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James Banks points out in his chapter on "A Curriculum for
Empowerment, Action and Change" that

to empower students to participate effectively in their civic
community, we must change the ways in which they acquire, view
and evaluate knowledge ... students must ... be given opportunities
to construct knowledge themselves so that they can develop a
sophisticated appreciation of the nature and limitations of
knowledge and understand the extent to which knowledge is a social
construction that reflects the social, political cultural context in
which it is formulated. (p. 168)

These are commendable goals and perhaps this is the only hope, but
overcoming the legacies of generations of hate in a classroom seems
remote. Perhaps Kogila Moodley’s goal of "nonracialism" is, indeed, a
solution. On the other hand, perhaps "beyond multicultural education" isn’t
far enough.
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Over the past decade the focus of teacher education has shifted from
training proficient technicians toward educating reflective practitioners.
Although our knowledge about how one learns to teach is limited, many
teacher education programs are striving to make good teachers by doing
more than just providing information and skills. The moral aspect of
teaching has taken on greater importance. This shift in focus can be
attributed to a number of reasons including the rapidly expanding














