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My greater concern is about the inc lusion of a number of se lf-evaluation sca les both within the tex t and in the 
appendi x. Guided use of such sca les can be info rmati ve fo r individuals when given a bas is fo r compari son and an 
opportunity for di scuss ion. Indi viduals left to the ir own devices and interpretations could eas il y lead themselves 
and others astray. Essentia ll y thi s is a cookbook which tries to provide a method for analyzing the ingredients, as 
well as a rec ipe which is appropriate fo r a ll occas ions. 

M. K. Kerr 
Uni versit y of Winnipeg 

Wright , M a ry J. a nd Mye rs, Roger C. , Histo1y of A cademic Psychology in Canada. Toronto: C. J . 
Hogrete Inc., 1982, 260 pp . $ 19.80. 

For disciplines , as fo r human beings, deve lopment consists of a search fo r ident ify and a reso lution of 
developmental conflic ts. The History of Academic Psychology in Canada, by Mary J . Wright and C. Roger 
Myers, chroni cles thi s search and the conflicts which emerge but leaves us wondering just who the adult is. Years 
ago, Mary Wright introduced me to psychology and confirmed my assumption of its importance as a fi e ld of 
study . Reading thi s 260 page book has made me aware of the strugg le th at psychology had in order to ga in 
credibility in the uni vers ity. The underlying theme of the book are psychology ' s ori gin as " mental and moral 
philosophy, " and the continuing conflict within psychology betwee n resea rch and applicati on. 

There are inherent difficulties in gathering the memoirs of fri ends and co ll eagues and mak ing of them a 
coherent to ry. Because each chapter of the book is devoted to the history of a psychology depart ment in a 
particul ar uni versity, we read a seri es of biographies rather th an learning of an ove rall pattern of development and 
the concomitant achievements. We hear of the development of the " M test'' from severa l perspecti ves; we note 
that the ea rl y textbooks in use across Canada we re those wri tten by Titchener. James and Woodworth ; but we get 
no closer to what it a ll meant. 

We do , however, become aware o f the proble ms and pitfa ll s whi ch befe ll the young disc ipline. We are give n 
sa lient examples of the early days of psychology in Canada in George Ferguson's hi story of psychology at 
McG ill , in how hiring decision were made, and in the limited acceptance of the products (e.g .. inte ll igence 
tests) and language of psychology. The early lac k of acc laim awarded psycho logy al Western , the "younger 
son" role of psycho logy al the Uni vers ity of Manitoba. the continuing story. moving west from province 10 

province, of ove rburdened professors with high student/ fac ulty ratios and s low promotion rates. all evoke the 
strugg le fo r recognition. 

The most pos iti ve image of psycho logy is fo und in the major projects undertaken , oft en in relation 10 import ant 
hi storic events. Testing and se lec ti on projects stand out as ea rl y examples: Boll's muscular re-educati on of 
wounded veterans , the University of O ttawa ' s work on bil ingualism, the sensory dep ri va ti on studies at 
Manitoba, the mental hea lth movement in the pra irie provinces, and the estab li shment of a centre for advanced 
stud y in theoretica l psychology at the Uni ve rsity of Alberta, are majo r acco mpli shment s. As we move west 
across the country, we are struck by the continuing close ties o f psychology with phi losophy and education. and 
by the movement west of the graduates of McG ill and Toronto to the younge r uni ve rsit ies. 

We are left, however, with questions about what psycho logy is and where it is goi ng in Canada. A more 
substanti ve look at the field of psychology would help: what are the current assumptions on which Canadian 
psychology is based? What are the criti ca l perspec ti ves and directions of psychology today? Should we, for 
example, be taking national measures of ac hievement? What are the research funding priorities in Canada and 
where do these priorities appear to be leading us? Vo lume 11 , pl ease. 

Janet G. Donald 
McGill Uni vers ity 

Evans , D av id R. , Hearn , M a rgare t T. , Uhlcmann , M ax R . , a nd Ivey , Allen E., Essential Intervie w­
ing: A Programmed Approach to Effective Communication. Monte rey, Cal. : Brooks - Cole 

Publishing C o. , 1979. 

