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Abstract

This article examines a travailing search for @aesher’spistemological stance, which is essential for gdiug
any theorist in the domain of education. The autimonerses the reader in an imaginary and cognjbiveney in the
labyrinths of epistemology andvestigates some prominent paradigms, namelyppegivism, social
constructivism, critical theory, pragmatism, postlamism, and poststructuralism. The work, withciisnbination
of literary and scholarly features, demonstrategramonventional approach to academic writing anglemsizes the
importance of writing and its unique style in rasbaWriting as a method of knowing (RichardsorQ@0and an
emergent methodology (Josephs, 2008) externalieemdividuality of the researcher and becomesitegral part
of research methodology as a whole.

Departure

“Every philosophy that deserves the name alwaysoeles the Idea.
...Every system represents one particular factomatiqular stage in the evolution of the Idea”
(Hegel, 1975, para. 86).

On a Saturday morning, | woke up early, had bresikénd rushed to the Ottawa Train Station. Thiling was
crowded with tourists heading to Montreal and Teodor a weekend’s adventure. | stood in line foicket. When
it was my turn, | said, ‘One return student tict®Epistemology please.’ The cashier silently mihit out. My 50-
dollar banknote lay untouched on the counter. Saahgnvisible tenderly took me by my arm and led tm¢he
escalator.

I was walking with the invisible person among ngisssengers along the tunnel until a monitor shdRete E. |
went upstairs and found myself alone in front sfl@er one-wagon train. It was chilly and rainy.eTimysterious
milieu of Hesse’s (20023teppenwolémerged in my memory. Hesitating a bit, | went itite wagon and saw only
the machinist’s chair by the front window. The refthe space was taken by books piled up fronfltwoe to the
ceiling. The air smelt like book dust. | heard tren door close behind me. | was trapped.

| sat down on the chair, and the train startedlbffias going so slowly that the scenery did nensé¢o be changing.
| looked at my watch—it disappeared from my wridthew that | was supposed to besitime and ina space, but |
felt that | found myselin time andn space. There were philosophy books all arounabk bne, opened it, and
read: “Understanding and criticizing epistemologarad methodological positions takes time, effartd expertise”
(Siegel, 2006, p. 7). | calmed down and gave myisédif to the learning magic of the journey to fingy
epistemological stance as a philosopher educatBdssia years ago, and a Canadian scholar indttedi second
language education.



CINSE/RCJICE

Station 1: Postpositivism

“This history of mine has from the beginning sougtt
the supplementary to the main argument”
(Herodotus, as cited in Ondaatje, 1992, p. 119).

The main human argument is so: What is the truggeRrchers approach it in numerous ways, but ke is
whether each of these researchers’ egos accepffférence or diffeance (Derrida, 2005) of the other when they,
according to St. Pierre (2006), “produce differembwledge and produce knowledge differently” (p9R3

Yet, in their reportAdvancing Scientific Research in Educatithg National Research Council (2005) identified
scientific research traits based on shared datedier to

facilitate the verification of results obtained &ljowing other researchers to reproduce them, enabl
replications that test the boundaries of theonmekteelp articulate generalizability, promote the
development of validated measures, and provide roypities...to pursue new questions and directi¢ms.
42)

This thought contains no jot of researchers’ rightnanifest their theoretical freedom, creativigd uniqueness.
The report explicitly appeals for replication, reguction, reiteration, predictability, and for ttype of thinking that
veils a threat to human intellectual growth. SerR (2006) emphasized that “despite the factdimabst no one
wants to be called a positivist, it is alive andirevarious guises in this culture” (p. 256).

Postpositivism aims at such a reproduction of a&gaized researcher, generalized mind, generakmedledge,
and generalized individuahs scholars have been considered the intellectealne of society, it becomes easier to
govern with a generalized intellect directed irearaw gauge line of reproduction. According to Fauit (1980),
power underlies any social phenomena and theirdotiens, and academia has always been implicitgdrby
power—especially in the era of postpositivist ptemae towards human thinkingyotard (1984) stressed that “the
system can only function by reducing complexity’ §). A century ago, Dewey (1910) wrote abouticlifties that
novelty experiences in its adjustability to society stated, “Facts and events presenting novettyariety are
slighted...till they fit into the Procrustean bedhaitual belief....What will not fit into the estasitied canons is
outlawed” (p. 149).

