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ax iology. Carter' s expos ition of Hartman 's theory and his discuss ion of its implications fo r moral education 
are the most interesting aspects of the book . Beginning with Hartman's analysis of intrinsic value as the 
fu lfi lment of a person 's unique se lf-concept and hi s view that the whole personality is involved in valuat ion, 
Carter goes on to argue that moral education should fos ter the development of an individual's " transparency " 
(i.e . , se lf-awa reness) since it engenders compass ion, and that educators should never lose sight of the infinite 
growth potenti al of every person. Once again , the problem here is with Carter's ec lec ti cism. The Aristotelian 
current running th rough Hartman 's view of self-fulfilment conflicts with the ex istentialist emphas is on se lf­
creation. There is a huge di fference between becoming who one is and dec iding who one is to become. Carter 
does not address the question of how thi s conflict is to be resolved . 

An approach to moral education should have a theoreticall y coherent grounding. The conflict of presupposi­
tions inherent in the eclecticism of Carter' s approach precludes this and is thus its major weakness . This 
notwi th landing, Carter has given us a thought ful and interesting book exempl ifying the openness and sensitiv­
ity he urges mora l educator to fos ter in their students. 

Steven R. Hreha 
Champlain College, Montreal 

Purpe l, David , E ., and Shapiro . H. Svi (Eds.).Essays on the Moral Nature of Schooling . New 
York: University Press of America, 1985, 254 pp . , $ 12.75 (paper). 

Schools and Meaning is a cry fo r help , a scream to be released from hierarchial servitude, a plea for a 
delivere r. More carefully, Schools and Meaning encourages us to deli ver ourse lves fro m our own manufac­
tu red hierarch ial structures and systems - oppressive creations that encroach on our liberties , dwindle our 
humani ty. and threaten our surviva l. 

To communicate the content of their book more prec isely, the ed itors might have entitled this book Schools 
and Meaning fulness. Their subtitle was acc urate enough, since the book stressed the moral over the morali stic 
natu re of schooling. An existenti al fl ame burns throughout the book. Dealing with ul timate as we ll as practical 
values, the book considers broad moral and philosophical questions pertaining to schooling, espec ially in 
North America . 

Purpel and Shapiro have assembled a book of enormous value , even though it is not perfect. This book 
would benefit any inte lligent person concerned with the meaningfulness of schooling; it would be of special 
use to school admin istrators, teachers, and professors in all fields. While it would be particularly helpful to 
ad mini strators and professors dealing with the subject of educational foundations and philosophy of education, 
it would benefit any administrator or professor in any of the numerous subjec t areas of education. 

Stressing meaningful human va lues in schools, the writers cover the topics of equality and exce llence , 
freedo m and responsibility, community and institutions, and evaluation and digni ty. In class ical rhetorical 
fas hion, the editors have structured the book so that it tells us what it will discuss, it discusses it , and then 
comments on what it di scussed . 

Following an introduction by Purpel, Part One of the book includes nine essays on the above listed topics, 
while Part Two offers three critica l commentaries on the essays. The essays originated at a conference 
sponsored by the "Center for Educational Reform at the University of North Carolina at Greensboro" (p. x) . 
The book was developed fro m the fo rmal papers given at the confe rence; these papers had been organized into 
the fo ur topics li sted above . They were value issues, paired to show continuity rather than dichotomy (p. xxi). 
The writers came fro m diverse disciplines refl ecting everal perspecti ves. While the contributors come from 
philosophy, soc iology , theology, literature, and drama, perspecti ves range fro m American functionalism to 
European criticism. The writings as a whole constitute a dialectica l counterpoint to educati onal traditionali sts, 
conse rvativi sts, and other status quo apologists. 

For readers with liberal humanistic backgrounds and sympathies, the book will serve as an exhortation. For 
those without such backgrounds and sympathies , it wi ll serve as an exposition or criticism. While abuses of the 
behav iouri stic perspective are mentioned throughout the book, readers with a Skinnerian behav iouri stic view­
point will find significant compatibilities in these contributors. Espec iall y re levant would be Shapiro ' s essay 
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and critique , both of which hold tatus quo environmental factors - broadly and diversely defined -
accou ntable fo r the limi tations of schools today. 

