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classroom as the “heart” of the school. The principal should focus on
the classroom by circulating in classrooms, hallways, laboratories,
and playgrounds to send the message that the principal does not
“camp out” in the office but rather spends times in the various
centers of the school that are critical to an effective organization.

Defining Instructional Leadership and Becoming Educated About
Curriculum and Instruction

Another strategy for facilitating the principal’s instructional
leadership role is for the principal to develop and to articulate an
instructional vision of the school that leads everyone in the same
direction. This vision needs to be communicated accurately,
sensitively, and reliably. The principal needs to define instructional
leadership in terms of observable practices and behaviors that he or
she can implement. The principal also needs to develop supervision
and evaluation skills and to become educated regarding curriculum
theory, development, implementation, and issues through
professional reading, inservice, and other professional development
activities (Acheson & Smith, 1986; Alvy & Robbins, 1998; Hallinger
& Muphy, 1987; Smith & Andrews, 1989; Bergh & der Linde, 1996;
Hallinger & Murphy, 1987). Further, in Fitzgerald and Muth’s (1984)
view, the supervisor, such as the principal, must demonstrate a high
level of expertise in subject matter and instructional techniques. On
this point, Mitchell and Cunningham (1986) added that in the pre-
service principal preparation, a great deal of attention should be
given to pertinent issues of teaching and learning, adult
development, and organizational change and innovation.

Being Involved in Shadowing and Networking

A strategy which can promote the principal as instructional leader is
shadowing other principals to gain various perspectives on “getting
the job done.” Shadowing also serves to develop, for the principal,
networking relations with other professionals (Alvy & Robbins,
1998).

Providing Incentives

Another strategy in alleviating constraints associated with principals’
instructional leadership roles, according to Mitchell and Cunningham
(1986), is to provide the principals with “clear incentives for
developing their instructional leadership skills” (p. 213).
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