
Editorial 

This issue opens with Peter Roberts doing the unusual: discussing 
and trying to place the educational thought of Paulo Freire. Usually 
Freire's thought is taken for granted and the only issue to how to 
apply it in practice. Roberts paper is extraordinarily ambitious since 
he wants to place Freire in his right metaphysical, ontological, 
epistemological, and ethical locations. Freire, according to Roberts, 
is a constructivist. We make ourselves . But I do not make myself 
alone. This can only be done by working with others. Thus humanity 
is an ever unfinished construction by human beings. All of this social 
construction occurs in the context of a world which is inherently full 
of contradictions and which can only be grasped dialectically. The 
removal of these contradictions through dialogue and social action 
is liberation. But one is never finished removing them, for as some 
are removed others spring up. 

One of the most interesting aspects of Robert's essay is his 
contrast ofFreire's thought with that of Plato throughout the paper. 
By means of the contrast of the thought of Freire which is very "here 
and now" with that of Plato which is very "somewhere else and 
outside time" we see two socially concerned thinkers viewing the 
location of human beings in their respective worlds. For Plato, 
reflection and action upon the world can never change it. While for 
Freire, the world is such reflection and action upon it (praxis) can 
change it as much as you like . This is a rich paper and rewarding to 
any reader who cares about Freire and the impact he has had on our 
educational assumptions and presuppositions. 

Poissant, Schleifer, and Neveu, like Freire, are concerned about 
the possibilities of reflection by the learner on that which they are 
learning. Though, unlike Freire, their primary concern is not adults 
but young children in the late primary grades who are learning 
through writing. Their research involves an interesting comparison 
between a multi-ethnic school and a school that serves primarily 
French Canadian students. They conclude, through the factor 
analysis of a questionnaire given to the students in both settings, 
and over three grade levels, that there are grounds for arguing that 
children will learn better who have an opportunity to reflect on their 
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learning than those who have simply been given things to learn. This 
is surely a Freirian point. 

We are used to the notion that schools for the better part of the 
last 160 years were made up oflarge rooms with children lined up in 
rows of desks facing a teacher. But we are not used to the idea that 
in such a room some students might be identified as monitors chosen 
to help the others learn, with the teacher but a monitor of the 
monitors. This is the basic idea behind a monitorial school. But 
instead of only 20, 30, or 40 students in a class there might be 200 . 
Neville Newman offers us an interesting discussion of the monitorial 
school. Oddly enough, while we have come to think of our own 
schools as largely anti-Freirian in that we set them up to maintain 
the knowledge transmission, externally imposed discipline model of 
education, the monitorial school was supposed to be one in which 
self-discipline was primary. Bruce Curtis, writing as a follower of 
Foucault, saw the monitored room of 200 designed so that in 
principle anyone could been seen, as a means to the oppression of the 
200. But Newman disagrees since it was not a place of constant 
observation but rather a place with the certainty of the potential for 
constant observation. 

The student, the prisoner, the factory operative, produces in 
accordance with set norms because he never knows for sure 
when the eye of the observer is upon him. Thus he produces 
in expectation of discovery. It is this certainty, and one's 
subsequent conforming behaviour, that results in the 
disciplined person, the self-disciplined individual. 

Newman goes on to analyze in detail an example of such a school in 
England in the early years of the last century, namely, Joseph 
Lancaster's Borough Road monitorial school. Interestingly it is the 
architectural details which appear to be crucial to the concept and 
to have ultimately influenced classroom design up to this day - the 
rectangular space, the high ceilings and windows, the wide spaces 
between desks in rows, the single desk for each student. All of these 
things are still largely standard. The object of it all is to give an air 
of openness and freedom while maintaining control. The monitorial 
schools failed as a means of producing children who learned by 
memorization, the standard method in the other schools of England 
at the time. They failed in North America too, probably for different 
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reasons, the main one being the real competition from the common 
schools provided at public expense and the lack of population 
concentration anywhere. For monitorial schools were private schools 
for the poor, especially in big cities. And in the mid 1800s these were 
few and far between. Newman quotes Rich with approval in 
summing up the monitorial movement. "It took nearly forty years for 
the country to realize that a system which deposes the schoolmaster 
from the post of teacher and makes him merely a supervisor, can 
never be an instrument of true education." This is not a terribly 
Freirian conclusion, yet Newman's final word is a warning that in 
our age, with its longing for a simpler, earlier form of education, it 
is nearly all of the bad things associated with monitorialism that is 
suggested, and not its good intentions . 

The final paper is also Freirian in its tone and intent. Raptis and 
Fleming wish to debate the meanings of multicultural education. 
This they do in the best dialectic fashion, comparing and contrasting 
views. They do this by looking at the changing assumptions in 
academic writings relating to this topic over a period of 16 years. 
Their look is revealing of the diversity within the diversity. Some see 
it as a means to promotion of cultural freedom . Others see it as a 
means to Canadian unity. And still others see it as a way to promote 
tolerance among the ethnic diversity. One view that is prevalent in 
California, but apparently not in the literature cited by Raptis and 
Fleming, is that it is a way to promote educational inferiority in the 
ethnic minorities. But the early literature found by Raptis and 
Fleming, for all its diversity, is united in this: multicultural 
education is a very good thing. 

