the integration of newcomer youth and 
their families. Gallucci (2016) highlighted that, in school systems, 
integration refers to phenomena including psychosocial wellbeing, 
academic performance, and English language learning. In support 
of Gallucci’s conceptualization of school integration, authors have 
used school integration as a framework to consider multiple 
domains that contribute to adjustment including social, emotional, 
linguistic, and academic factors (Gallucci & Kassan, 2019; Kassan 
& Mukred, 2022). 

Specific to school settings, authors have identified the 
influential role that teachers have in facilitating school integration 
and overcoming barriers in newcomer youth (Areepattamannil & 
Freeman, 2008; Gallucci, 2016; Suárez-Orozco et al.,2010b). 
Researchers found that newcomer youth identified teachers as both 
barriers and facilitators the process of school integration (Kassan et 
al., 2024; Gallucci, 2016; Naraghi, 2013). For some, teachers are a 
source of support, helping students to feel a sense of belonging, and 
to achieve academic success (Brown, 2014; Kassan et al., 2024; 
Suárez-Orozco, Pimentel, & Martin, 2009). However, students often 
reported that they did not feel adequately supported by their 
teachers (Kassan et al., 2024), and experienced discrimination 
within the classroom. Negative experiences such as these can 
impact school performance and student engagement (Richards, 
Brown, & Forde, 2007). Clearly, teachers play an important role in 
school integration, yet research focusing on teachers themselves 
suggests that they feel unprepared to work with newcomer 
students, and have difficulty engaging with them (MacNevin, 2012). 
Less is known about the perceptions of those training to be teachers, 
or pre-service teachers. While there has been an increase in 
attention to multiculturalism in teaching with various diversity 
courses being implemented in teacher training programs (Akiba, 
2011) it is not yet clear how pre-service teachers understand the 
phenomenon of school integration, and how they perceive their role 
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within that process. Therefore, the research question addressed in 
this study was: How do pre-service teachers perceive and describe 
their experiences of working with newcomers who are integrating 
into high school in Canada?  

 
Literature Review 

In alignment with the conceptualization by Gallucci, (2016) Gallucci 
& Kassan, (2019); Kassan & Mukred, (2022), School integration 
refers to the consideration of adjustment in multiple domains of 
school life including social connection, English language learning, 
academic performance, and emotional wellbeing. This is understood 
as a dynamic process of induction of newcomers into the school 
system, involving adaptation by the newcomer and the host school 
As schools tend to be newcomer youths’ primary point of contact 
with Canadian society, they serve as a key venue where integration 
into Canadian society takes place.  
 
Experiences of Newcomer Youth 
Recently, researchers have begun to investigate newcomer student 
experiences with school integration and have shared the 
perspectives of both newcomer youth, parents, and school staff on a 
variety of newcomer youth experiences, such as: language barriers 
(Matejko et al., 2024; Vrdoljak et al., 2022); lack of resources (for 
teachers and students), decreased student support (Gallucci & 
Kassan, 2019) education (for teachers and peers) on how to welcome 
and work with newcomer youth joining the school system (Matejko 
et al., 2024; Vrdoljak et al., 2022); racism from peers, teachers, and 
other staff members (Matejko et al., 2024)  social connection 
(Vrdoljak et al., 2022); identity exploration as youth integrate their 
new country of residence with existing cultural identity (Matejko et 
al., 2024); decreased trust in school systems (Matejko et al., 2024); 
and an increased need for independent learning due to lack of 
resources (Matejko et al., 2024). 

 
Teachers’ Experiences Supporting Newcomer Youth 
Bennouna and colleagues (2021) investigated teacher experiences 
supporting newcomer youth in Texas, Virginia, and Michigan. 
Teachers in this study discussed varying levels of comfort 
navigating social and emotional needs of newcomer students. 
Varying degrees of challenges related to teacher student ratios, 
decreased translation support, lack of support staff, and difficulty 
accessing learning tools (i.e. school computers). Finally, 
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opportunities to collaborate between family and school were 
identified as facilitative opportunities for integration. 
Furthermore, Gallucci and Kassan (2019) highlighted how high 
school experiences for newcomer youth can influence the trajectory 
into post-secondary education.  

Pre-service teachers offer a unique perspective into school 
integration, as they have hands-on experience teaching newcomer 
students in practicums, and are immersed in training programs 
designed to develop their understanding of educational practices 
and policies (Goddard & Hart, 2007). The foundational coursework 
and practicums undertaken by pre-service teachers are critical 
entry points for determining how they understand their roles 
(Lastrapes & Negishi, 2012; Ryan, 2006). Various characteristics 
such as believing in students’ ability to perform well academically, 
building on students existing knowledge, and having a deep 
understanding of students’ cultural backgrounds (Sleeter, 2008) 
have been identified among teachers as approaches that support the 
educational process for newcomer students. Furthermore, the 
capacity to form supportive relationships with newcomer students 
has been identified as a key factor influencing student well-being 
(Brown, 2014; Walsh, Harel-Fisch, & Fogel-Grinvald, 2010). Despite 
these findings, in many cases teachers have difficulty forming 
supportive relationships with their students, citing time 
constraints, a lack of understanding of students needs, and 
difficulty forming intercultural relationships (Patel & Kull, 2011; 
Roxas & Roy, 2012).  

The majority of research on teaching newcomer students has 
focused on the language learning aspect of teaching newcomer 
students, and while teachers acknowledge the importance of 
language learning, many have reported that they are inadequately 
trained to support language learning in a subject-based classroom 
(Faez, 2012). More recently, researchers have begun to explore 
culture and its implications within a classroom setting. Given the 
increasing diversity in classrooms, and the influential role teachers 
have in school integration (Areepattamannil & Freeman, 2008; 
Gallucci, 2016; Suárez-Orozco et al.,2010b) it is crucial that teachers 
develop an understanding of their students’ cultures (Rossiter & 
Rossiter, 2009). Indeed, cultural awareness and culturally 
responsive teaching methods are associated with improved 
academic outcomes and engagement among minority students 
(Richards et al., 2007).  
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Teacher Training with newcomer students 
In Canada, education is under the mandate of the provincial 
government, and as such, teacher training, and subsequently 
training on diversity and working with newcomer students varies 
across provinces and university programs (Crocker & Dibbon, 2008). 
Given the increasing diversity in North American classrooms, and 
the proliferation of research in multicultural education, there is an 
increase in opportunity for pre-service teachers to take some 
diversity-related courses. While these courses are found to change 
pre-service teachers’ attitudes towards working in a multicultural 
setting, fostering positive beliefs about diversity, many teachers 
continue to report feeling unprepared to teach in a diverse 
classroom (Akiba, 2011; Cho & DeCastro-Ambrosetti, 2005; Levi, 
2019; Li & Grineva, 2016). Furthermore, for some teachers, the lack 
of awareness or education on newcomer school integration may 
result in harmful perpetuations of Anglo-American cultural and 
social practices (Li & Grineva, 2016). Several approaches have been 
suggested to remedy this lack of preparation. For example, longer-
term experiences with individuals from different cultural groups 
that allow for the development of relationships between teachers 
and members of non-dominant groups help to build awareness of 
cultural differences (Kumagai & Lypson, 2009; Lowenstein, 2009; 
Wear, 2003). Furthermore, Pre-service teachers that participated in 
Levi’s (2019) study expressed a need to incorporate in formation on 
refugee issues into the pre-service curriculum, as well as training 
on practical strategies and support for refugee students. While this 
avenue of training is promising, it is not yet implemented widely. 
Indeed, research exists on models for teacher education with regard 
to diversity; yet the exploration of pre-service teachers’ experiences 
of implementing their training, and their perceived role when 
working with newcomer students, remains largely missing from the 
literature (Lowenstein, 2009). In Hos and Kaplan-Wolff’s (2020) 
study, the teacher was able to implement learner-centered teaching 
pedagogy despite using pre-scripted teaching materials by bringing 
awareness to refugee newcomer students educational, cultural, and 
English language histories. 

Overall, it is evident that there are a number of challenges 
faced by newcomer youth as they enter the school system. It is clear 
that through this process, teachers are positioned as instrumental 
in supporting this transition, and having the ability to form 
supportive relationships and demonstrate an understanding of 
diverse student needs and cultural backgrounds can be a protective 
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factor for newcomer youth (Rossiter & Rossiter, 2009). 
Unfortunately, many newcomer students do not get the support 
they require from teachers (Suárez-Orozco et al., 2009) and the 
perspectives of those who work with newcomer youth are largely 
missing from the literature on school integration. While several 
authors Akiba, 2011; Cho & DeCastro-Ambrosetti, 2005; Levi, 2019; 
Li & Grineva, 2016) have investigated teachers’ experiences 
working with newcomer students, the research on the experiences 
and perspectives of pre-service teachers remains segmented and 
sparse, and does not address practical experiences. Therefore, the 
aim of the current study is to holistically explore school integration 
of newcomer youth, as perceived and understood by pre-service 
teachers. 

Method 
A descriptive phenomenology was employed to address the research 
question: How do pre-service teachers perceive and describe their 
experiences of working with newcomers who are integrating into 
high school in Canada.  

