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Abstract
This book review is about the extraordinary experience of the early childhood program of Reggio Emilia, Italy as interpreted by Carlina Rinaldi, the pedagogista and director of the municipal schools of Reggio Emilia for 30 years. Rinaldi’s most important articles, lectures, and interviews from 1984 to 2004 are collected in 15 chapters of this book. This book review helps the reader to follow a journey to a unique historical and cultural experience, in relation to its particular philosophical and theoretical perspectives within a wider socio-cultural and political context. It helps the reader to locate theory and practice in Reggio Emilia schools within its particular context.
Carlina Rinaldi. (2006). In dialogue with Reggio Emilia: Listening, researching, and learning. London, UK: Routledge, Taylor and Francis Group. 227 pages. ISBN 0-415-34504-9. 
This book is about the extraordinary experience of the early childhood program of Reggio Emilia, Italy as interpreted by Carlina Rinaldi, the successor of Loris Malaguzzi and the pedagogista and the director of these schools for 30 years. Now, she is the senior consultant to Reggio Children, a professor of university
, and a city councilor for the municipality of Reggio Emilia. This book offers a selection of Rinaldi’s most important articles, lectures, and interviews from 1984 to 2004, with a short introduction at the beginning of each chapter explaining the context which inspired each piece. 
In the spirit of Reggio Philosophy, I invite the reader to consider this book as an interpretation of interpretations: Dahlberg and Moss’ interpretation of Reggio Emilia and Rinaldi’s chapters; Rinaldi’s interpretation of the Reggio Emilia approach; and even Reggio’s interpretation of Reggio
! These circles of interpretations make the relationship between the reader and this text very complex but dynamic and open to more interpretations. This book is seminal for those who wish to learn more about the Reggio Emilia approach to early childhood education, its unique historical and cultural experience, its particular philosophical and theoretical perspectives, and unique socio-cultural and political context. 
This book is fourth in Contesting Early Childhood Series, edited by Dahlberg and Moss.
 Introduction
: Dahlberg and Moss, in details, write about how collective life, cohesive communities, reciprocity, trust, and network of civic engagement are the significant elements of the socio-political history of the Reggio Emilia city and the municipal schools. The Introduction helps the readers to understand how theories of significant scholars, such as Montessori, Dewey, Piaget, and Vygotsky inspired educators at Reggio Emilia but never bound them, because they have always remained critical and questioning.
Chapter 1: Staying by the children’s side: The knowledge of educators (1984). This piece is
 written for a National Conference held in Venice in 1984, when the theme of participation and organization in the nidi (plural of nido, centers for children from 3 months up to 3 years) was particularly urgent and of interest. For Rinaldi and other Reggio educators, family participation is not a choice but part of the identity of the nido. It is both the children’s and the parents’ right. However, Rinaldi helps the reader to understand how, in their experience, a strong commitment at the organization
, the functional, methodological
, and political level
 is needed to make authentic active participation an intrinsic feature of the culture and conduct of schools. This opening chapter invites the reader to think about the importance of quality and quantity of communication between
 the child, the educator, and the family and challenges educators to avoid stereotypes and superficial immediate judgments in their relationship/communication with families which would risk the relationship with a parent and therefore with his/her child. 
Chapter 2: Participation as communication (1984). In this challenging chapter, Rinaldi conceptualizes participation and management as a project
 that evolves into a broader educational project centered on communication. Communication between the nido and the family is important because it is the only way to create a context that is aware of the child’s identity, needs, and wishes. Thus, communication has the highest value and becomes the strategy and the objective that involves staff, children, families, management council, and the whole institution without distinction; in other words, everything else structures itself accordingly. In Reggio Emilia, communication and participation are more than methodological propositions; they are a mindset, a different way of thinking and working with the consideration of the organization of spaces, timetables, pedagogical planning, staff working hours, professional development, and the ongoing political, cultural, and economic debates. 
Chapter 3: Malaguzzi and the teachers (1996). The highest respect that Malaguzzi
 always felt for teachers and his great expectations and hopes for them inspired Rinaldi to prepare this paper about the role of the teachers for an international conference dedicated to Malaguzzi two years after his death. This chapter challenges the reader to view the teachers’ professional identity not in abstract terms, but in contexts, in relation to their colleagues, parents, and children, as well as, in relation to their own personal identity and educational experiences. Rinaldi writes, “The teacher cannot work without a sense of meaning, without being a protagonist” (p. 56). The concept of the teacher as protagonist challenges the readers to deconstruct their understanding of the relation between theory and practice, teaching and learning, pedagogical documentation (explained in this and the next chapter) and assessment, social responsibility and reciprocity, and dialogue and transforming in schools for young children.