Postpositivists call for randomized experimentseblasn random people as the gold standard. To whatd{
conclusions can these experiments lead? Random®isha merit of such random implications? To prog
generalized knowledge and minds? Postpositivisniniimes knowledge of the Other, obtained from faeéace
interactions with particular, not random, peopld #re “breathing thoughts of their lives” (St. P&r2006). The
scholar confided, “It is very difficult to hear @ifs, to bewilling to hear them” (p. 257) because, as Paul (2005)
noted, “We choose a perspective which we understaddknow” (p. 6). The Other that Cixous (1988)eazhithe
strange, the unknown, the not-me-at-all” (p. 1Wagls challenges the self.

I had not left the train while mulling over the &® of the postpositivist station. | felt uncomédte to let my
mind—grown up on philosophy and metaphysics—squ#epeigh the lock of scientifically-based resedrchrder
to wander on their terrain, not admitting the Otlielief swept through me when | heard the traigimaworking. |
took another book, opened it randomly, and read Beallow’s comment in his 1976 Nobel Laureate Leetu

The intelligent public is waiting to hear from Avhat it does not hear from Theology, Philosophyi&o
Theory, and what it cannot hear from pure scienomader, fuller, more coherent, more comprehensive
account of what we human beings are, who we aceyduat this life is for. (As cited in Paul, 2005,17)

My trip was continuing.
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Station 2: Social Constructivism

“Learning is more than the acquisition of the apito think”
(Vygotsky, 1978, p. 83).

The train stopped at the second station. | werdidet It was still chilly, and the northern windpleasantly bit my
body. Despite that, | felt welcomed at the statibimere were many signs around: semiotics, narratiyeiry,
statistics, tables, graphs, numbers, ethnographgpeethodology, phenomenology, rhizoanalysis,
deconstructionism, hermeneutics, arts-based rdsgasgchoanalysis, survey, participant observato, archival
and phonemic analysis. | found myself on a sitmotftiple interpretive practices and began to ranibldne
multifaceted world of qualitative researchers, cortifig myself in the devouring diversity of resdarc
methodologies.

The shadows of the prior station’s hosts stilldh@d my heels, and their ghosts murmured in my kaés,the
station of fiction, not science. Validity is notgsent here.’ | tried to shake them off by repeatingm myself a
lived experience, a socio-culturally constructed and a possible subject—object of my own or ofedolars’
research.’ | yelled: ‘We are all humans, not sdfentaceless, generalized, randomized, and ohjeatreatures.
Each of us feels, loves, hates, tastes, smellss h&zes, perceives, thinks, reflects, interngligeternalizes, writes,
works, studies, lives, and dies differently andouely! We narrate the self by researching the atinernarrate the
other by researching the self!’

I defended my position with Hardy’s (1968) quotati®We dream in narrative, daydream in narratieenember,
anticipate, hope, despair, plan, revise, criticgassip, learn, hate and love by narrative” (p Po)stpositivists
responded with Fries’ (Hegel, 1991) dictum, asgurire that | was deceived by Hegel's metaphysicalhmaom

that “has grown not in the gardens of science buhe dunghill of servility'(pp. 15-16). | replied with the words of
Nelson, Treichler, and Grossberg (1992): “Qualiwatiesearch is an interdisciplinary, transdiscilyn and
sometimes counterdisciplinary field. It crosschis humanities and the social and physical scieri@eslitative
research is many things at the same time. It idipanhdigmatic in focus” (p. 4).