The aim of descriptive phenomenology is to uncover the essence 
of experiences or, to determine what is common about the 
experience of the phenomenon being researched, in this case pre-
service teacher’s experiences with integrating newcomer youth into 
the school system, (Lopez & Willis, 2004). Essences can be gleaned 
from the analysis of rich descriptions (Giorgi, 2009). This approach 
emphasizes remaining close to participants’ descriptions, to 
highlight the depth and complexity of experiences (Giorgi, 2009). 
This research is guided by the school integration framework, which 
is an emerging framework that highlights that the school 
integration process as complex and multifaceted process that 
acknowledges factors both within and external to the school 
environment as influential in the integration process (individual 
experiences and traits, family climate, and community 
environment, Gallucci, 2016; Kassan & Mukred, 2022). 

Participants and Procedures 
Participants were 10 pre-service teachers from a western Canadian 
university in the province of Alberta. To ensure sufficient data was 
collected, interviews were conducted until saturation was reached, 
or the point at which information from further interviews appeared 
to be redundant (Green & Thorogood, 2014). Pre-service teachers 
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were eligible to participate if they completed at least one practicum 
in a classroom that included students who were new to Canada.  

Participants were between 21 and 36 years old (Mage = 25.8 
years). Four participants identified as male, and six as female. 
Participants identified as middle or upper-middle class, and 
endorsed a range of religious beliefs. Six participants were born 
outside of Canada. Nationalities represented were Canadian, 
American-Canadian, Greek, Korean, and Vietnamese. Collectively, 
participants spoke 11 languages. Participants were at various 
points in their training at the time of their interview. Nine 
participants were enrolled in a Bachelor of Education program, six 
of whom were in an after-degree program and had previously 
completed at least one degree. One participant was completing a 
Master’s of Education. Including students at varying points in their 
programming allowed for diverse perspectives to be represented. 
Following ethical approval, participants were recruited through 
convenience sampling (Robinson, 2014; Suri, 2011), via an email 
sent to students in the Faculty of Education. Participants took part 
in one-on-one, 60 minute semi-structured interviews with a member 
of the research team. The interview guide included questions 
regarding: participant’s background, experience of school 
integration, needs of newcomer youth as they integrate, and teacher 
experience and preparation. Participants received a $20 
honorarium for their time.  
 
Data Analysis 
Analysis was conducted using Giorgi’s (2009) systematic steps for 
analyzing descriptive phenomenological data. This method allows 
for a deep understanding of participants’ experiences, while 
remaining close to content provided by participants. The steps were 
as follows. Digital recordings of interviews were transcribed. The 
researcher read each transcript, to get a sense of the experience as 
described. Next, interview data was separated into meaning units, 
where each unit described a unique psychological experience. Each 
meaning unit was then examined and expressed in a way that 
highlighted the participant’s psychological experience. These 
expressions were arranged into general structures and constituents. 
Each participant’s interview was summarized to consolidate 
themes, and to allow for member checking (Langdridge, 2007). The 
final step involved generating the general structures of the 
experience that were common across participants. Following the 
analysis, peer auditing was conducted (Schwandt, 2015), wherein a 
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researcher new to the data was provided with the raw data as well 
as the meaning units and psychologically sensitive expressions. The 
auditor reviewed the categorization to confirm or suggest changes. 
Finally, member checking was conducted, to obtain feedback from 
participants and verify the accuracy of findings (Schwandt, 2015). 
Each participant received the summary of their interview to review, 
and was given the opportunity to provide feedback. All participants 
who responded confirmed that the summary matched their 
experience.   
 
Rigor and Trustworthiness 
Lincoln and Guba’s (1985) guidelines for rigor and trustworthiness 
were used which include: (a) credibility, (b) transferability, (c) 
dependability, and (d) confirmability. Credibility, or the accuracy 
with which the participants’ experiences are reflected in the results 
(Cope, 2014), was ensured through member checking and peer 
debriefing (Thomas & Magilvy, 2011). Transferability, or 
generalizability in qualitative research, was addressed by stating 
participants’ demographic information and describing to whom 
results might be applicable. Dependability, or consistency with 
which the same results would emerge given similar conditions, was 
addressed by keeping a clear audit trail of decision-making during 
the research process (Shenton, 2004), as well as through 
consultation with the research team (Schwandt, 2015). Finally, 
confirmability, or ensuring participants’ perspectives were 
represented, was addressed through member checking, and 
including quotes from participants (Lincoln & Guba, 1985). 
Members of the research team also engaged in reflexivity and 
bracketing, to ensure that their experiences and perspectives did 
not interfere with data analysis (Giorgi, 2009).   
 

Results 
Analysis of interviews revealed five general structures. The 
structures were: (a) understanding culture and background, (b) 
supporting language transition, (c) adapting/modifying teaching 
style, (d) teacher preparation, and (e) roles additional to teaching. 
See table 1 for a summary.  
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Understanding Culture and Background 
Participants spoke about their perception of the importance of 
understanding newcomer students’ culture and background. The 
following four constituents emerged, (a) determining students’ 
cultural background, (b) diversity within the school, (c) navigating 
cultural differences, and (d) incorporating culture into teaching and 
learning.  
 
Determining students’ cultural background.  
Participants noticed that students’ cultural background, 
demographics, and circumstances of migration impacted school 
integration, particularly their readiness for schooling, priorities 
with regards to schooling, and parental expectations. Even factors 
such as gender impacted the ease of integration. Further, pre-
service teachers found that understanding the factors pertaining to 
culture and histories of newcomer students allowed them to identify 
those experiencing difficulties. However, while pre-service teachers 
recognized the importance of understanding their students’ cultural 
background, they also cautioned against making assumptions. One 
participant, a 24-year-old male from the Philippines, explained:  

 

Table 1 
Summary of Structures and Constituents 
Structures Understanding 

Culture and 
Background 

Supporting 
Language 
Transition 

Adapting/ 
Modifying 
Teaching 
Style 

Additional 
Roles 
Outside the 
Classroom 

Teacher 
Preparation 

Constituents Determining 
Students’ 
Cultural 
Background 
 
 

English 
Proficiency 
Impacts 
School 
Integration 
 

Assessing 
Student 
Adjustment 
to 
Curriculum 
 

Supporting 
Initial 
Integration 
 

Degree 
Preparation 
 
 

 Diversity 
within the 
school 
 

ELL 
Programming 

Modifying 
Materials 
and 
Assignments 
 

Facilitating 
Social 
Integration 

Practicum 
Experience 

 Navigating 
Cultural 
Differences 
 

Availability 
of Resources 

Building 
Relationships 

Knowledge 
of 
Community 
Programs 
 

Acquiring 
Additional 
Experience 

 Incorporating 
Culture into 
Teaching and 
Learning 

 Utilizing 
Different 
Teaching 
Techniques 

Liaising 
with Parents 
and 
Families 

Personal 
Experience 
as a 
Newcomer  
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You had to be careful because their previous history is 
all over the spectrum. Some of them have never been in 
schools, some of them haven’t been in schools in a long 
time, so the really important thing to stress is how you 
approach them because some of them, if they’re refugees 
may have seen traumatic things. One thing I noticed is 
that a lot of their behaviours, in a normal classroom, 
they’re unacceptable. But you always have to remember 
that they don’t know what it’s like to be in the 
classroom.  
 

Diversity within the school. 
Pre-service teachers observed that when the host school was 
culturally diverse, students were better able to connect to the school 
community, whereas in school with less diversity, newcomer 
students tended to feel isolated. However, participants cautioned 
against making assumptions that students would want to connect 
primarily with individuals who share their cultural background. 
One 36 year old participant who emigrated from Romania drew on 
her experience as a newcomer student:  
 

There is a tendency to assume that if you’re from 
another culture you’re going to be more comfortable 
with people from your own culture. … And people do 
tend to gravitate together based on their cultural 
similarities. That makes sense, we are social beings. But 
they don’t always want to. I actually wanted to work 
with someone from [another culture] but I never had a 
chance because these projects were all about my own 
culture, and maybe I didn’t feel like celebrating my 
culture that much. After all, my parents left because life 
was not that great. 
 

Navigating cultural differences.  
In addition, pre-service teachers noted that it fell within their role 
to help students to bridge cultural gaps. Participants indicated that 
this role was challenging, particularly striking a balance between 
meeting newcomer students’ diverse needs, while maintaining an 
equitable learning environment. It was crucial to not only be 
culturally knowledgeable, but also sensitive in the ways that they 
approached cultural differences in the classroom context. One 
participant, a 29-year-old female, shared: 



80                                                                                              NATHOO ET AL. 
 

 
Our Syrian refugee was not comfortable with working 
in groups with boys, and so trying to remember that and 
putting together groups … trying not to make it seem 
like I was being preferential to her … I really struggled 
to try to find that balance at the beginning, to make it 
fair but also supportive. And understanding, equal is 
not always fair… 
 

Incorporating culture into teaching and learning.  
Participants noted that discussing culture served to enrich learning 
for all students, and highlighted newcomer students’ strengths. On 
the other hand, participants grappled with how to incorporate 
culture into teaching in a way that did not alienate newcomer 
students. One participant, a 24-year-old male from the Philipines, 
shared, “if I put myself in their shoes I would just want to be treated 
normally.” 
 