For those of us interested in promoti ng meaningfu l va lues in the schools, every writer in this book makes a 
wort hwhile cont ribution . However, some contributions are more useful and challenging than others . Although 
the writings do not deal directly with the business of education , some contribute more to thi s dimension than 
others. The authors contributing to the more meaningful suggestions for educational reconstruction seem to be , 
in the order of the ir wri tings, Maxine Greene and H. Svi Shapiro under Equality/Excellence, Gibson Winter 
under Schools as Community/Schools as Institutions, Maxine Greene and Charity James under Evaluation/Dignity, 
and the critiques of John G. Sullivan and H. Svi Shapiro. Wh ile the essays by William A . Arrowsmith under 
Equality/Excellence, Kurt Baier and Kurt H. Wolff under Freedom/Responsibility , and Eli zabeth B. Keiser 
and R. Melv in Keiser under Schools as Comnwniry/Schools as Institutions are all worth readi ng, the more 
poin ted in fo rmati on and argumentation seem to preva il in the former lis t. 

The writings are, ge nerall y speaki ng, polemical as much as informati ve. yet clearly written. Due to their 
stimulating fo rensic nature, the ideas in each cont ri but ion can be debated with educational benefits . While 
the ir view can be opposed, their papers do present at least prima fac ie evidence in support of the ir theses . Such 
strength makes thi s book espec ially appea ling for classes dealing with chooling and val ue issues. On styli stic 
grounds , severa l papers have distracting ele ments. David E. Purpel ' s Introduction could be cut in half since it 
di scusses items pertai ning to the confe rence as much as to the fini shed product of thi s book . However, hi s and 

Shap iro's summaries presented before each section of the book are concise and useful. Max ine Greene's 
distrac ting use of ge nder through her pronouns coul d have been avo ided by shi fting from " hi s/her" with a 
singul ar anteceden t to " their" with a plu ral antecedent in almost every case. Her marve llous essay on 
"Evaluation and Dignity" would have read far more meaningfull y than it d id. John G. Su ll ivan wrote two 
cri tiques. Both critiques could have been less d istracti ng and more concise if Sullivan had li mited his critical 
remarks to those which were direct ly germane to the essay writers and deleted his musings on the conference 
and other moments of uniqueness. 

Michael Polanyi and Harry Porsch in Meaning te ll u that " a free soc iety is regarded as one that does not 
engage . on princ iple, in attempting to control what people fi nd meaningful " - even though a "wholly open 
soc iety ... could never actuall y exist" (pp. 182 & 184). The authors of Schools and Mean ing develop this idea 
ex tensive ly and fru it fully. In a recent in terview in the A thabasca University Magazine, B.F. Skinner remarked 
that the benefi t in " turning to the environment instead of to the mental fac ulties as causes is that you can do 
something about it. You can change the environment much more easily than you can change a person' s mind ." 
(p. 47). The au thors of Schools and Meaning deve lop this idea as we ll . Cit ing these two di verge nt sources has 
been done to ca ll attention to the diversity ava il able to the reader of Schools and Meaning. It is not merely 
another tex t on humanistic approache to teach ing . Rather, it is a significant donation to the ax iology as we ll as 
praxeo logy of schooling, espec ially in North America. 

Since Schools and Meaning concerns itself with the power of va lues as ends a well as means, some 
empowering ideas will be hi ghlighted from the writers. Purpe l reminds us that we "continue to face in an ever 
intensifying way the deepening sense of a li enat ion and with it the increas ing thirst for ultimate meaning " (p . 
xiii). He add that we say "schools are of profound importance" yet we choose to be "superficial and 
patronizing in our understanding of educational processes and miserly in the allocation of human and economic 
resource to the e endeavors. " (xxii). Greene explains that because many teac hers construct classroom 
hierarchies , they are likely " to freeze people into superi or and inferior pos itions, and to treat them according­
ly. " (p . 2 1 ). Such teachers may assume that " deve lopment occurs sequenti all y, that analytic capac ities are 
' higher' than holi stic ones, that abstract is more worthy than concrete" (p. 144). 