| attempted to convince my opponents that the rediqualitative research is the world of lived esipece. |
screamed that “QUALS” (Denzin, 2008), or qualitatiesearchers, have the right to exist like quatité
researchers, or “QUANS” (Denzin, 2008). | talke@datomixed methods and non-generalizability of hurif@n
experience. Postpositivists continued to haunt ritle @ausal models, randomized controlled experisient
replication, generalization, and value-free objastiscience. They mocked personal bias, journalssoft
scholarship, subjectivism, and fiction of QUALS .smositivists mixed non-mixable. They squeezeditpiale
research into the Procrustean bed of their owndraonk and made it suspect, ignoring that qualieatiork is
assigned to explore the world rather than to conmiir | tried to support my stance by a thoughbehzin and
Lincoln (2008) that qualitative research means nthimgs to many people, and the positivist tradiigust linger
like long shadows over it. By referring to Vygot&kheritage (1982), | tried to persuade my opposi#imt human
knowledge is socially constructed. | mentioned thatcriterion of facticity is an intersubjectivgraement,
according to Davis and Sumara (2006), and factafienation is not the idiosyncrasy of qualitatizeproach
where cognition, exploration, and interpretatioriref world became lighthouses and driven motives.nby
opponents persisted with questioning the legitimafcgny epistemological stances, except for thdingy heard
only themselves.

The train whistle called me to move on. | steppackion the train to continue my journey.

Station 3: Critical Theory

“All thought is fundamentally mediated by poweraténs
that are social and historically constituted
(Kincheloe & McLaren, 2005, p. 304).

”

The rain stopped. Judging by the high locatiorhefgun in the sky, | realized that it was afternddre third station
looked like a festive market during a carnival:Arabian horse was ready to give me a ride; Asiam femelled
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delicious; North American aboriginal drums and \qmalyphony enticed me to join their magical cirdiack
American jazz swing lured me to relax on its musigland; a rainbow tent caught my inquisitiveness.

| found myself in the multiplicity of one whole: @ear theory, racialized discourse, feminist theotjtural studies,
critical ethnography, and advocacy and participaparspectives beguiled me to join them as my epistogical
road. In full perplexity of what to explore firdtiooked up and saw a jet in the sky tracing oetfiilowing
quotations by Gilbert (Cixous & Clement, 1986):

Since the etymological root of the word “hysterigithe Greekyster or womb, the hysteric is...the
creature whose wandering...womb manifests the distelg female bonding...of mind and body, the
inescapable female connection between creatiopetteation, the destiny that is inexorably deteedi
by anatomy. (pxiii)

As culture has constructed her, “woman” is “thekdaontinent” towhichwoman must return. But
returning...everywoman must inevitably find that stas no home, n@here (p.xvi)

| was that wandering “dark continent” seeking mistgmological home. Feminism beckoned me to jgibut its
approach seemed a bit narrow for my worldview. laamo[mb]man, but | amore than only that. | am a
hu[womb]man and look for human issues in the woattier than only women'’s.

| looked down and saw words by Kincheloe and Mchg2005) appearing and disappearing from underaaydn
the asphalt: “We are defining a criticalyst asseegcher or theorist who attempts to use her awvbik as a form of
social or cultural criticism...” (p. 304). | stopdizzled: Who should be embraced by the notionit€ar theorist
then? Structuralists—poststructuralists Foucawdtelze, and Derrida? Feminists—poststructuralistsus, Kristeva,
and Irigaray? Socioconstructivists Bakhtin and \tggg? Any “-ist” who shares the above mentionethim
quotation? | wondered if any research that is pateteby socio-cultural criticism should be under ¢thitical theory
umbrella. | was standing in the middle of the coémbiand polyphonic cornucopia and could not deteemihere to
go. | sensed exhaustion, unbearable heavinesssticwusness.

My temporary home, the one-wagon train, was waitorgne. | came back and felt calmed among bookswlere
still filling me with hope that by travelling | wddi find what | needed as an educator and a philosop took out a
book from a pile and read: “Lifelong learning iavel and, no doubt, travail” (Edwards & Usher, 2001285).

A new station was waiting for me ahead.

Station 4: Pragmatism

“A pragmatic approach would place its emphasisitared meaningandjoint actior’
(Morgan, 2008, p. 53).

My heart was wrung when | saw the sign Pragmatidgnmind as a theorist rather than a practitiondrrmtit know
what to expect from this paradigm that Ipeggmaon the pedestal of its worldview. Engels’ (1962wig
Feuerbach and the End of Classical German Philogapith its glorification of praxis instantaneousiynerged in
my memory.