Supporting Language Transition 
All participants spoke about how important they perceived English 
Language Learning (ELL) to be for newcomer students. The 
following three constituents were revealed, (a) English proficiency 
impacts school integration, (b) ELL programming, and (c) 
availability of resources.  
 
English proficiency impacts school integration.  
Pre-service teachers noted that language proficiency played a key 
role in students’ adjustment to schooling in Canada, in both the 
academic and social domains. Students with lower English 
proficiency faced additional challenges during the process of school 
integration, and benefitted from additional support from school 
staff. A 29 year-old participant shared:  

 
A lot of them have learned some of the concepts in their 
own language, and so they’re very frustrated because 
they’re not achieving what they want, and they’re not 
able to communicate their frustration, advocate for 
themselves, whereas they a hundred percent can in 
their own language… And if there is no one available to 
help transition that, if it’s all Anglophone teachers 
without anyone that’s able to do any translation, then I 
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think they get very frustrated and can become very 
introverted, closed off to their teacher and others. 
  

ELL programming.  
Participants indicated that their ability to support language 
transition was impacted by the type of ELL programming within 
the school. The types of ELL programming differed across schools, 
with some offering separate ELL classes, some offering one-on-one 
support for ELL students, and others lacking ELL programming 
altogether. Participants discussed the various costs and benefits 
associated with the types of ELL programming. A 25-year-old 
Canadian participant stated:  

 
There’s a lot of debate, but some teachers are of a 
mindset that having students that have a similar 
English language level and comprehension would be 
better off in the Canadian schooling system being 
taught together, but at the same time, that’s 
segregating them. That’s pointing out “you are 
different”. So on one hand it would be easier to 
academically support these students but at the other 
hand, it’s not providing that cultural and social 
integration that is a part of school.  
 

Unfortunately, participants also shared that ELL classes that 
focused solely on language acquisition did not cover the content 
necessary to gain access to post-secondary schooling. Overall, 
participants felt that although the type of ELL programming 
available was largely outside of their control, they recognized 
opportunities to support language transition within the classroom.  
 
Availability of resources.  
Participants raised concerns with regard to large class sizes and 
availability of language learning resources (e.g. teacher’s aides and 
language learning materials such as bilingual dictionaries). Even 
when resources were available, they were often not developmentally 
appropriate for older students, and students appeared to disengage 
in these cases. A 28-year-old female participant shared:  
 

You see them try, struggle, and the teachers struggling 
to reconcile that they are so mature, and they’ve been 
through so much in one aspect of their lives. Yet they’ve 
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come to school and they’re reading out of children’s 
books to gain English proficiency…   
 

Adapting and Modifying Teaching Style 
Participants recognized the need to modify their teaching style to 
meet the needs of their newcomer students. Within this structure, 
four constituents were revealed, (a) assessing student adjustment 
to curriculum, (b) building relationships, (c) modifying materials 
and assignments, and (d) utilizing different teaching techniques.  
 
Assessing student adjustment to curriculum.   
Pre-service teachers described the diversity of academic 
performance among newcomer students, wherein some did very 
well, but others had difficulty. They speculated that this variation 
might in part be due to differing pre-migration educational 
experiences, and recommended carefully assessing students’ 
educational background. Participants also cautioned against 
making assumptions about newcomer students’ academic ability 
without considering language proficiency. Further, they observed 
that some newcomers did not readily ask for help when struggling 
(either academically or with concerns such as health and finances), 
which they suggested may be due to cultural differences with regard 
to help-seeking, or lack of awareness of available resources. A 22-
year-old male participant stated, “they don’t normally seek 
academic help on their own, the teacher has to tell them where to 
go and where to be at what time before they take that step.” 

 
Building relationships.  
Pre-service teachers explained that it was helpful to build 
relationships with newcomer students to better understand their 
experiences and needs, and to determine the most effective 
approaches for assisting them. A 21-year-old male participant 
shared:  

 
You should try to connect with them in some way beyond 
being a lecturer. I mean, you’re not a lecturer, you’re a 
teacher so, it reinforced doing the dirty work of 
identifying what the issues are on that one-on-one level. 
 

However, several participants discussed some of the challenges they 
faced in forming supportive relationships with newcomer students, 
particularly due to language barriers and cultural differences. 
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Participants observed that for some students, not having 
relationships with their teachers heightened their experience of 
isolation. 
 
Modifying materials and assignments.  
Furthermore, participants spoke about steps they took to provide 
academic support, including modifying assignments and teaching 
materials. Participants recognized that modifying grading rubrics, 
altering language used, and shortening assignments were helpful 
adjustments for newcomer students. Unfortunately, pre-service 
teachers had limited flexibility to modify assignments particularly 
for older students preparing for standardized exams. One 29-year-
old female participant explained:  

 
In grade 10 they start doing projects that mimic the 
diploma exams for three years later… And for 
newcomers who weren’t tested that way, who learned a 
different curriculum, or who don’t have the English 
skills, it puts them at a disadvantage, in their self-
confidence, and among their peer group. They maybe 
view themselves or viewed by teachers as being less 
capable, because of this focus of the school system. If it 
was project or interest based, more personalized for the 
students… Then even though the language would still 
be an issue they could show, “I’ve done this part of the 
background before and this is where my strength is so 
I’m going to focus on that,” and they could excel and 
show their strength more than we allow them to now. 
 

Utilizing different teaching techniques.  
Although they had limited flexibility to modify assignments, 
participants spoke about techniques that they found effective for 
working with newcomer students. Techniques included group work, 
building on students’ existing knowledge, anticipating questions, 
devising multiple ways of explaining concepts in plain language, 
and using non-verbal communication. A 30-year-old male said the 
following of group work, “one of the biggest supports within the 
classroom are the students themselves. So grouping stronger 
students with lower level students, they can work together and help 
the other rise up.”  
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Taking on Additional Roles Outside the Classroom 
Participants discussed their perceptions of roles outside of teaching 
that they took on when working with newcomer students. Four 
constituents were derived within the structure, (a) supporting 
initial integration, (b) facilitating social integration, (c) knowledge 
of community programs, and (d) liaising with parents and families.  
 
Supporting initial integration.  
Pre-service teachers spoke about newcomer students’ initial arrival 
in Canada and explained that their students benefited from 
additional support at this time. They observed that many newcomer 
students felt isolated and overwhelmed, and tended to withdraw if 
they did not get support during what is often a challenging time. 
However, the support available differed across schools, and in many 
cases the orientation offered was not sufficient to ease students’ 
nerves. This was particularly the case when there was a language 
barrier and no translation services were provided. Indeed, 
participants found that support offered over an extended period of 
time was more helpful for students. Participants recognized 
however, that despite initial challenges, the vast majority of 
newcomer students showed resilience and integrated successfully. 
A 36-year-old female participant explained:  

 
Immigrants encounter numerous problems but for the 
most part they come very driven and in about seven 
years statistically surpass average Canadians. That’s 
huge. … So yes it looks hard, and yes it is. There’s all of 
these problems, but we have many Canadians who are 
also going through incredible hardships, and to single 
out this particular kid because he needs help because 
he’s from Russia is great, but realistically in one year 
you won’t know the difference. 
 

Facilitating social integration.  
Pre-service teachers also spoke about their role in helping 
newcomer students make social connections, highlighting that 
friendships ease the process of school integration. A 22-year-old 
female participant explained, “Giving them opportunities to become 
friends, so maybe group work… Just providing those opportunities, 
that’s important.” Additionally, they spoke about their role in 
facilitating social integration outside of the classroom, ensuring 
students had access to extra-curricular activities, and determining 
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whether their students were socially isolated. Pre-service teachers 
also spoke about their role in fostering an inclusive environment 
within the school community. They found it useful to have 
conversations with students about diversity, empathy, and equality, 
although this was not explicitly part of the curriculum. They viewed 
these conversations as a way of equipping all of their students to 
better support newcomers.  

Knowledge of community programs. 
Participants also helped students connect with community 
resources, though this was often challenging as pre-service teachers 
were often unaware of the options in the community and felt they 
did not have adequate time to research such services. A 30-year-old 
male participant shared: 

We have workshops that we take to gain more 
knowledge, but in addition to what’s expected of a 
teacher as well as the individual time that can be spent 
one-on-one with a newcomer, it’s really difficult to fit 
within that eight-hour day. … The most difficult part is 
getting the word out there that these programs are 
available to the public … 

Liaising with parents and families. 
Further, pre-service teachers spoke about working with newcomer 
families. They indicated that connecting with families helped to 
shed light on their newcomer students’ previous experiences, 
background, and current needs. Getting to know families also 
allowed them to determine whether students were experiencing 
value conflicts between family or cultural values, and personal 
values or school values. Participants could also provide support and 
help families to address practical concerns such as finding housing, 
employment, or learning English. With regard to support, a 28-year-
old female participant said:  

If parents work night shifts or shift-work or don’t 
speak English, I think that can be a challenge. When I 
was in school I would come home and my parents 
would help me with my homework and that is a big 
emphasis, “bring this home, do it with mom and dad.” 
Whereas I think that can be a challenge for 
newcomers, because if their parents don’t have 
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English proficiency or they are not available for 
whatever reason, whether they are divorced, or 
working multiple jobs, or have a lot of siblings, it can 
be a disadvantage for them if teachers aren’t cognizant 
of that. 
 