Shapi ro argues that "education mediates a view of the soc ial order in which there appears to be specific 
kinds of distinctions that separate those capable of planning and administration from those who appear able 
onl y to execute" (p. 36). In addit ion, while " the consciousness of Americans is still shaped by Soc ial 
Darw ini 111 " (p. 4 1), schools " mediate and reinforce a consc iousness that underpins the nature of socia l 
re lation in the sphere of work" (p . 47). Later, he as erts that onl y in a "radicall y transformed soc iety" can 
the libera l ideas of se lf-determi nation, autonomy, and community " become rea lity" (p . 208). In short , 
"obedience, doci lity and pass ivity are the major characteri stics of the classroom environment " and these are 
· 'congruent with job roles that demand acceptance of ru les , dependabi lity , and the wi llingness to perform 
monotonous , repetitious and stupefying tasks." (p. 224). 
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While Arrowsmith empowers us with the notion that the " passion for surpassing ourselves , for transcen­
dence, is fo unded on the conviction of being imperfect" (p. 55), Baier holds that schools and teachers are 
primarily responsible "for the socialization of the young " (p. 74) and Wolff contends that his best classes 
were those in which he and his students " engaged in a collective enterprise of learning and exploring." (p. 
87). Keiser and Keiser warn that when teachers see the world mechanistically as a system of cause and effect , 
"what students learn we think of as standardized , interchangeable parts." (p. 98). Winter admonishes that 
although schools " inculcate the mood of conform ity to the imperious system of production " (p. 125), such 
confo rmity is "productive over a narrow range" but may " prove to be dysfunctional to our survival. " (p. 
130). 

A luc id eye-opening comes from James who claims that much evaluation "dri ves out people ' s sense of the ir 
own personal values ." She prefers the word appraisal "since implic it in it is the not ion of approach ing 
pra ise. ·' Recogni zing that we are being '' beyond the power of the human mind to value.' ' attributing grades to 
specific tasks of students might seem stupid yet "would be no assau lt on their dignity. " (p. I 56). In our " deep 
search for meaning," we discover that we have " inner worth regardless of whether others like what we do , 
and regardless even of whether we particularly like it e ither" (p. 158). Accepting bias, she asserts the " clai m 
to impart iality is onl y a sign that we do not understand how partial we are. " (p. 156). Advis ing inner­
directedness fo r students to assess their self-wort h , James encourages teachers to help students "not to be 
thrown off balance by success or fai lure" and " not to look outside fo r praise and blame ." (p. 179). 

The last au thor, Sullivan , writes as a philosopher at work. The mora l community is the "kingdom of 
persons who deserve to be treated as ends, not means. " (p. 187). Since there are many yardsticks in our 
pluralistic world , it is " impossible to measure up on every yardstick. " And, when the "culture awards the 
crown to one yardstick, we need both courage and a support group to make real to ourse lves the value of other 
ya rdsticks ." (p. 205). Empowering people is a cen tra l task - related to " human limits and not apart from 
them " - for any who seek to promote growth (p. 236). In sum , our " ideals open our possib ilities and provide 
reminders of what is at the core of our living.'' (p. 245) . 

Although Schools and Meaning ca ll s more attention to students than to teachers, it discusses their mutual 
and rec iproca l value cri sis. Provocative from start to finish, thi s book is a genuine and generous accomplish­
ment in its fie ld . rt is thoughtful and refined. Both scholars and practitioners in education are sure to benefit 
from its issues, content , and insights. This reviewer strong ly recommends Schools and Meaning. The percep­
tive reader will benefit from an awareness not readily available elsewhere of meaningfulness in schools; the 
responsive reader will derive a basis not commonly available elsewhere for putting theory into practice . 

Richard Fiordo 
Uni versity of Calgary 

Czerny, Michael S.J. and Swift , Jamie. Getting Started on Social Analysis in Canada. Toronto: 
Between The Lines Publishing Ltd . , 1984, 175 pp ., $13.45 (paperback). 

The publication of Bryan Finnigan and Cy Gonick ' s book Making It: The Canadian Dream in 1972 marked 
the emergence of a new genre of sociological literature in Canada . Social analysis was directed at press ing 
issues rather than academic concerns, and the scope and depth of Making It has served as a model fo r 
subsequent analyses. Although there are some significant differences in des ign and intent , Gelling Started on 
Social A nalysis in Canada fo llows this trad ition. As the authors state at the begi nning , " Social analysis means 
raising questions about society and seek ing answers. Its purpose is not onl y to develop a critical awareness of 
the world but also to lead towards social justice." 

One of the unexpected features of the book is its place of origin , the Jesuit Centre for Social Faith and 
Justice in Toronto's inner city. The Christian philosophy guiding the overa ll perspective of the book is 
underlined by a great number of references to public statements made by the Canadian Conference of Catholic 
Bishops, the Lutheran Church in America , the United Church of Canada, the Anglican Church of Canada, the 
Presbyterian Church, and the Inter-Church Committee on Human Rights in Latin America. But despite thi s 
blend of re ligious responsibility and the quest fo r soc ial justice, the mode of argu mentation is strictly sociolog-