Chapter 4: Documentation and assessment: What is the relationship (1995-8). In this chapter, Rinaldi challenges the traditional standardized approach to assessment, which is anonymous and decontextualised, and therefore, undemocratic. She rather suggests pedagogical documentation as a tool for assessment and self-assessment, in which the documentation process itself is a process of evaluation because it gives value to elements which are considered significant to become visible in the documentation. Rinaldi offers the reader a complex but engaging elaboration on the metaphor of ‘pedagogy of listening,’ which is at the center of the relationship between documentation and assessment and is the intrinsic part of progettazione (explained on page xi).
Chapter 5: Dialogues. It is a short chapter, in which Rinaldi shares first her concerns about the learning processes of children and adults from a Piagetian perspective, and then talks about how the ‘practical’ work of the teachers is an “‘interpretive theory’ that integrates stories and micro-stories of research with real-life contexts” (p. 75). 
Chapter 6: The space of childhood (1998). Re-conceptualizing the concept of
 spatial environments, Rinaldi challenges the reader to reconsider the cultural and socio-political role of a space of a nido or scuola dell’infanzia (a center or nursery school for children from 3 years up to compulsory school age of 6). She invites us to think of the physical space as a very strong language, which we perceive and interpret from a very young age and like every other language is a constituent element of the formation of thought. This understanding of space influences the design and creation of spaces for children and adults in a school. At the center of this design lies the image of child and childhood, which for Rinaldi is an image of a critical, competent, and active child, who is challenging because he or she produces change and dynamic movement in the systems in which he or she involves, including family, society, and school.
Chapter 7: Issues in educating today (1998). This chapter was written for a meeting with parents and is a rich piece inviting the reader to reflect on the identity of family, of men and women and to reconsider the socio-cultural and historical change in the modern family. Rinaldi’s talk is very controversial in inviting parents to reflect on their own and their children’s sexual identity, the concepts of safety and risk, values of friendship and solidarity, differences, feelings and affection, and violence among children, as victims and as those who practicing it. 
Chapter 8: Documentation and research (1999). “Pedagogical documentation” is an identifier of the Reggio experience, but a difficult concept to illustrate and understand.  Challenging the separation between theory and practice and imprisoning research in the universities, Rinaldi explains the culture of research in Reggio, in which, research on learning is extended to the schools and the teachers’ hands and provides the generative force for daily practice of teachers as researchers. 
Chapter 9: Continuity in children’s services (1999). This chapter is significant in helping the reader to understand the relationship between the Reggio experience and other Italian experiences. The continuity of the relationship between nidi and scuole dell’infanzia is an innovative project in Reggio which cannot be found in the other municipalities. This project challenges the idea of a fragile and weak child, especially for children under three, which justifies the separation of nidi from scuole dell’infanzia, an approach and practice that treat the young children differently, look down at teachers who work in nidi, and make scuole dell’infanzia teachers more reluctant to communicate/exchange with nidi educators.
Chapter 10: Creativity as a quality of thought (2000). Rinaldi’s perspective of creativity as an everyday right and a quality of life
 invites the readers to reconsider their relationship with art as an essential dimension of human thinking. She interweaves the central pedagogy of listening and relationship with the pedagogy of ‘relational creativity’ saying by ‘listening’ to children’s questions and theories, we learn how their intention to produce questions and search for answers is the most extraordinary aspect of creativity.
Chapter 11: The construction of the educational project: An interview with Carlina Rinaldi by Lella Gandini and Judith Kaminsky (2000). Through this interview, Rinaldi revisits some of the main principles of Reggio Emilia pedagogy. She is asked about her image of children as people with rights rather than needs; the role of the teacher in creating a context in which children’s curiosity, theories, and research are legitimated and listened to; and the fundamental role of controversy and conflict of ideas among peers, between children and adults, and among adults. If research is a permanent attitude and a way of working of both children and adults in schools, the terms ‘professional development, ‘curriculum,’ and ‘curriculum planning’  will be unsuitable to convey the complexity of the learning process. Rinaldi rather offers the term progettazione as “a way of thinking, a strategy for creating relations and bringing in the element of chance, by which we mean ‘the space of the others’” (p. 133).