Pre-service teachers found that by liaising with parents and 
families, they were better able to understand their newcomer 
students’ situations and needs, and provide effective support. 
However, they also recognized that with many students requiring 
support, they had limited time to connect with families, and those 
families were not always easy to reach due to their own demands.   
 

Teacher Preparation for Working with Newcomer Students 
Participants spoke about the training they received to work with 
newcomer students. Within this structure, the following four 
constituents were revealed, (a) degree preparation, (b) practicum 
experience, (c) acquiring additional experience, and (d) personal 
experience as a newcomer.   
 
Degree preparation.  
Participants indicated that they received minimal preparation for 
working with newcomer students through their degree. Some 
participants took a course on diversity, in which they briefly 
discussed newcomer students, but the majority of participants felt 
that this course was too broad to adequately prepare them for the 
level of diversity they encountered in the classroom. The majority of 
their training to work with newcomer students centered on 
language learning, but did not cover issues such as cultural 
awareness, trauma, and promoting inclusion. A 22-year-old male 
participant shared:  
 

We have a class on diversity, but that class is not strictly 
for newcomers, it’s diversity of being sensitive to other 
ethnic groups that are already present in Canada and 
sexualities and all that other stuff. With that class, we 
could add a newcomer section and cultural awareness. 
… There’s some cultures where females would never 
look males directly in the eye… Just being more 
culturally aware and sensitive to the newcomers and 
how they interact with you, because it might be the 
norm where they’re from. 
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Practicum experience. 
Participants felt that their practicums were most helpful in building 
competence for work with newcomer students. They shared that it 
was particularly helpful when their mentor teacher was skilled and 
had experience working with newcomer students, though they noted 
this was not always the case. A 30-year-old male participant stated, 
“that was a big factor, getting out there, working on the front lines, 
one-on-one with students.” 

Acquiring additional experience. 
Despite the training they received, many participants continued to 
feel unprepared to teach newcomer students effectively, and took on 
additional work or volunteer experience to fill this perceived gap in 
their training. For instance, a 28-year-old female participant shared 
that through her volunteer work, she had the opportunity to pursue 
additional training that she used in her teaching practice. When 
asked what was valuable about this training, she elaborated: 

An understanding of where these students are coming 
from, what their experiences might have been. Just so 
you’re cognizant of these students that have spent 
years in refugee camps, what are some things that you 
need to be sensitive to, and also about their culture. 

Personal experience as a newcomer. 
Additionally, participants who were newcomers themselves noted 
that they relied heavily on their personal experiences to work with 
their students. They found that this helped them to foster empathy 
and connect with newcomer students. They also often shared their 
own story of integration to inspire and motivate students. Given the 
benefit of personal experience, several participants suggested that 
it would be valuable to add experiential learning components to 
teacher education programs. A 21 year-old male participant 
explained:  

If you have an immigrant background, or a background 
similar to an immigrant, you’ve had an experience 
where you’ve had to go through a culture shock… I think 
you will be a little bit more sympathetic to the student, 
and understand it better  … Or even just lived overseas, 
or something as simple as you’ve had some sort of a 
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culture shock, some sort of a change you’ve had to 
encounter or deal with, you understand the mindset 
because there’s no way you can scientifically explain 
this, it’s an experiential learning thing. 

 
Discussion 

The current study addressed pre-service teachers’ perceptions of the 
experiences of newcomer youth entering North American school 
systems, framed within the emerging concept of school integration 
(Gallucci & Kassan, 2019; Kassan & Mukred, 2022). Participants 
revealed insights into their  experiences with newcomer youth 
integrating into a new school context in Canada, and the roles they 
play in this process of school integration. The results can be 
understood in terms of pre-service teachers observations regarding 
the personal and systemic factors impacting school integration as 
well as the roles they may play in facilitating school integration 
among their students from a holistic perspective.  
 
Personal Factors 
Pre-service teachers highlighted culture, language proficiency, and 
academic achievement as key factors impacting school integration. 
They recognized that larger cultural differences and language 
barriers made the process of school integration more challenging. 
These observations are supported in the broader literature on 
migration. Cultural integration is often stressful, but as pre-service 
teachers recognized, it can also be enriching, rewarding, and an 
individualized process (Schwartz, Unger, Zomaonga, & Szapocznik, 
2010). Similarly, language-learning challenges described by 
participants are well documented, positioning language proficiency 
as a factor explaining the achievement gap between ELL students 
and their peers (Sheng et al., 2011). Indeed, pre-service teachers in 
this study noted that academic achievement among their newcomer 
students varied greatly, with some students excelling, and others 
struggling to adjust to the curriculum, often depending upon 
previous schooling experiences (MacNevin, 2012). This diversity can 
create challenges for teachers to adequately meet the needs of all of 
their students, and keep them engaged (Helfrich & Bosch, 2011). 
Importantly however, many newcomer students are motivated and 
highly value their education, often due to cultural values or lack of 
access to education prior to arriving in Canada (Gallucci, 2016; 
Shakya et al., 2010).  
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Notably, pre-service teachers recognized not only the 
challenges faced by their newcomer students, but also the resiliency 
and unique strengths they demonstrated. These strengths and 
resiliencies allow the majority of students to successfully integrate 
into various educational systems in Canada. Interestingly, these 
findings align closely with previous studies exploring the 
perspectives of newcomer youth themselves (e.g. Deckers & Zinga, 
2012; Gallucci, 2016; Matejko et al., 2024; Naraghi, 2013). The 
convergence of findings suggests that pre-service teachers are 
making accurate observations that align with students’ experiences, 
allowing them to identify and meet students’ needs effectively. 
Furthermore, when teachers have a balanced perspective of their 
students, as participants in this study did, their students tend to 
perform better academically (Hos & Kaplan-Wolff, 2020; Sleeter, 
2008; Tsiplakides & Keramida, 2010). The current study thus 
presents a promising picture, suggesting that teachers entering the 
workforce are likely to have a nuanced view of their newcomer 
students, a view that allows them to effectively support school 
integration among their students.  

 
Systemic Factors  
Pre-service teachers also observed that broader systemic factors 
impacted their newcomer students. Support from the family, the 
school system, and the community impact the process of school 
integration for newcomer youth (Gallucci, 2016; Gallucci & Kassan, 
2019; Matejko et al., 2024; Nawyn, et al., 2012; Vrdoljak et al., 
2022). Specifically, participants in this study discussed the 
challenges associated with variability of ELL supports across 
schools, difficulties reaching out to parents for greater collaborative 
support, limited communication between school personnel and 
community resources, to name but a few examples. Unfortunately, 
pre-service teachers expressed that they felt that many of the 
systemic factors were outside of their control. This feeling was 
particularly salient for the participants in this study, who were in 
the process of completing their teacher training and likely had less 
voice within the larger school system in which they had completed 
a practicum. Given the accuracy and depth of pre-service teachers 
observations of school integration, it may be helpful to empower 
teachers to work within the systems of which they are a part.  
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Role of Pre-Service Teachers in School Integration 
This study also illuminated pre-service teachers’ experiences of 
working with newcomers, and how these experiences have shaped 
their understanding of their roles, both as pre-service and practicing 
teachers. Pre-service teachers described their role as facilitating 
school integration. By providing opportunities for their students to 
learn about culture, make social connections, and build ties with the 
community, they may ease the integration process for their students 
(Choi, 2013). Pre-service teachers can also modify their teaching 
style where possible, tailoring it to the needs of their students, thus 
allowing for their students to remain engaged and perform well 
academically (Darling-Hammond, 2010). The role of pre-service 
teachers often extended beyond the classroom, and although they 
recognized the importance of their role, they indicated that it was 
often challenging to fulfill these roles given demands on their time 
(MacNevin, 2012; Roxas & Roy, 2012). Indeed, in recent years, 
teachers’ workload has increased significantly, putting them at risk 
for increased stress and burnout (Meyer, 2010). Again, these 
experiences speak to systemic issues that need to be addressed 
within the profession of teaching. To address such broader issues, it 
may be beneficial for teachers to have access to staff members to 
support the process of school integration, including cultural brokers, 
school counsellors, and teachers’ aides (Tatar, 2009).  

 
Pre-Service Teacher Training 
Research has shown that foundational education courses and 
practicum experiences in teacher training are entry points for 
determining how teachers shape their understanding of their role 
(Lastrapes & Negishi, 2010; Ryan, 2006). Pre-service teachers in the 
current study reported that they did not have adequate preparation 
to work with newcomer students. This finding is consistent with 
previous research, suggesting that North American pre-service 
teachers often struggle to manage diversity in their classes (Akiba, 
2011; Cho & DeCastro-Ambrosetti, 2005, Levi, 2019). The majority 
of their training to work with newcomer students tends to focus on 
language learning, ignoring many key aspects of school integration 
such as tools to support newcomer students, an understanding of 
the newcomer experience, and the ability to communicate with 
newcomer student families to build a multi-environment 
relationship (Levi, 2019). Furthermore, focusing solely on language 
learning can also contribute to a deficit-based view of newcomer 
students (Escamilla, 2009). Thus, it can be recognized that language 
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can be a barrier to newcomer students learning and demonstrating 
knowledge and impacting integration, but it must be considered as 
a part of the integration process.  