On the other hand, some of the more recent literature now 
attacks earlier assumptions. For example, it has been commonly 
assumed that children of ethnic minority origins suffer a lower sense 
of esteem than nonminority children. Research which Raptis and 
Fleming refer to argues that this is not so. They show, indeed, that 
in many cases recent literature suggests that earlier assumptions 
about the usefulness and goodness of multicultural education are 
either not true or at least questionable. Their overall conclusion that 

As matters stand, there is little compelling quantitative 
evidence - or sound qualitative evidence - upon which to 
judge multicultural education's efficacy in countering 
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educational inequities, racial discrimination, low school 
performance for minority learners, or its utility as an 
instrument of empowerment . 

They conclude that there is much work to be done before we can 
claim that the reality matches the rhetoric of multicultural 
education. As Freire might have put it, we must be constantly 
creating our social selves by our praxis so as to better approach a 
higher order of education and humanity. 

Ian Winchester 
Editor 



Editorial 

Ce numero s'ouvre de maniere inusuelle a travers les propos de 
Peter Roberts: discuter et essayer de situer la pensee pedagogique 
de Paulo Freire. Habituellement la pensee de Freire est abordee 
comme allant de soi, la seule problematique etant son application 
pratique. L'article de Roberts est extraordinairement ambitieux en 
ce qu'il vise a localiser Freire dans ses dimensions metaphysique, 
ontologique, epistemologique et ethique. Freire, selon Roberts, est un 
constructiviste . Nous nous construisons. Maisj e ne me construis pas 
seul.Ainsi l'humanite est une construction des humains a jamais 
inachevee. Toute cette construction sociale prend place dans un 
contexte mondial qui est de maniere inherente plein de 
contradictions et qui ne peut etre aborde que dialectiquement. La 
suppression de ces contradictions par le dialogue et l'action sociale 
constitue une liberation. Mais personne ne finit jamais de les 
supprimer car lorsque certaines sont evincees, d'autres 
apparaissent. 

L'un des aspects les plus interessants dans l'essai de Roberts est 
le contraste effectue entre la pensee de Freire et celle de Platon tout 
au long de l'article . Par la mise en contraste de la pensee de Freire 
qui est tres axee sur le "ici et main tenant" et de celle de Platon tres 
"ailleurs et hors du temps" nous voyons deux penseurs preocuppes 
des questions sociales situant la place de l'etre humain dans leurs 
mantles respectifs . Pour Platon, la r eflexion et l'action sur le monde 
ne changeront jamais celui-ci. Alors que pour Freire, le monde 
correspond a cette reflexion et cette action (praxis) et il peut etre 
change autant qu 'o n le souhaite. C'est un article tres riche et digne 
d'interet pour tout lecteur interes se a Freire et a l'impact qu'il a eu 
sur nos suppositions et conceptions pedagogiques. 

Poissant, Schleifer, et Neveu, comme Freire, s'interessent aux 
possibilites offertes par la reflexion d'un apprenant sur son 
apprentissage. Cependant, contrairement a Freire, le ur interet 
premier ne va pas aux adultes mais a dejeunes enfants des derniers 
niveaux du primaire qui apprennent a travers des taches d'ecriture. 
Leur recherche autorise unc comparaison interessante entre une 
ecole multiethnique et une ecole qui accueille principalement des 
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etudiants franco -canadiens . Ils arrivent a la conclusion, par le biais 
de l'analyse factorielle d'un questionnaire distribue aux etudiants 
des deux etablissements et sur une etendue de trois niveaux 
scolaires, qu'il y a matiere pour avancer que les eleves qui ont 
l'opportunite de reflechir sur leur apprentissage a pprennent mieux 
que ceux a qui on a demande seulement d'apprendre. Ceci constitue 
sans nul doute un point de vue freirien. 

Nous sommes h abitues a la notion d 'ecoles constituees , pour ces 
160 dernieres annees , de grandes classes clans lesquelles les enfants 
alignes en rangs faisaient face a leur professeur. Ma is nous sommes 
moins h abitues a l'idee que clans une telle salle certains etudiants 
puissent etre identifies comme moniteurs choisis pour a ider les 
autres a apprendre, le professeur devenant un moniteurs des 
m oniteur s . C'est l 'idee de base des ecoles monitoriales . Mais a u lieu 
de ses 20, 30, ou 40 etudiants, la classe peut en compter 200. Neville 
Newman nous offre une discussion interessante de l'ecole 
monitoria le. De maniere surprenante, alors que nous concevo ns nos 
ecoles comme des lieux largement anti-freiriens en ce qu'elles sont 
corn;:ues po ur maintenir la transmission des connaissances et un 
modele de discipline impose de l'exterieur , l'ecole monitorial e est 
supposee etre une de cell es pour lesquelles !'auto-discipline est 
essentielle. Bruce Curtis, s'inscrivant clans la lignee de Foucault, a 
pen;:u la salle monitoree de 200 e leves organisee de maniere a ce 
qu'en principe chacun puisse etre vu, comme un moyen d'opprimer 
ces 200 eleves. Mais Newman est en desaccord du fait que ce n'etait 
pas un lieu d'observation constante mais plut6t un lieu qui possede 
avec certitude le potentiel pour un e observation constante. 