This tex t offers a practi ca l programmed approach to teaching the basic ski ll s assoc iated with conducting 
effective helping interviews. A brief introductory chapter provides an overview of the book. some suggestions 
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for using the material, and the conceptual framework on which the material and the method for its presentation 
are based. The remainder of the book defines , illustrates and offers "structural learning experiences in eight 
basic skill areas that are crucial to interviewing of all types .'' (p. 8). The first four skill areas presented emphasize 
listening to and developing an open relationship with the client while the last four enable the interview to help the 
client focus and act on problems. Listed in order of their appearance in the book, the eight skill areas are: 

I. focusing and following - verbal and nonverbal attending skills; 

2. effective inquiry - open ended and closed questioning; 

3. reflecting feeling - identifying and paraphrasing for feelings ; 

4. reflecting content - paraphrasing for content and summarizing; 

5. communicating feeling and immediacy- identifying and communicating interviewer's feelings to client, 
focusing on the here and now; 

6. confronting-identifying discrepancies (e.g., between clients ' words and actions) and confronting client 
with them; 

7. self-disclosing - (interviewer disclosing to client as a means of helping client focus on problems and 
resources); 

8. structuring - development (identifying problems or needs) , inventory (developing mutual definition of 
specific problems), priority (determining order in which to consider problems), goal formulation (redefin­
ing problems as goals), action plan formulation (generating action plan) , action (implementing and 
modifying plan) , and termination (ending client-interviewer relationship). 

Each skill is the focus of a single chapter which opens with three to seven behavioral objectives for the chapter, 
a concise(½ page) definition of the skill area, and a list of a few behaviors (shown above) which characterize the 
skill area. The eight skill area chapters close with helpful outlined reviews of each behavior including a 
description of the behavior, pointers on when and how to use the behavior appropriately, and a multiple choice 
self-evaluation quiz . Two additional chapters, both of which are entitled '' Putting It Together '', help the reader 
"integrate" individual interviewing behaviors into a "cohesive whole " . 

So far so good. One might disagree with the oversimplified manner in which one or two behaviors are 
presented (e.g., closed questioning) or the occasional lapse into jargon (e.g., parts of the chapter on structuring) , 
but it is difficult to argue against the selection of' 'essential'' skill areas or the well-organized structuring of the 
content. On the other hand, there is nothing particularly new or striking about the content per se. What 
distinguishes this text from others on the subject is the format of its structured learning experiences. The authors 
employ a practical programmed learning approach for presenting the bulk of their material. In this particular 
adaptation of the approach, Evans, Heam , Uhlemann , and Ivey begin by reiterating a point from their opening 
remarks on a particular skill area or presenting a bit of additional information about a given behavior. Second, 
they provide an interviewing situation, including necessary background material about client and context. This is 
followed by a few lines of dialogue between the interviewer and the client which ends with a' 'remark'' from the 
client. The reader (taking the role of interviewer) is then directed to " choose the most appropriate response" 
from three verbal or, less frequently , nonverbal responses which are written out in dialogue fashion . Having 
made a choice, the reader/interviewer is instructed to go to one of three frames which tells the reader his or her 
choice is a) wrong and why it is inadequate orb) correct and why it is the best choice. Depending on his/her 
choice the reader is then instructed to go on to the next situation or try again. In contrast to other books which 
make less skillful attempts at this approach, the dialogue in most of these vignettes actually seems like something 
real people might say in real situations. Even paraphrasing , which can seem patronizing in print, sounds as 
appropriate and valuable as it often is. Indeed, some bits would pass for edited transcripts of actual interviews. 
Frequently the authors add to the impression of realism by continuing the same " interview " through several 
client and interviewer comments and responses. In the integrative chapters another twist is added: the authors 
effectively illustrate the idea that a variety of responses may be correct in a given situation. The reader still has 
three alternative responses to choose from, but two of the choices will be correct , albeit for different reasons. By 
choosing one "correct" alternative the reader proceeds through an extended dialogue in one way . By choosing 
another "correct" response , the reader moves through the " interview " via other routes with slightly different 
emphases. 

To be sure, an occasional response is so obviously right or wrong that it is either no contest or comes across as 
being a little too simplistic. But so long as the method is used to teach , review or reinforce the reader' s skills and 
behaviors rather than to evaluate his/her knowledge , this does not detract from the value of the exercise. The 
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considerable repetition of ideas and behaviors in eac h chapter can be justified in the same way; even when the 
authors seem to be repeating the obvious, the ir redundancy provides effective review and rein forcement. As it is 
implemented here the programmed approach not on ly creates interest by acti vely involving the reader in dec ision 
mak ing throughout the entire tex t, it also allows for points to be made and errors to be corrected immediately 
within the context of explicit , reali sti c illustrative material. 