Pre-service teachers found their practicum placements to be the 
most helpful way to learn about working with newcomer students, 
but participants noted that their experiences varied based on the 
skillset of their mentor teacher. Therefore, it may be important to 
recruit skilled mentor teachers, particularly those who have 
experience working with newcomer students (Gambhir, Broad, 
Evans, & Gaskell, 2008). When they perceived gaps in their 
training, pre-service teachers acquired additional hands-on 
experience working with newcomer youth, or drew on their personal 
experience as newcomers. Indeed, experiential learning may be 
most valuable for building competence to work with newcomer 
students, as it allows one to make connections with diverse 
individuals, and reflect on one’s own and other cultures 
(Lowenstein, 2009; Wear, 2003). Taken together, the results suggest 
that teacher training should incorporate theoretical learning with 
regard to newcomer students as well as longer-term opportunities 
for experiential learning alongside skilled mentors. Moving outside 
of the classroom, increasing the training of supervising teachers in 
practicum placements also seems critical, as these individuals 
presented key role models for the pre-service teachers in this study. 

Conclusion and Implications 
It would be important to consider factors including the experience 
of pre-service teachers and the lack of discussion regarding 
participant SES when interpreting the current findings. Given that 
pre-service teachers are still “in training” they may not have a large 
breadth of professional teaching experience to draw from. However, 
within this participant group, there were collectively 11 languages 
spoken, and participants were able to speak to their own newcomer 
experiences. Furthermore, the lack of discussion around participant 
SES is a limitation as we cannot speak to pre-service teachers 
opportunities working with newcomer youth that were experienced 
or inhibited based on socio-economic factors.  

This study has implications for teacher training, policy, and 
research. The current study provides support for the utilization of a 
school integration framework, as pre-service teachers highlighted 
factors that were helpful, or were perceived as useful with access 
and training. These included opportunities to gain insight into, or 
provide support for student history, cultural background, academic 



92                                                                                              NATHOO ET AL. 
 
history, community resources, collaboration with family members, 
facilitating social connections, and making a variety of instructional 
and content adjustments. Applying a school integration framework 
in teacher training programs may have promise in providing 
guidance for teachers and school staff to support school integration 
for newcomer students. Specifically, this could include pre-service 
teacher training programs  that include courses addressing culture 
and working with newcomer students. A course of this nature may 
address managing trauma and bridging cultural gaps. Pre-service 
teachers may also benefit from learning methods of assessing needs 
that are culturally responsive (Patel & Kull, 2010). It could also be 
valuable to incorporate a multicultural competency component into 
teacher training programs, similar to training programs such as 
counselling (Psalti, 2007) or social work (Sue, Rasheed, & Rasheed, 
2015). Furthermore, the study suggests that longer-term 
experiential components may help to build cultural awareness, as 
well as develop pre-service teacher empathy (Keengwe, 2010). 

This study also reveals that pre-service teachers find 
themselves in multiple roles when working with newcomer 
students. These roles include teacher, support person, cultural 
broker, and family liaison, among others. While pre-service teachers 
recognized the importance of these roles, they also indicate that a 
lack of time and skills made it difficult to carry them out. Therefore, 
on a systemic level it may be important for teachers to have access 
to supports including teacher’s aides, cultural brokers, and 
counsellors (Meyer, 2010; Yohani, 2013). For service providers 
(including counsellors, social workers, and psychologists), this study 
implies that schools may be a valuable venue for outreach work and 
making connections with families. It may also be helpful for 
teachers and service providers to work collaboratively within the 
school setting, as this would increase newcomer students’ ability to 
access services. 

Future research could explore teacher-training programs 
directly to better prepare teachers for working with newcomer 
students. Moreover, research could explore experiences of teachers 
and service providers who specialize in working with newcomer 
youth. Indeed, better understanding how teachers can successfully 
work with newcomer youth will allow educators, pre-service 
teachers, and policy makers to better facilitate school integration 
among this group, thus setting them up for success within the school 
system and beyond.  

 



INVESTIGATING THE PHENOMENON  93 

References
Akiba, M. (2011). Identifying program characteristics for preparing 

pre-service teachers for diversity. Teachers College 
Record, 113(3), 658-697. Retrieved from: academia.edu 

Ager, A., Strang, A. (2008). Understanding Integration: A 
Conceptual Framework, Journal of  

Refugee Studies, 21, 2, 166–191, https://doi.org/10.1093/jrs/fen016 
Anisef, P., Brown, S. R., Phythia, K., Sweet, R., & Walters, D. 

(2010). Early school leaving among immigrants in Toronto 
secondary schools. Canadian Review of Sociology, 47(2), 103-
128. doi:10.1111/j.1755-618X.2010.01226.x

Areepattamannil, S., & Freeman, J. G. (2008). Academic 
achievement, academic self-concept, and academic motivation 
of immigrant adolescents in the greater Toronto area 
secondary schools. Journal of Advanced Academics,19(4), 700-
743. doi:10.4219/jaa-2008-831

August, D., & Shanahan, T. (Eds.). (2006).  Developing literacy in 
second-language learners: Report of the National Literacy 
Panel on language-minority children and youth. Mahwah, NJ: 
Lawrence Erlbaum Associates, Inc.  

Bennouna, C., Brumbaum, H., McLay, M. M., Allaf, C., Wessells, 
M., and Stark, L. (2021). The role of culturally responsive 
social and emotional learning in supporting refugee inclusion 
and belonging: a thematic analysis of service provider 
perspectives. PLoS ONE 16, e0256743. doi: 
10.1371/journal.pone.0256743 

Berry, J. W., Phinney, J. S., Sam, D. L., & Vedder, P. (2006). 
Immigrant youth: Acculturation, identity, and 
adaptation. Applied Psychology, 55(3), 303-332. 
doi:10.1111/j.1464-0597.2006.00256.x 

Brown, L. A. (2014). Newcomer youths’ experiences of school. 
(Master’s Thesis). Retrieved from http://ir.lib.uwo.ca/etd/2067/ 

Canada Revenue Agency. (2024). Individuals – Leaving or entering 
Canada and non-residents.  

From https://www.canada.ca/en/revenue-
agency/services/tax/international-non-residents/individuals-
leaving-entering-canada-non-residents/newcomers-canada-
immigrants.html 

Carhill, A., Suárez-Orozco, C., & Páez, M. (2008). Explaining 
English language proficiency among adolescent immigrant 

https://doi.org/10.1093/jrs/fen016
http://ir.lib.uwo.ca/etd/2067/
https://www.canada.ca/en/revenue-agency/services/tax/international-non-residents/individuals-leaving-entering-canada-non-residents.html
https://www.canada.ca/en/revenue-agency/services/tax/international-non-residents/individuals-leaving-entering-canada-non-residents.html
https://www.canada.ca/en/revenue-agency/services/tax/international-non-
https://www.canada.ca/en/revenue-agency/services/tax/international-non-


94                                                                                              NATHOO ET AL. 
 

students. American Educational Research Journal, 45(4), 
1155-1179. doi:10.3102/0002831208321443 

Cho, G., & DeCastro-Ambrosetti, D. (2005). Is ignorance bliss? Pre-
service teachers' attitudes toward multicultural 
education. The High School Journal, 89(2), 24-28. Retrieved 
from http://www.jstor.org/stable/40364236 

Citizenship and Immigration Canada. (2012). Annual Report to 
Parliament on Immigration. 
https://www.canada.ca/content/dam/ircc/migration/ircc/english
/pdf/pub/annual-report-2012.pdf 

Cope, D. G. (2014). Methods and meanings: Credibility and 
trustworthiness of qualitative research. Oncology Nursing 
Forum, 41(1), 89-91. doi:10.1188/14.ONF.89-91 

Crocker, R. K., & Dibbon, D. C. (2008). Teacher education in 
Canada. Kelowna, BC: Society for the Advancement of 
Excellence in Education. 

Darling-Hammond, L. (2010). Teacher education and the American 
future. Journal of Teacher Education, 61(1-2), 35-47. 
doi:10.1177/0022487109348024 

Deckers, C. M., & Zinga, D. (2012). Locating home: Newcomer 
youths’ school and community engagement. Canadian Journal 
of Education, 35(3), 30-47. Retrieved from 
http://go.galegroup.com.ezproxy.lib.ucalgary.ca/ps/i.do? 