L'etudiant, le prisonnier, l'ouvrier d'usine, produit en suivant 
des normes fixees parce qu'il n e sait j a mais de mani ere 
certaine quand le regard de l 'observateur est pointe sur lui. 
Ainsi ii produit en esperant la decouverte. C'est de cette 
certitude et du comportement conforme qui lui est 
subsequent que resulte la personne di sciplinee, l'individu 
auto-discipline. 

Newman poursuit en analysant en detail un exemple d'une telle 
ecole en Angleterre au debut du siecle passe, a savoir l'ecole 
monitoral e Joseph Lancaster Borough Road. De maniere 
interessante ce sont les details architecturaux qui apparaissent 
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comme cruciaux en regard du concept et qui ont influence, en 
derniere analyse, l'amenagement des salles de classes jusqu'a nos 
jours- l'espace rectangulaire, les hauts plafonds et fenetres, les 
larges espaces entre les bureaux alignes, le bureau individuel pour 
chaque etudiant. Tous ces elements sont encore communement 
standards. Leur but ultime est de donner un air d'ouverture et de 
liberte tout en maintenant le contr6le. Les ecoles monitoriales ont 
echoue en tant que moyen de produire des enfants qui apprennent 
par memorisation, la methode standard des autres ecoles 
d'Angleterre de l'epoque. Elles ont echoue en Amerique du Nord 
egalement, probablement pour des raisons differentes, la principale 
etant la competition reelle de la part des ecoles communes financees 
publiquement et le manque de concentration de la population. Les 
ecoles monitoriales etaient les ecoles privees des pauvres, 
specialement clans les grandes villes. Et clans le milieu des annees 
1800 celles-ci etaient peu nombreuses et espacees. Newman 
s'accorde avec Rich quant au bilan du mouvement monitorial en le 
citant. "Ila fallu presque 40 ans au pays pour realiser qu'un systeme 
qui depossede le maitre d'ecole de sa position de professeur pour en 
faire un simple superviseur, ne pourra jamais etre !'instrument 
d'une vraie education." Cela ne constitue pas une conclusion tres 
freirienne, mais le dernier mot de Newman est une mise en garde 
selon laquelle notre epoque et ses attentes pour une forme 
d'education plus simple et plus precoce, suggere pratiquement tous 
les mauvais aspects associes au monitorialisme et non ses bonnes 
intentions. 

Le dernier article est aussi freirien clans son ton et son objet. 
Raptis et Fleming souhaitent debattre de la signification de 
!'education multiculturelle. Ils le font selon la meilleure demarche 
dialectique, en comparant et differenciant les points de vue. Ils 
accomplissent cette tache en regardant les suppositions changeantes 
des ecrits universitaires lies a cette topique sur une periode de 16 
ans. Leur regard est revelateur de la diversite au sein de la 
diversite. Certains la per9oivent comme un moyen de promotion de 
la la liberte culturelle. D'autres la voient comme un moyen au 
service de l'unite canadienne. Et d'autres encore la voient comme un 
moyen de promouvoir la tolerance parmi la diversite ethnique. Un 
point de vue qui prevaut en Californie, mais apparemment pas clans 
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la litterature citee par Raptis et Fleming, est qu'il s'agit d'un moyen 
pour promouvoir l'inferiorite pedagogique dans les minorites 
ethniques. Mais les premiers textes de la litterature trouvee par 
Raptis et Fleming, malgre leur diversite, sont unanimes sur un 
point: !'education multiculturelle est une tres bonne chose. 

D'un autre cote, une partie de la litterature plus recente va a 
l'encontre des suppositions plus anciennes. Par exemple, il a ete 
communement assume que les enfants d'origine ethnique 
minoritaire avaient un sens de l'estime inferieur a celui des enfants 
non-minoritaires . La recherche de Raptis et Fleming tend a montrer 
que ce n'est pas le cas. Ils montrent, en effet, que dans de nombreux 
cas la litterature recente suggere que les suppositions anterieures 
quant a l'utilite et aux bienfaits de !'education multiculturelle sont 
ou erronees ou au mains questionnables. Leur conclusion globale est 
que 

Dans l'etat actuel des choses, il y a peu de preuves 
quantitatives formelles - ou de preuves qualitatives solides 
- qui permettent de juger de l'efficacite de !'education 
multiculturelle a contrer les inegalites educatives, la 
discrimination raciale, les mauvaises performances scolaires 
pour les apprenants issus de minorites, ou de son utilite 
comme instrument de prise de pouvoir sur soi . 

Ils concluent qu'il reste beaucoup de travail a faire avant de pouvoir 
declarer que la realite s'accorde avec la rhetorique de !'education 
multiculturelle. Comme Freire aurait pu le dire, nous devons 
constamment creer nos mois sociaux par notre praxis de maniere a 
mieux approcher un ordre plus eleve d'education et d'humanite. 

Ian Winchester 
Editeur 




