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Furlong, Jean-Paul Sartre, and Otto Weininger, among others. Third, by
omitting the literature on dramatic education, Howard’s discussion of
"From Image to Action” is inadequate (pp. 47 et seq.). But his sections on
useful imaginings (pp. 14-19), expression (pp. 27-37), and heuristic
imagination (pp. 43 et seq.) should be recommended to all graduate
students of education.

Personally I find part 2, "Ways of Learning," less interesting. This is
not to say that other readers will agree with me for it is coherent and
linked to the whole. My attitude, I suspect, is due to Howard’s separate
discussions of learning by instruction, practice, example, and reflection. My
own inclinations are specifically holistic and, if I am eating a cake, I like
it to be unified and not in lumps.

Finally, the publishers are to be congratulated on the overall
presentation of this volume. It is not usual in the economics of the
recession to find a significant, softcover, nonfiction book given plenty of
"air" around the type and spare pages for reader’s notes. These qualities
help to make the book "a really good read."

Richard Courtney
Jackson’s Point, Ontario
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Professor Pratte has attempted to unite certain features of Ordinary
Language Philosophy (one type of analysis) with certain features of
Normative Philosophy. The first set of features he calls a "bag of skills"