Faez, F. (2012). Diverse teachers for diverse students: 
Internationally educated and Canadian-born teachers' 
preparedness to teach English language learners. Canadian 
Journal of Education, 35(3), 64-84. Retrieved from 
http://www.jstor.org/stable/canajeducrevucan.35.3.64 

Gallucci, A. (2016). A phenomenological investigation of newcomer 
youths’ experience of integration into high school and 
transition into post-secondary education in Canada (Master’s 
thesis). Retrieved from http://hdl.handle.net/11023/3170 

Gallucci, A., & Kassan, A. (2019). “Now what?”: Exploring 
newcomer youth’s transition to  

post-secondary education. Canadian Journal of Counselling and 
Psychotherapy, 53(1), 39-58. https://cjc-
rcc.ucalgary.ca/article/view/61197  

Gambhir, M., Broad, K., Evans, M., & Gaskell, J. (2008). 
Characterizing initial teacher education in Canada: Themes 
and issues. Retrieved from University of Toronto, Ontario 
Institute for Studies in Education website: 

http://www.jstor.org/stable/40364236
http://go.galegroup.com.ezproxy.lib.ucalgary.ca/ps/i.do
http://hdl.handle.net/11023/3170


INVESTIGATING THE PHENOMENON  95 

http://www.oise.utoronto.ca/ite/UserFiles/File/CharacterizingI
TE.pdf 

Gaytan, F. X., Carhill, A., & Suarez-Orozco, C. (2007). 
Understanding and responding to the needs of newcomer 
immigrant youth and families. Prevention Researcher, 14(4), 
10-13. Retrieved from http://eric.ed.gov/?id=EJ793963

Giorgi, A. (2009). The descriptive phenomenological method in 
psychology: A modified Husserlian approach. Pittsburgh, PA: 
Duquesne University Press.  

Goddard, T. J., & Hart, A. C. (2007). School leadership and equity: 
Canadian elements. School Leadership and 
Management, 27(1), 7-20. doi:10.1080/13632430601092263 

Green, J., & Thorogood, N. (2014). Qualitative methods for health 
research (3rd ed.). Thousand Oaks, CA: Sage. 

Helfrich, S. R., & Bosh, A. J. (2011). Teaching English language 
learners: Strategies for overcoming barriers. The Educational 
Forum, 75(3), 260-270. doi:10.1080/00131725.2011.578459 

Huffman-Gottschling, K. S. (2016). School Climate and 
Acculturation: The Academic Impact for Newcomer 
Adolescents (Doctoral dissertation, University of Illinois at 
Chicago) 

Hos, R., and Kaplan-Wolff, B. (2020). On and off script: a teacher’s 
adaptation of mandated curriculum for refugee newcomers in 
an era of standardization. J. Curric. Teach. 9, 40–54.  
10.5430/jct.v9n1p40 

Janzen, J. (2008). Teaching English language learners in the 
content areas. Review of Educational Research, 78(4), 1010-
1038. doi:10.3102/0034654308325580 

Jasinskaja-Lahti, I., Liebkind, K., Jaakkola, M., & Reuter, A. 
(2006). Perceived discrimination, social support networks, and 
psychological well-being among three immigrant 
groups. Journal of Cross-Cultural Psychology, 37(3), 293-311. 
doi:10.1177/0022022106286925 

Kassan, A., & Mukred, R. (2022). Immigration and globalization: 
Impacts on newcomer youth’s educational experiences. In A. 
Kassan & R. Moodley (Eds), Diversity and social justice in 
counseling, psychology, and psychotherapy: A case study 
approach (pp. 329-342). Cognella Press. 

Keengwe, J. (2010). Fostering cross cultural competence in 
preservice teachers through multicultural education 
experiences. Early Childhood Education Journal, 38(3), 197-
204. doi:10.1007/s10643-010-0401-5

http://www.oise.utoronto.ca/ite/UserFiles/File/CharacterizingITE.pdf
http://www.oise.utoronto.ca/ite/UserFiles/File/CharacterizingITE.pdf


96                                                                                              NATHOO ET AL. 
 
Kleiman, S. (2004). Phenomenology: To wonder and search for 

meanings. Nurse Researcher, 11(4), 7-19. 
doi:10.7748/nr2004.07.11.4.7.c6211 

Kovinthan Levi, T. (2019) “Preparing Pre-Service Teachers to 
Support Children With Refugee Experiences.” Alberta Journal 
of Educational Research, 65,4, 285–304. 
https://doi.org/10.55016/ojs/ajer.v65i4.56554. 

Kumagai, A. K., & Lypson, M. L. (2009). Beyond cultural 
competence: critical consciousness, social justice, and 
multicultural education. Academic Medicine, 84(6), 782-787. 
doi:10.1097/ACM.0b013e3181a42398 

Langdridge, D. (2007). Phenomenological psychology: Theory 
research and method. Essex, England: Pearson Education 
Limited. 

Lastrapes, W., & Negishi, M. (2012). Foundational field 
experiences: A window into pre-service teachers’ cultural 
consciousness and self-efficacy for teaching diverse learners. 
SRATE Journal, 21(1), 37-43. Retrieved from 
https://eric.ed.gov/?id=EJ959535 

Levi, T. K. (2019). Preparing pre-service teachers to support 
children with refugee experiences. Alberta J. Educ. Res. 65, 
285–304. doi: 10.11575/ajer.v65i4.56554 

Li, X., & Grineva, M. (2016). Academic and Social Adjustment of 
High School Refugee Youth in Newfoundland. TESL Canada 
Journal, 34(1), 51–71. https://doi.org/10.18806/tesl.v34i1.1253 

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Newbury 
Park, CA: Sage Publications, Inc.  

Lindholm-Leary, K., & Hernández, A. (2011). Achievement and 
language proficiency of Latino students in dual language 
programmes: Native English speakers, fluent 
English/previous ELLs, and current ELLs. Journal of 
Multilingual and Multicultural Development, 32(6), 531-545. 
doi:10.1080/01434632.2011.611596 

Lopez, K. A., & Willis, D. G. (2004). Descriptive versus interpretive 
phenomenology: Their contributions to nursing 
knowledge. Qualitative Health Research, 14(5), 726-735. 
doi:10.1177/1049732304263638 

Lowenstein, K. L. (2009). The work of multicultural teacher 
education: Reconceptualizing white teacher candidates as 
learners. Review of Educational Research, 79(1), 163-196. 
doi:10.3102/0034654308326161 

https://eric.ed.gov/?id=EJ959535


INVESTIGATING THE PHENOMENON                                                       97  
 
MacNevin, J. (2012). Learning the way: Teaching and learning 

with and for youth from refugee backgrounds on Prince 
Edward Island. Canadian Journal of Education, 35(3), 48-63. 
Retrieved from 
http://www.jstor.org/stable/canajeducrevucan.35.3.48 

Matejko, E., Saunders, J. F., Kassan, A., Zak, M., Smith, D., & 
Mukred, R. (2024). “You Can  

Do So Much Better Than What They Expect”: An Arts-Based 
Engagement Ethnography on School Integration With 
Newcomer Youth. Journal of Adolescent Research, 39(3), 571–
611. https://doi.org/10.1177/07435584211056065 

Meyer, G. S. (2010). Living between the call and the burden: 
Teacher stories of burnout (Doctoral dissertation). Retrieved 
from 
https://open.library.ubc.ca/cIRcle/collections/ubctheses/24/item
s/1.0071356 

Naraghi, M. N. (2013). The experience of cultural transition among 
adolescent newcomers (Master’s thesis). Retrieved from 
http://hdl.handle.net/2429/45356 

Nawyn, S. J., Gjokaj, L., Agbényiga, D. L., & Grace, B. (2012). 
Linguistic isolation, social capital, and immigrant 
belonging. Journal of Contemporary Ethnography, 41(3), 255-
282. doi:10.1177/0891241611433623 

Patel, S. G., & Kull, M. A. (2011). Assessing psychological 
symptoms in recent immigrant adolescents. Journal of 
Immigrant and Minority Health, 13, 616-619. 
doi:10.1007/s10903-010-9382-0 

Psalti, A. (2007). Training Greek teachers in cultural awareness: A 
pilot teacher-training programme—implications for the 
practice of school psychology. School Psychology 
International, 28(2), 148-162. doi:10.1177/0143034307078090 

Richards, H. V., Brown, A. F., & Forde, T. B. (2007). Addressing 
diversity in schools: Culturally responsive pedagogy. Teaching 
Exceptional Children, 39(3), 64-68. 
doi:10.1177/004005990703900310 

Robinson, O. C. (2014). Sampling in interview-based qualitative 
research: A theoretical and practical guide. Qualitative 
Research in Psychology, 11(1), 25-41. 
doi:10.1080/14780887.2013.801543 

Rossiter, M., & Rossiter, K. (2009). Diamonds in the rough: 
Bridging gaps in supports for at-risk immigrant and refugee 

http://www.jstor.org/stable/canajeducrevucan.35.3.48
https://open.library.ubc.ca/cIRcle/collections/ubctheses/24/items/1.0071356
https://open.library.ubc.ca/cIRcle/collections/ubctheses/24/items/1.0071356
http://hdl.handle.net/2429/45356


98                                                                                              NATHOO ET AL. 
 

youth. Journal of International Migration & Integration, 
10(4), 409-429. doi:10.1007/s12134-009-0110-3 

Roxas, K., & Roy, L. (2012). “That’s how we roll”: A case study of a 
recently arrived refugee student in an urban high school. The 
Urban Review, 44(4), 468-486. doi: 10.1007/s11256-012-0203-8 

Ryan, A. M. (2006). The role of social foundations in preparing 
teachers for culturally relevant practice. Multicultural 
Education, 13(3), 10-13. Retrieved from 
https://eric.ed.gov/?id=EJ759628 

Salehi, R. (2010). Intersection of health, immigration, and youth: A 
systematic literature review. Journal of Immigrant and 
Minority Health, 12(5), 788-797. doi:10.1007/s10903-009-9247-
6 

Schachner, M. K., He, J., Heizmann, B., & Van de Vijver, F. J. 
(2017). Acculturation and school adjustment of immigrant 
youth in six European countries: Findings from the 
Programme for International Student Assessment 
(PISA). Frontiers in psychology, 8, 1-11. 
10.3389/fpsyg.2017.00649 

Schwandt, T. A. (2015). The SAGE dictionary of qualitative 
inquiry (4th ed.). Thousand Oaks, CA: SAGE Publications, 
Inc.  

