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Furlong, Jean-Paul Sartre, and Otto Weininger, among others. Third, by
omitting the literature on dramatic education, Howard’s discussion of
"From Image to Action” is inadequate (pp. 47 et seq.). But his sections on
useful imaginings (pp. 14-19), expression (pp. 27-37), and heuristic
imagination (pp. 43 et seq.) should be recommended to all graduate
students of education.

Personally I find part 2, "Ways of Learning," less interesting. This is
not to say that other readers will agree with me for it is coherent and
linked to the whole. My attitude, I suspect, is due to Howard’s separate
discussions of learning by instruction, practice, example, and reflection. My
own inclinations are specifically holistic and, if I am eating a cake, I like
it to be unified and not in lumps.

Finally, the publishers are to be congratulated on the overall
presentation of this volume. It is not usual in the economics of the
recession to find a significant, softcover, nonfiction book given plenty of
"air" around the type and spare pages for reader’s notes. These qualities
help to make the book "a really good read."

Richard Courtney
Jackson’s Point, Ontario

Pratte, R. (1992). Philosophy of education: Two traditions.
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Professor Pratte has attempted to unite certain features of Ordinary
Language Philosophy (one type of analysis) with certain features of
Normative Philosophy. The first set of features he calls a "bag of skills"
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One can find numerous cases where the two are not necessarily related and
some where a nonnecessary or contingent relation can be found.

Most readers will not find much to object to in what is said about
language uses and concept analysis. The author does, however, follow an
older work by Israel Scheffler too closely in what he says about definitions
(pp. 22-27). He discusses descriptive definitions without first discussing
ways in which things can be described. He does not show how to analyze
and test such definitions. He discusses stipulative definitions rather well,
but he fails to show adequately that programmatic definitions can be
prescriptive, emotive, and propagandistic. In a controversial field such as
education it pays to examine definitions to find if they are partisan or
propagandistic and to reveal what is implicit in them. Other forms of
definitions, especially contextual ones, could have been shown.

The second chapter is devoted to "Statements: Claims and Disputes."
A statement is what is asserted by a sentence (p. 35). Statements asserted
for general acceptance stake claims (p. 36). Pratte identifies six types of
statements which he calls imperatives, preferences, value judgments,
empirical statements, analytical ones, and metaphysical ones. Some
philosophers, however, may only consider truth functional propositions to
be genuine. Sentences, as opposed to statements, serve other purposes in
language. Imperatives, value judgements, and some metaphysical remarks
may not be true or false in the usual sense. Pratte believes that
metaphysical sentences are about a supernatural realm of existence, have
no agreed-upon meaning, and cannot be verified (pp. 55-58). He does not
consider the possibility that some metaphysical sentences could be about
conceptual frames of reference rather than about supernatural existence.
Finally, the distinction between real and verbal disputes is explored and the
role of statements in teaching is discussed.

In chapter 3, "Justification Strategies of Clear Thinking," Pratte finds
justification to be "one of the most daunting and vexing of any [problems]
facing someone writing a philosophy of education book" (p. 63). He easily
distinguishes justification as giving good reasons for acts as opposed to
offering excuses (p. 66). He finds reason giving to be within a social
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Although Pratte goes to some length to explicate such concepts as
"person” and "respect” (p. 101) he seems to agree with W.B. Gallie that
some concepts, especially normative ones, are essentially contested (p. 101).
Applying moral principles with concern and tolerance and striving to make
punishment fit the circumstance of the offense raises questions of fairness.
Can unequal treatments of whatever kind be rationally justified? Pratte
cites the U.S. Public Law 94-142 called Education of All Handicapped
Children Act of 1975 as a case of unequal treatment. He does not
consider the educational benefits or educational faults of the act but only
justification for it in terms of least restricted environment (p. 111). Finally,
he uses the distinction between respect and esteem to show that educators
should respect all persons but bestow esteem only where it is due (pp. 118-
122).

The mediating factors in moral life for Pratte seem to be concern,
caring, and toleration. These are the topics, along with self-development,
that comprise chapter 5. The theme is that teachers need to be reasonable,
concerned, caring, and tolerant people if they are to cultivate these same
dispositions in their students (p. 123). It seems that "modelling," as Pratte
calls it, is fundamental to teaching moral dispositions. In short, as long
believed, morals are best taught by example and by doing rather than by
formal instruction or moral preachment. Nevertheless, Pratte strongly
advocates an ethical ideal, not merely for personal life but for social life
as well. This ideal, he believes, is best illustrated in prosocial behavior and
community service (pp. 147-155). In this regard, he attempts to unify what
he believes are disparate normative traditions, individual morality, and
social justice (p. 155).

In the third part Pratte attempts to use analytic methodology and values
in dealing with education. He explicates the meanings of "education,”
"schooling," and "indoctrination." There are, of course, different meanings
in different contexts of use. There are also a number of justifications for
each context. Pratte does not critically examine definitions of concepts to
show partisan uses or meanings but he goes to some length to justify
education. He analyzes the concept of "schooling” and notes that the
actual conduct of schooling was compulsory, sequential, and selective
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consideration of human dignity, respect for persons, concern, caring, and
tolerance. Authority, power, and freedom bring to mind questions of
authoritarianism and indoctrination. Pratte uses distinctions between being
an authority and being in authority and between expert authority and
authoritarianism in discussing the role of teachers and school personnel
(pp. 239-240). The role of teachers in relation to students and to
administrators is examined.

Authority in paternalistic institutions such as schools follows from the
functions of authority and power with regard to child care and schooling
of the young. Pratte analyzes concepts such as "paternalism,” "privacy," and
"rights." The problem of justifying paternalism with attending restrictions
of freedom and curtailing rights turns about the immaturity of school
children and the inherent imposition of schooling by uses of authority and
power of school personnel. Privacy is called an important aspect of
personhood and self-development (pp. 283-286); however, schools as
custodial institutions do not often respect privacy of individuals. Pratte
explores both the moral and legal right to privacy which leads to analysis
of other rights and to the role of teachers in respecting rights of students.

"

Viewing the book as a whole, it is a large and detailed work in
philosophy of education, even a textbook on one kind of philosophy of
education. It is, however, a book that teachers, school administrators, and
school board members should study. Pratte has brought many years of
experience and a thorough knowledge of philosophy of education to bear
upon schooling.

George L. Newsome Jr.
University of Georgia