Chapter 12: Teachers as researchers: Formation and professional development in a school of education (2001).  Rinaldi reminds us that personal and professional development, like education, is not a static or unchangeable quality, but is rather an ongoing process that we follow from birth throughout our lives. Professional development in Reggio Emilia is a constant search for rules and limitations to keep distance from what has already been decided and stay close to the interweaving of doing and reflecting, theory and practice, and emotions and knowledge. 
Chapter 13: The organization, the method: A conversation with Carlina Rinaldi by Ettore Borghi (1998). Borghi’s conversation with Rinaldi is specifically significant because he was one the city’s most attentive councilors and a philosopher of genuine wisdom, for whom Rinaldi feels a deep affection and respect. The conversation offers Rinaldi an opportunity to re-conceptualize her thoughts and journeys of her life and work. They talk about the lack of state regulation for teachers of early childhood education, Reggio schools efforts for in-house training for its teachers, Reggio educators’ extended interests in psychology, ethology, and astronomy, the difference between teachers and cleaners’ salaries and the matter of humanity, school as a participatory place, municipal schools of Reggio Emilia as the cultural expression of the city, Reggio as a history of women, and encountering with other cultures and the risks of international relationships. Rinaldi finishes by emphasizing Malaguzzi’s passage on the value of organization –organization as a value – in which every element is inspired by a value; organization expresses a value but is not an end in itself. 
Chapter 14: Crossing boundaries: Reflections on Loris Malaguzzi and Reggio Emilia (2004). This piece was written for an international conference to celebrate 40th years of experience in Reggio municipal schools. Inviting the reader to reflect on what meaning and value anniversaries and memories might have in the process of searching for identity and future, Rinaldi writes about Reggio educators’ intention of looking to the future with the responsibility of the past and many boundaries that they have crossed through dialogue with other disciplines and other worlds of knowledge and culture. In Rinaldi’s view, the centrality of the image of a competent child in the pedagogy of Reggio schools has influenced all other choices, their choice of crossing many boundaries to embrace dreams and build hope through encounter and exchange, through the angers and joys of transforming dialogue. 
Chapter 15: In dialogue with Carlina Rinaldi: A discussion between Carlina Rinaldi, Gunilla Dahlberg, and Peter Moss. In this chapter, Rinaldi revisits, re-conceptualizes, and extends many significant issues that she talks about in the previous chapters. Issues such as, Left politics and the early women’s movement, public responsibility for schools, the tension between theory and practice, creating crisis and the importance of the unexpected and uncertainty, interdependency and September 11, the concept of citizenship based on needs and based on rights, transgressing the individualistic neo-liberal idea, and Reggio’s experience in dialoguing with the US and Rinaldi’s worries about being normalized through the idea that for each question there is one clear answer.
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Am not convinced of the value for this phrasing.
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Perhaps this comment comes too early in the piece, or it just needs to be clearer right here.
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I wonder if the chapter-by-chapter summary is necessary, or necessarily independent of the Review Thesis : that the book presents interpretations of interpretation; where, then, in relation to Circles Of Interpretation, is this summary operating?





If length is a concern, what if the foregoing paragraphs were compressed into 1 short paragraph? or if the following were compressed into 1 highly concentrated interpretation of the whole work?
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Tense.
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amongst?
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Am having trouble w/ # as I read this piece.
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A good chance to introduce Malaguzzi w/ a succint phrase that nuances that found above, in the 1st ¶.
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Redundant, in context?
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Am not so sure about this phrase, in context.
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Fascinating ideas are abundant in this work, obviously — & right about now I’m ready for a bit more of the Reviewer’s own critical presentation of the book for a reader, perhaps especially in the national context we seem to address as a Canadian journal.





Perhaps 1000-1500 words would be a good overall length for this piece as it is, even leaning towards the lower end of the range (whereas our usual limit is 2000); I’d definitely prefer the Reviewer’s work to represent core ideas, w/ page references if necessary, & open a conversation amongst chapters & on towards the reader who might want to engage in such conversation, critically & in the course of research like that outlined, here & there, in the book as currently summarized.





I’m definitely such a reader, & will look forward to learning more about it.
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