Schwandt, T. A., Lincoln, Y. S., & Guba, E. G. (2007). Judging 
interpretations: But is it rigorous? Trustworthiness and 
authenticity in naturalistic evaluation. New Directions for 
Evaluation, 2007(114), 11-25. doi:10.1002/ev.223 

Schwartz, S. J., Unger, J. B., Zamboanga, B. L., & Szapocznik, J. 
(2010). Rethinking the concept of acculturation: Implications 
for theory and research. American Psychologist, 65(4), 237-
251. doi:10.1037/a0019330 

Shakya, Y. B., Guruge, S., Hynie, M., Akbari, A., Malik, M., Htoo, 
S., ... & Alley, S. (2010). Aspirations for higher education 
among newcomer refugee youth in Toronto: Expectations, 
challenges, and strategies. Refuge: Canada's Journal on 
Refugees, 27(2), 65-78. Retrieved from 
http://refuge.journals.yorku.ca/index.php/refuge/article/view/3
4723 

Sheng, Z., Sheng, Y., & Anderson, C. J. (2011). Dropping out of 
school among ELL students: Implications to schools and 
teacher education. The Clearing House, 84(3), 98-103. 
doi:10.1080/00098655.2010.538755 

Shenton, A. K. (2004). Strategies for ensuring trustworthiness in 

http://refuge.journals.yorku.ca/index.php/refuge/article/view/34723
http://refuge.journals.yorku.ca/index.php/refuge/article/view/34723


INVESTIGATING THE PHENOMENON  99 

qualitative research projects. Education for 
Information, 22(2), 63-75. doi:10.3233/EFI-2004-22201 

Sleeter, C. (2008). An invitation to support diverse students 
through teacher education. Journal of Teacher Education, 
59(3), 212-219. doi:10.1177/0022487108317019 

Starks, H., & Trinidad, S. B. (2007). Choose your method: A 
comparison of phenomenology, discourse analysis, and 
grounded theory. Qualitative Health Research, 17(10), 1372-
1380). doi:10.1177/1049732307307031  

Statistics Canada (2011). Immigration and ethnocultural diversity 
in Canada (Catalogue number 99-010-X). Retrieved from 
Statistics Canada website http://www12.statcan.gc.ca/nhs-
enm/2011/as-sa/99-010-x/99-010-x2011001-eng.cfm 

Statistics Canada (2016). 150 years of immigration in Canada. 
(Catalogue number 11-630-X). Retrieved from Statistics 
Canada website http://www.statcan.gc.ca/pub/11-630-x/11-630-
x2016006-eng.htm 

Statistics Canada (2024). Annual Demographic Estimates. 
(Catalogue number 91-215-X). Retrieved from 
https://publications.gc.ca/collections/collection_2024/statcan/91
-215-x2023002-eng.pdf

Suárez-Orozco, C., Gaytán, F. X., Bang, H. J., Pakes, J., O'Connor, 
E., & Rhodes, J. (2010a). Academic trajectories of newcomer 
immigrant youth. Developmental Psychology, 46(3), 602. 
doi:10.1037/a0018201  

Suárez-Orozco, C., Onaga, M., & Lardemelle, C. (2010b). 
Promoting academic engagement among immigrant 
adolescents through school-family-community 
collaboration. Professional School Counseling, 14(1), 15-26. 
Retrieved from: http://www.jstor.org/stable/42732746 

Suárez-Orozco, C., Pimentel, A., & Martin, M. (2009). The 
significance of relationships: Academic engagement and 
achievement among newcomer immigrant youth. Teachers 
College Record, 111(3), 712-749. Retrieved from 
http://s3.amazonaws.com/academia.edu.documents/ 

Sue, D. W., Rasheed, M. N., & Rasheed, J. M. (2015). Multicultural 
social work practice: A competency-based approach to 
diversity and social justice. Hoboken, NJ: John Wiley & Sons. 

 Suri, H. (2011). Purposeful sampling in qualitative research 
synthesis. Qualitative Research Journal, 11(2), 63-75. 
doi:10.3316/QRJ1102063 

http://www12.statcan.gc.ca/nhs-enm/2011/as-sa/99-010-x/99-010-x2011001-eng.cfm
http://www12.statcan.gc.ca/nhs-enm/2011/as-sa/99-010-x/99-010-x2011001-eng.cfm
http://www.statcan.gc.ca/pub/11-630-x/11-630-x2016006-eng.htm
http://www.statcan.gc.ca/pub/11-630-x/11-630-x2016006-eng.htm
http://s3.amazonaws.com/academia.edu.documents/


100                                                                                              NATHOO ET AL. 
 
Tatar, M. (2009). Teachers turning for help to school counsellors 

and colleagues: Toward a mapping of relevant 
predictors. British Journal of Guidance & Counselling, 37(2), 
107-127. doi:10.1080/03069880902728564 

Taylor, P. C., & Medina, M. N. D. (2013). Educational research 
paradigms: From positivism to multiparadigmatic. The 
Journal of Meaning-Centered Education, 1(2), 1-13. Retrieved 
from meaningcentered.org/educational-research-paradigms-
from-positivism-to-multiparadigmatic/ 

Thomas, E., & Magilvy, J. K. (2011). Qualitative rigor or research 
validity in qualitative research. Journal for Specialists in 
Pediatric Nursing, 16(2), 151-155. doi:10.1111/j.1744-
6155.2011.00283.x 

Tsiplakides, I., & Keramida, A. (2010). The relationship between 
teacher expectations and student achievement in the teaching 
of English as a foreign language. English Language 
Teaching, 3(2), 22-26. doi: 10.5539/elt.v3n2p22 

Van Ngo, H. (2009). Evaluation of ESL education in Alberta: 
Perception of ESL students in four major school boards. 
Coalition for Equal Access to Education. Retrieved from 
http://eslaction.com/wp-content/uploads/2013/01/Evaluation-
of-ESL-Education-in-Alberta-Final-Report.pdf 

Vrdoljak, A., Stankovic, N., Corkalo Biruški, D., Jeli ´ c, M., Fasel, 
R., and Butera, F. ´ (2022). “We would love to, but. . . ” - needs 
in school integration from the perspective of refugee children, 
their parents, peers, and school staff. International Journal of 
Qualitative Studies in Education. 1–18. doi: 
10.1080/09518398.2022.2061732 

Volante, L., Klinger, D., Bilgili, Ö., & Siegel, M. (2017). Making 
sense of the performance (dis) advantage for immigrant 
students across Canada. Canadian Journal of 
Education, 40(3), 229-361. Retrieved from 
https://search.proquest.com/docview/1952360700?pq-
origsite=gscholar 

Walsh, S. D., Harel-Fisch, Y., & Fogel-Grinvald, H. (2010). 
Parents, teachers and peer relations as predictors of risk 
behaviors and mental well-being among immigrant and Israeli 
born adolescents. Social Science & Medicine, 70(7), 976-984. 
doi:10.1016/j.socscimed.2009.12.010 

Wear, D. (2003). Insurgent multiculturalism: rethinking how and 
why we teach culture in medical education. Academic 

http://eslaction.com/wp-content/uploads/2013/01/Evaluation-of-ESL-Education-in-Alberta-Final-Report.pdf
http://eslaction.com/wp-content/uploads/2013/01/Evaluation-of-ESL-Education-in-Alberta-Final-Report.pdf


INVESTIGATING THE PHENOMENON  101  

Medicine, 78(6), 549-554. doi:10.1097/00001888-200306000-
00002 

Yohani, S. (2013). Educational cultural brokers and the school 
adaptation of refugee children and families: Challenges and 
opportunities. Journal of International Migration and 
Integration, 14(1), 61-79. doi:10.1007/s12134-011-0229-x 

• Acknowledgments. We would like to thank our participants
for sharing their experiences, and research assistant Rabab
Mukred for acting as a peer auditor

• Compliance with Ethical Standards. This study was
approved by the University of Calgary’s Conjoint Faculty
Research Ethics Board.

• Funding. This research was supported by the Social
Sciences and Humanities Research Council of Canada and
PolicyWise for Children and Families.

• Conflict of Interest. The authors declare that they have no
conflict of interest.