The implementation of a programmed learning approach is a definite plus, but the text is not without its faults. 
In fac t the first of these relates to the graphics or lay-out problems that seem common to many programmed 
learning texts . Simply put , the text is awkward to use. Flipping pages back and forth, trying to find the beg inning 
of a new vignette when all the fra mes look alike, ''cheating'' by looking down the page where the ri ght answer is 
given, overcoming the tendency to read everything thereby either reducing the impact of making the ri ght choice 
or picking up as many bad habits as good - all of these difficulti es re lated to format are apparent. At the very 
least one might have hoped for the " answer" frames to be shaded diffe rentl y than the " problem" frames. Better 
still , the authors might consider adapting thi s text into a computer learning program . The quality and practicality 
of the programmed content suggest that a fine computer program could result from such an effo rt. 

A more significant shortcoming crops up in the titl e , preface, and introductory chapter: the authors tend to 
claim that their text and it s method can be all things to all people. To begin with the reader is mislead to believe 
that the book is about interviewing and effecti ve communication in general. The authors imply that the material 
presented applies more or less equall y to day-to-day interpersonal communication and interviewing of all types. 
The book is actuall y much more narrowly foc used than that. In fac t, it does an excellent job of presenting and 
illustrating communication sk ill s basic to the helping interv iew in which the interviewer acts primaril y as 
facilitator to a client who needs support or ass istance in clarifying and solving personal problems, espec ially 
problems fo r which the client already possesses the information and skill s needed to reso lve the difficulty. There 
is overlap of technique, of course , but the book is not particularly effec ti ve if we are to view it as a basic text in 
interpersonal communicati on . Nor is this likely to be a very helpful resource to someone seeking simply to gather 
or give in formation such as a journalist interviewing a confident company president or a physician in the process 
of trying to make certain that the patient understands complex treatment alternatives. Virtually all of the 
examples in the programmed dialogues are set in one type context: the supporti ve counselling or problem solving 
sess ion with two partic ipants who are labelled as interviewer (i .e. , helper) and client (i. e. , he lpee). Furthermore , 
all of the publications li sted under "Additional Resources " are books on counse lling, thereapeutic psychology , 
or the helping interview. Regarding sty le and depth of content, the straight forward, appropriately repetitive , 
skill s oriented tex t provides a strong introduction to the helping interview fo r the uniniti ated layperson , student , 
profess ional or other individual interested in improving helping ski ll s. While experts or more advanced students 
will likely gain little new cognitive knowledge , they will find the book and its method valuable for purposes of 
review and reinforcement of essenti al skill s or as the basis for a se lf assessment inve ntory . The fa ult , then, lies 
not in the authors' emphasis on the helping interview but rather in their overstatement regarding perceived target 
audience and breadth of foc us. 

The introductory material is also somewhat fl awed inas much as the authors seem to overstate the value of the 
programmed learning tex t as a self contained unit and understate the text' s usefu lness as part of a training 
program for improving interviewing skill s. The text is likely very helpful as a means for teaching cognitive 
informat ion memorably and in context , reinforc ing certain skill s, and influencing att itudes regarding interview 
techniques appropriate to the helping interview. While the text gives considerable prac tice defining and 
recognizing appropri ate responses to clients as we ll as limited practice in creating such responses, it cannot 
provide experience in app lying these sk ill s in actual practice. For the latter, training practice and systematic, 
descriptive feedback from others are pa11icularly important. Although they seem to recognize this , the authors 
nevertheless give practice with feedback too little emphasis here . 

On balance the book 's strengths fa r outweigh its shortcomings. Within the limits noted above, thi s well­
written text is useful , engag ing , and well worth attention for both its content and its approach. 

Suzanne M. Kurtz 
University of Calgary 

Maier, N. (ed. ) Teaching the Gifted, Challenging the Average. Toronto: University of Toronto 
Guidance Centre, 1982. 

This rev iewer was more often impressed than not with the nine descriptions of the "accelerated curriculum for 




