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to examine Kogila A. Moodley’s excellent compendium of papers on world
education called Beyond Multicultural Education. This is the progeny of the
1989 conference of the International Association of Intercultural Education,
entitled "Practices in Intergroup Relations" held at the University of British
Columbia.

Beyond Multicultural Education is a selection of 17 readings that focus
on multiethnic education situations primarily in South Africa, Germany,
England, and North America. It is both a disadvantage and a way to
sharpen our focus that this conference took place before the reconstruction
of Russia, before the advancement of minority rule in South Africa and the
joint presentation of the Nobel Prize for Peace to Nelson Mandela and
F.W. de Klerk, before the partitioning of Yugoslavia, and before the
granting of autonomy (however limited) to Palestinians in Gaza and
Jericho. Beyond Multicultural Education is in a way, an explanation of how
we got where we are.

In her own chapter, "Ethnicity, Power, Politics and Minority Education,”
Editor Moodley, currently director of the Multicultural Liaison at the
University of British Columbia but a product of South Africa, proclaims
that "priorities for effective minority education are always embedded in the
socio-political context" (p. 79). She explains that

Some minorities in the United States have demanded ethnic studies,
black studies, Chicano studies, and Native Indian education as ways
of redressing discrimination and psychological deprivation. Other
politically excluded groups, such as South African blacks, denigrate
multiculturalism as a tool. In their view, ethnic curricula exploit
cultural differences for subjugation and fragment the
disenfranchised. Instead South African progressives prefer a
common curriculum which is essentially the same as that offered
their rulers, but with a more accurate depiction of the history of
contact and resistance. In West Germany, on the other hand,
cultural ghettoization of migrant workers in some provinces, is
motivated by the hope that they will eventually return to their
country of origin. In Canada, multicultural education has been
hailed as a way of integrating different groups within common
institutions, by fostering a common respect for each other’s heritage
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The ultimate aim of education in a plural society such as Canada
should not be a consciousness of multiracialism or harmonious co-
existence between groups of a different phenotype but nonracialism:
that is genuine color-blindness where the markers of difference have
become irrelevant for life chances and social status as the color of
the hair or shape of the ears. (p. 11)

The book is divided into four sections. The first, "Critical International
Perspectives,” looks at the power struggle as conservative and liberal forces
squabble over issues of "entrenchment or elimination” or race and ethnicity
as a focal point of state policy concerns. The second section, "The Case
for Multicultural Education,” builds a rationale for multicultural education.
The third section, "Educational Transformation for Empowerment,” outlines
the need, in the editor’s view to "go beyond multicultural education from
a local context to establish global linkages, to address issues of human
rights and tenets of common core values, and enhance cross-cultural
understanding” (p. 11). The final sections offers models for effective
multicultural education.

The varied perspectives on multiculturalism and multiracialism in
education provide few new revelations, but they do offer a cogent and
broad-based look at a conundrum that perplexes us all. It is refreshing
that this book, by and large, is not sentimentally optimistic. James A.
Banks, Director of the Centre for Multicultural Education at the University
of Washington at Seattle, describes his work on reformulating the
"dominant canons, paradigms, and perspectives that are institutionalized
within the school and the university curriculum" (p. 154). He laments
"concepts such as “The New World’, ‘The Westward Movement’, ‘hostile
Indians’, and ‘lazy welfare mothers™ saying they

not only justify the status quo and current social and economic
realities, they also fail to help students understand why there is a
need to substantially change current social, political, and economic
realities or help them to develop a commitment to social change
and political action. These Anglo-centric and Euro-centric notions
also fail to help student of color and female students to develop a
sense of empowerment and efficacy over their lives and their
destinies. (p. 157)
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James Banks points out in his chapter on "A Curriculum for
Empowerment, Action and Change" that

to empower students to participate effectively in their civic
community, we must change the ways in which they acquire, view
and evaluate knowledge ... students must ... be given opportunities
to construct knowledge themselves so that they can develop a
sophisticated appreciation of the nature and limitations of
knowledge and understand the extent to which knowledge is a social
construction that reflects the social, political cultural context in
which it is formulated. (p. 168)

These are commendable goals and perhaps this is the only hope, but
overcoming the legacies of generations of hate in a classroom seems
remote. Perhaps Kogila Moodley’s goal of "nonracialism" is, indeed, a
solution. On the other hand, perhaps "beyond multicultural education" isn’t
far enough.
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Over the past decade the focus of teacher education has shifted from
training proficient technicians toward educating reflective practitioners.
Although our knowledge about how one learns to teach is limited, many
teacher education programs are striving to make good teachers by doing
more than just providing information and skills. The moral aspect of
teaching has taken on greater importance. This shift in focus can be
attributed to a number of reasons including the rapidly expanding