Author and Affiliation 
Dr. Jasmine Nathoo 
Psychologist 
Student Services – Counselling & Clinical Services 
University of Alberta  
Email: janathoo@ualberta.ca 

Author and Affiliation 
Dr. Anusha Kassan 
Associate Professor 
Faculty of Education 
University of British Columbia 
Email: anusha.kassan@ubc.ca 
ORCID: https://orcid.org/0000-0002-7614-9034 

Author and Affiliation 
Meghan S. Ingstrup, MA, MSc 
Research Assistant 
Faculty of Kinesiology 
University of Calgary 
Email: meghan.ingstrup@ucalgary.ca 
ORCID: https://orcid.org/0000-0002-8187-9306 

mailto:janathoo@ualberta.ca
mailto:anusha.kassan@ubc.ca
https://orcid.org/0000-0002-7614-9034
mailto:meghan.ingstrup@ucalgary.ca
https://orcid.org/0000-0002-8187-9306



	1. Article 161- Introducing a Hoslistic.pdf
	Introducing a Holistic Health Care Education Model that Employs the Difference Between Being Healed and Cured
	NANCY-ANGEL DOETZEL
	Mount Royal University
	IAN WINCHESTER
	University of Calgary
	Abstract: The two  authors of this article  have been researching and discussing for many years the importance of a possible  health care education curriculum that seriously considers  the difference between being healed and being cured and the role s...
	Examining Curing and Healing In the following literature review pages, we are reporting on what is known on the relationship between healing and curing and spirituality in a health care educational context. For the purpose of this study, ...
	The natural science base of modern medicine influences the way in which medicine is delivered and may ignore spiritual factors associated with illness.  The history of spirituality in healing.... reflects the growth of scientific knowledge, [relates t...
	Recently, there has been considerable interest shown in England and Scotland, as well as in Australia, in encouraging health care workers to follow the lead of the World Health Organization which, roughly a decade ago, began to consider the possibilit...
	In Scotland the Scottish Executive Health Department (SEHD) requires all physicians to consider that they have a responsibility for the spiritual state of their patients and in guidelines circulated to the Health Boards in 2002 the SEHD required NHS o...
	Headley G Peach (2003) in Australia has written several articles on the necessity of taking the relationship between spirituality and health seriously as well as the need for more research into the linkages.  In her 2003 article in the Medical Journal...
	Jain (2021) wrote a book, Healing Ourselves, to assist people to understand their abilities to ignite their own ways of healing. She shares the story of a child with a swollen brain who was only given a few months to live. Then after a distance healin...
	Not surprisingly, a Priest healer, interviewed for our study, remarked that “anointing of the sick removes a spiritual blockage bringing the body/nature into balance, like pharmaceuticals, (unpublished Sawa transcripts, 2009). “Great Spirit relates to...
	Our research team (Winchester, et.al., 2012) suggested that there is considerable support in the medical research community for further work around the relationship between spirituality, religion and health and in what follows we wish to report, in a ...
	What is the Group Research About? For five years we had discussed our research interviews with a wide range of “holistic” healers drawn from several healing traditions that may be loosely described as “spiritual” healing practices (Winchester, et.al...
	Each of the 30 healers studied was asked to offer narratives of their healing experiences (Winchester, et.al., 2012). There were no definite set of questions chosen in advance and they proceeded to tell their stories to the interviewer.  New interview...
	Who Were the Researchers in our Study? Our team of researchers consisted of myself, Nancy Doetzel, an adjunct faculty member at Mount Royal University, Ian Winchester, a  Full  Professor and Dean Emeritus,  in the Faculty of Education at the...
	Ordinary vs. Paranormal Intervention
	One might say that the healers all treated the patient’s “spiritual understanding” in the sense of the German notion of “geisteswissenshaft” where “spirit” here is related in a central sense with how the person is imbedded in their particular culture ...
	Paranormal Claims
	Here are a couple of examples.
	The Case of an Aboriginal Patient and Healer: Common Reality and Extraordinary Reality.
	In another case an aboriginal patient was suffering from personal difficulties relating in part to family relations and in part to physical symptoms (Winchester, et.al., 2012).  The healer, himself aboriginal, suggested to the patient that he would dr...
	This again raises for us questions relating to the “worlds” inhabited by healer and patient seeking healing intervention (Winchester, et.al., 2012). It suggests, perhaps, that we must distinguish between the common world of everyday waking life for mo...
	Other Cases.
	Generally, for most cases related to us, the healer not only would find out how the patient’s suffering, disorder, disease or distress was related to their personal beliefs but might invoke a hypnotic state, or a state of meditation, or prayer with th...
	While several of our healers were drawn from Shamanistic, Aboriginal, Wiccan, Buddhist, Hindu or Energy healing traditions, many of our healers were drawn from the Roman Catholic faith, many being priests, bishops or lapsed priests now actively engage...
	Energy healers often invoked a notion of “energy” which they sometimes claimed simply to be identical with the ordinary notion of energy as we find it referred to in contemporary physics (Winchester, et.al., 2012). This energy might be involved both i...
	Discussion
	Perhaps the most important findings of the research team were the distinctions we found ourselves having to make given the material at hand in the interview narratives (Winchester, et.al., 2012).   First, we had to distinguish between healers telling ...
	Second, we had to acknowledge claims to those who appeared to be free completely of their presenting symptoms and who they wished to pronounce as cured. Nonetheless, some of these seemed destined to spend the rest of their days living as if they were ...
	Third, it became clear to us that all our healers worked with patients who came to them hoping to be healed and perhaps cured and that all the healers had definite compassionate intentions to heal and perhaps cure. Thus, we believe that the intentions...
	There was a meditative component in many of the interventions of our healers which paralleled in some respects the approach of the Aboriginal healers who had their patients enter into a dream world with them (Winchester, et.al., 2012). The invocation ...
	Perhaps the most important result of our research team studies is that all our holistic healers, from whatever tradition, listened carefully to their patients, attempted to understand and enter their cultural heritage and world view, and offered sugge...
	References
	Aldridge, D. (1991) “Spirituality, healing and medicine”, British Journal of General Practice, 41 (351): 224-227
	Al-Krenawi, A; Graham, J.R., Moaz, B. (1996), “The healing significance of Negev’s Bedouin Dervish”, Social Science and Medicine, Vol. 43, No. 1, July, pp. 13-21(9)
	Balboni, M.; Sullivan, A; Enzinger, A; Epstein-Peterson, Z; Tseng, Y; Mitchell; Mistak, j; Zollfrank, A; WanderWeele, Tyler, J;  Balboni, T. (2014).  Nurse and Physician Barriers to Spiritual Care Provision at the End of Life.  Journal of Pain and Sym...
	Burkhardt, M. (1994). Becoming and Connecting Elements of Spirituality for Women. Holistic Nursing Practice. Vol 8, No 4, pp 12-21.
	Cheungsatiansup, K. (2003) “Spirituality and Health: an initial proposal to incorporate spiritualhealth impact assessment in the World Health Organization, Examples of Health Impact Assessments”, Environmental Impact Assessment Review, 23(1), pp. 3-15.
	Chisholm, M.(2002), ``Speech delivered at the Spiritual Care in the NHS Conference on 16th  November, 2001``, Scottish Journal of Healthcare Chaplaincy, 5: 24-26.
	Collingwood, R. (1940). An Essay on metaphysics. Oxford, UK: Oxford University Press
	Doetzel, N. (2006). Cultivating spirituality within leadership: Synergizing heart and mind.  Detselig Enterprises
	Dossey, L. (1999). Beyond mind-body to a new era of healing: Reinventing medicine. NewHarperCollins.
	Hariot, C. (1992). Spirituality and Aging. Holistic Nursing Practice. Vol. 7, No1 pp. 22-31. Vol.49, No 6. pp. 413-435.
	Harner, H. (1990).   The Way of the Shaman. New York, NY. HarperCollins Publishers.
	Hartung, Y. E., Henriques, L.M., & Nyhof-Young, & (2012). Towards an Outline for an Undergraduate Medicine Curriculum in Spirituality." University of Toronto Medical Journal 89(2): 78-81.
	Jernigan, H. (2001). Spirituality in Older Adults: A Cross-Cultural and Interfaith Perspective. Pastoral Psychology
	Koenig, H (2001), ``Religion, spirituality and medicine: how are they related and what does it  mean? ``, Mayo Clinic Proceedings, 76 (1225-1235)
	Peach, Hedley G.(2003), ``Religion, spirituality and health: how should Australia`s medical  profession respond?, Medical Journal of Australia, 178(8): 415
	Williams, David R and Sternthal, Michelle J (2007), ``Spirituality, religion and health:evidence  and research directions``, Medical Journal of Australia, 186: 247-250
	Winchester, I; Sawa, R; Doetzel, N. Maynell, H. Zembal, D.  (2012) Toward Better Holistic Education: What Can We Learn From Spiritual Healers. In Groen, J., Coholic, D., Graham, J (Eds.).Spirituality in Social Work and Education, pp. 205-216.
	Dr. Nancy-Angel Doetzel
	Instructor
	Sociology & Anthropology Faculty
	Dr. Ian Winchester
	Professor
	Werlund School of Education

	4. Article 153 - Investigating the Phenomenon.pdf
	Student Services – Counselling & Clinical Services

	4. Article 153 - Investigating the Phenomenon.pdf
	Student Services – Counselling & Clinical Services

	Blank Page