An electric mini-car was at my disposal, which Ufia practical for my tired feet. | drove along thad on the sides
of which there were two different settlements iifead by signs Quals and Quans. Bridges with tiga $raxis
joined the villages. | felt some conciliation ahtistation created by the pragmatist approach aahedmbining
qualitative and quantitative methods for praxiggticality, and practical advantage and needsitDidk like
conformism? Maybe. Is it bad? Maybe not. Why figfit it is possible to co-exist to understand th&h “in terms
of adequacynotoptimality’ (Davis & Sumara, 2006, p. 26)?

Driving, | recalled a postulate by Morgan (2008gsRarch questions rather than metaphysical assumpilay an
important role in pragmatism. The scholar juxtapobeee approaches—qualitative, quantitative, aadmpatic—
accordingly: (a) induction, deduction, and abduttiegarding connection of theory and data; (b)esthjity,
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objectivity, and intersubjectivity regarding retaiship to research process; and (c) context, gityesmnd
transferability regarding inference from data.

I would question the absolute inductivity of quatiive research, as some research begins with ayttdEductively.
I would also doubt the generally acknowledged abjitg of quantitative research coming from the goon
statement based on quantitative criteria: moregyaaints provide more opinions and their averagienakely
provides more objectivity of outcomes. | wonder vehhe starting point is regarding the number ofigi@ants—
the point where subjectivity stops and objectiiggins. How many participants make research obatine
hundred, one thousand, or one million? Taking oaosideration that all participants provide theibjsctive
opinions, why does summation turn their numerotgestivities into objectivity? When the whole ciieere sure
that Socrates, Jesus Christ, and Galileo mustwdieg their decisions objective? If yes, is thatdbgective truth
humankind looks for? Any human in a position otiaject as a data provider externalizes her subgddeas that
in summation stay subjective. Objectivity can bkieaged when a human is an object and her idea®tengage in
the data collecting process. Both educational tatale research and quantitative research deallwithans as
subjectdbecause researchers are interested in their igestailates, and opinions; therefore, quantitatagearch
objectivity is a myth.

Morgan (2008) defined his pragmatist understandirdealing with qualitative and quantitative resarin
particular, | find it helpful to think of Qualitaté Research as research that emphasizes an irelsatijective-
contextual approach, whereas Quantitative Reseangthasizes a deductive-objective-generalizing agubro(p.
61). | wonder how ethical it is for researcherghiok of phenomena or ideas in the way which idphé” for their
views. If researchers think only in the frames dfavis helpful for them, will they slide down toraplete
conformism? It looks like a diplomatic gesture émform unconformable, mix non-mixable, and combine-
combinable for seeming peace, practicality of beamgl practical values of research designs thabowrdifferent
methods.

Travelling on pragmatism terrains, | was asking elfyi$ this epistemological road felt like home fore. Some
simplification was concealed in the glorificatiohppaxis at the station. My mind-spirit-soul-psyatesperately
looked for other ways of knowing rather than thas'¢' solution offered by pragmatism.

Spiritually bankrupt, | returned to the train. hetsilence | heard a beautiful sd@ge Timeby King Crimson from
1994:

...One eye goes laughing,
one eye goes crying
through the trials and trying of one life
one hand is tied,
one step gets behind
in one breath we're dying
I've been waiting for the sun to come up
waiting for the showers to stop
waiting for the penny to drop
one time
and I've been standing in a cloud of plans
standing on the shifting sands
hoping for an open hand
one time...

The song sounded in harmony with my spirit seekimgnique way of knowing the world, the self, ahd Other,
and hoping to find it some time.

Station 5: Postmodernism

The train arrived in the fifth station. | hesitateslto whether to go out or not. The sign Postnosier evoked odd
and controversial thoughts and emotions in me.d wandering what post-1, or post-Larisa, would\Weuld it be
Larisa in her post as a continuation or somethorgfone completely different and opposed? Would-passa say

5
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to its contemporaries all the truth about Larisamy relay hate and critique of her? How much tanst any post
in its representation of its predecessor? If a positionis something totally new and wishing not to beay an
attributes of its ancestor, why keep the root astdmvent a new term? Why call a phenomenon pogtpissn while
negating characteristics and vestiges of positi?iskhy name a phenomenon postmodernism by denying
modernism as its ground?

