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community (Rooney, 1989, p. 61). In this community, every member
is capable of making oneself understood to any other member (p. 2).
When critical pedagogues assume that classrooms are universal
communities in which each member in the group is in the same
position to explain or persuade, some students and teachers are
provided with a platform from which to speak and others are
relegated to the sidelines (Fuss, 1989, p. 115).

Unless an exploration of how some discourses come to dominate
and thus legitimate certain speakers has already taken place in the
classroom, interrogation of experience will not be an improvement on
telling experience. A classroom in which students are expected to
meet an obligation to interrogate experience is not an improvement
on the liberal classroom (join the dialogue - tell your story but in/on
our terms) as long as there is not work done first to avoid the
assumption that everyone can do this work, under the same terms,
with the same ramifications. Without this work, the result is silence
in both liberal and poststructural classrooms.

There is, of course, not just one subaltern or outsider discourse
and consequently there is not just one kind of silence. As Foucault
wrote, “there is no binary division to be made between what one says
and what one does not say .... There is not one but many silences, and
they are an integral part of the strategies that underlie and permeate
discourses” (1980a, p. 27). Part of the work that must be done before
it is either desirable or possible for classrooms to be sites where
experiences are either told or interrogated includes this list from
Foucault: “we must try to determine the different ways of not saying
such things, how those who can and those who cannot speak of them
are distributed, which type of discourse is authorized, or which form
of discretion is required in either case” (p. 27).

Telling Experiences — Revisited
Lest we be misunderstood to be claiming that telling experience is
always naive or unimportant, we wish to revisit telling experiences as
a potentially valuable pedagogical tool. We wish to explore whether,
as Anne du Cille asks, we can
negotiate an intellectually charged space for experience in a
way that is not totalizing and essentializing — a space that
acknowledges the constructedness of differences within our
lived experiences, while at the same time attending to the




















