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ABSTRACT: This paper examines the practice of integrity
within the university and its relationship to university
programs, faculty, and community. Integrity is framed within
the construct of the university’s social contract with the
community. Examining integrity as occurring in faculty
actions, programs, and the university’s relationship to the
community demonstrates the vibrant nature oforganizational
behavior through interdependent relationships within the
university and in the university’s relationship to the
community. True stories are used to demonstrate the complex
nature of organizational integrity and the difficulty the
university and its members have aligning espoused values
with theories-in-use. Aligning espoused values with theories-
in-use requires a commitment to ethical action and integrity
to fulfill the tenets of the university’s social contract.

RESUME: Cet article étudie comment s’exerce la probité a
université et ses relations avec les programmes
universitaires, les facultés, et la communauté en général. La
probité est enchassée dans la structure du contrat social de
l'université et de la communauté. Considérer la probité
comme se produisant dans les actions de la faculté, dans les
programmes et dans les relations de 'université avec la
communauté, démontre la nature vibrante du comportement
organisationnel a travers les relations interdépendantes a
I'intérieur de l'université et a travers les relations de
l'université et de tourte la communauté environnante. Des
témoignages ont ’habitude de démontrer la nature complexe
de VYintégrité organisationnelle et la difficulté que
l'université et ses membres ont d’en épouser les valeurs en
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evaluation directly relates to the number and quality of
publications and the amount of grant money secured each vear.
Althoughteachingis a considerationin herevaluation, Jill knows
that as long as she keeps students from complaining and gets
above average student evaluations, the department chairperson
ignores her teaching quality.

Jill manipulates this situation. She concentrates on her
research making sure that she has a significant number of
publications, she connects with national organizations to fulfill
service obligations, and she makes sure that her students know
they will receive A's if they do the minimum work. Students do
not complain about boring classes or her absence when she
attends a national meeting as long as the students receive an ‘A’
This situation places Jill in a Catch 22. She feels guilty about the
marginal quality of her teaching. She knows, however, that merit
guidelines drive her success at the universitv. In moments of self-
awareness, Jill realizes she 1s acting without integrity. In the
end, she rapidly justifies her actions by casting attention on her
merit awards.

Situation Two
Associate Professor Mary Carlton, while grading papers, had an
intuitive feeling that the paper she was reading was similar to a
paper she graded earlier. She compared both papers. She
discovered substantial portions that were identical. Students
knew they did not have permission to jointly submit papers. She
knew she had to confront the students to act consistently with her
values. Ms. Carlton met with the students. The students
acknowledged their collaboration, but felt they had done nothing
wrong. They demanded that she mark the papers as submitted.
She told the students she had no choice but to charge the
students with academic dishonesty. The professor’s personal
integrity was at stake if she ignored the situation. The students
complained to the Dean. The Dean suggested the professor drop
the matter, since both students had an excellent record. Professor
Carlton ignored the Dean’s request, even though she was risking
the Dean’s displeasure.

Two professors, in different situations, respond differently to
situations demanding integrity. One professor responds by
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greater good. Inexchange for this concession, every citizen

expects certain services, specified protections, and agreed-

upon rights and freedoms. (p.18)

This social contract, as it relates to program has three
components: how well the academic program meets the needs of
the community, the standards inherent within the program, and
the competence of the professor. In effect, the program must
deliver what it promises to deliver by meeting the community’s
needs. For example, an urban university in a high tech setting
may offer programs in forestry: vet, forestry programs may not
meet the Immediate economic needs of the community.
Alternatively, the university may offer a teacher preparation
program in a large urban setting, home to many immigrant
communities, and ignore course work in inclusive teaching
practices for language for minority students.

In cases where the program meets the needs of the
community, program integrity demands that the standards
inherentinthe program demand quality work from students. This
requires the cooperation of the professor. The standards set for
the program may be high; if the professor lacks competence,
however, then the program cannot deliver what it promises to
students and the community. Furthermore, the university must
be careful in identifying community-based needs. Often times,
community-based needs are suspect to value-codes put forth by
those in power within the community. For example, what does it
mean if community leaders respond to a poor community by
offering primarily vocational training within the high school or
the community college aimed at low paying jobs with little, if any,
economic security? Although this responds to the immediate
needs of the community for job training, it leaves the community
without job opportunities that provide long-term economic
security.

Situation One

State University offers a program to prepare principals to lead
the urban schools in its community. Ninety percent of the
students who attend this program work in the urban
environment. Only one course, however, deals specifically with
urban schools. The other courses, generic in nature, fulfill the


























