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characterize masculine and feminine senses of self, others, and the
appropriate relationship between self and others. It is the virtually
universal, but nevertheless socially arranged, male-dominated social
division of labor by sex/gender which "causes" the inextricably
intertwined, simultaneous production of gender and personhood.
The infant’s experience of this division of labor by sex/gender
creates an "objectifying” sense of self in men and a "relational" sense
of self in women. (p. 233)

This "objectifying" sense of self in men is a result, suggest gender theorists,
(e.g., Chodorow, Flax) of the male’s separation and individuation from a
kind of person whom he cannot become biologically. However, the process
by which female infants experience separation and individuation is not so
critically tied to their gender identity. This results in a more relational
sense of self in women.

Harding suggests that these different developmental processes
undergone by girls and boys could result in different conceptions of a
rational person in the following way:

A rational person, for women, values highly her abilities to
empathize and "connect” with particular others and wants to learn
more complex and satisfying ways to take the role of the particular
other in relationships. A rational person naturally has problems
when there is too little connection with particular others and when
she is expected only to take the role of the generalized other.
Furthermore, a rational person’s self-identity should be relatively
little associated with the firmness of one’s gender identity. For
men, in contrast a rational person values highly his ability to
separate himself from others and to make decisions independent of
what others think — to develop "autonomy". And he wants to learn
more complex and satisfying ways to take the role of the
generalized other. A rational person naturally has problems when
there is too great intimacy or connectedness with particular others,
or when expected to take the role of a particular other. And a
rational person’s self-identity should be relatively highly connected
with the firmness of one’s gender identity. No wonder women’s
relational rationality appears to men immature, subhuman, and
threatening. No wonder men’s objectifying rationality appears to
women alien, inhuman, and frightening. (1982, p. 236)
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is, no statement is both true and false at the same time. Such reference
to truth and falsity has been questioned by some feminists. Thus we have
Nye (1990) sharing with us the following beliefs:

I believe that all human communication including logic, is
motivated. I believe that, although a word processor may print out
truths mechanically, people when they speak or write always want
something and hope for something with passion and concern, even
when part of that passion and concern is to deny it. In my readings
of logic I have tried to understand such a denial. I do not see how
any judgment on the "truth" or "falsity,” or correctness of what
logicians say can be made until what logic "means" in this deeper
sense is made clear. If truth is more than a sterile formality, more
than a mechanical semantic matching of formulae with other
formulae, we must first know the meaning of the words that we are
to judge true and false. (p. 174)

If we concede to Nye the necessity of knowing the meaning of words
before we judge truth or falsity, we might ask how this is to be achieved
without assuming the law of noncontradiction.

Nye endeavors to understand the meaning of logic. She attempts this
through a "reading" of the logical systems of historical figures, noting not
only their "logics" but also the situation and concerns out of which they
wrote, the audience to whom they wrote, and the sort of men that they
were. Nye claims that such a reading exposes the claims of logic to be "a
particular project of domination." She suggests that with this exposure, "it
becomes possible to undertake a new feminist study of thought and
language free from the logicist assumptions that dominate contemporary
linguistics and epistemology” (p. 179). One has to wonder how such
feminist studies can be free of all laws of logic. For example, the law of
noncontradiction must be assumed if one is to rely on historical data to
illuminate the motivation for the development of particular systems of
logic. If statements could be true and false at the same time, how could
one rely on statements of historical "facts" to support the notion that the
claims of logic are a particular project of domination?






178 The Journal of Educational Thought, Vol. 28, No. 2, August 1994
Martin, J. (1989). Critical thinking for a humane world. Paper presented at the
conference of the Generalizability of Critical Thinking, St. John’s, Nfld.

Nye, A. (1990). Words of power: A feminist reading of the history of logic. New
York: Routledge.

Salner, M. (1985). Women, graduate education, and feminist knowledge. Journal
of Education, 167(3), 46-58.

Shogan, D. (1987). The philosophy question in feminism. Resources for Feminist
Research, 16(3), 10-15.

Siegel, H. (1988). Education reason. New York: Routledge.