Being charmed by modernist belief in redemptive @ouf culture, | felt alien in the world of postrrerdism with
its blending and confusion of values, ideas, ideggaders, and cultures. On the station monitaml the running
lines: “Postmodernism refuses all semblance ofdtadising and essentialist orientation of modérgystems of

thought” (Crotty, 1998, p. 185).

| began to recollect my knowledge of modernism fimyeducation in cultural studies, history, andlzetics to
approach the understanding of my epistemologicatl @p a philosophizing educator in the time of jodaat is,
postmodernism. My thinking brought me to the coaidn that modernization engendered modernity and
postmodernization gave birth to postmodernity. Aesponse to my thoughts, the new running linesansu:
“Modernism does not reject modernity. It acceptslaraity, but its acceptance is made in full awassraf the
many anomalies it holds” (Crotty, 1998, p. 187) &Rdstmodernism-as-postmodernity stands over agains
postmodernism-as-cultural response” (Crotty, 1$98,91).

Having dwelled in poststructuralist writing for theest 4 years, | could understand this theory'ssaf of being
associated with postmodernism because the latisedrthe barriers between elite and mass cultdniehw
poststructuralism did not recognize and stayetiéndominion of elite culture where modernism regdidéhe gist of
postmodernism dawned on me, and the monitor illateid it as “the deletion of the boundary betwe¢aed
everyday life; the collapse of the hierarchicatididion between elite and popular culture; a stidieclecticism and
the mixing of codes” (Sarup, 1993, p. 132). As dwozate of the modernist worldview, | wanted touass that the
above-mentioned had happened due to the deniarofative ideals in masses and a deficiency of higture on
the whole in the era of postmodernity, but Crot{{£898) thought lit up on the monitor assuring rités‘not that
mass culture has broken down the barriers anddaaeerger” (p. 194). Milner’s (1991) idea followEdotty’s,
agreeing with him that the collapse of modernisith tiecurred because of “endogenous transformatiberrial to
elite culture itself” and a “crisis of faith” (p.01). Immediately another quotation by Milner apeelamwhich
emphasized the modernism—poststructuralism corarectristeva, Irigaray and Cixous do remain contedtto
the archetypically modernist notion that modere &&n indeed be redeemed through culture, throuigimgvin
fact” (p. 113).

Watching the station through the window, | was kinig that educators should believe in culture dgmgption,
despite the intellectual decline in the postmodsrtiety about which Cixous (Cixous & Clement, 19@6jte:

There is, in a very generalized manner, a losoifevin the world of writing, of literature, of
creation...One sees the development of an interratiotrigue that is leading toward capitalist
imbecilization in its most inhuman, most automatimst formidable form. (pp. 159-160)

I did not leave the train at the station PostmodennSadly, | was contemplating the intellectuatalestruction of
the time, my life time, where, according to Baunia®38), “the sages have no power” (p. 224). | velim culture
and in writing as a redemptive power for culturgeiher with Caroline Josephs’ (2008) belief in ingtas an
emergent methodology, Laurel Richardson’s (2000¢bim writing as a method of knowing, and Héléixous’
(Cixous & Clement, 1986) belief in love as the Imgng of everything where “Other-Love is writindisst name”
(p- 99). I may not like postmodernism, but | musbWw it because as an educator | cannot isolate frfygn socio-
cultural-intellectual processes happening aroundl steould know them to educate or etymologicatlylead out”
the self and the other to the light of the/a/soratht

The train moved on.
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Station 6: Poststructuralism

“We need to interpret interpretations more thamterpret things”
(Derrida, 2005, p. 351).

Upon arriving at the last station, | was enticedhmsy smell of coffee and fresh croissants from alkstation café.
Nobody was around but a gracious china cup withkangocoffee waiting for me on a round table by Wiadow. |
sat down on a chair and sipped coffee. All the Isdblat | had read during my life opened in my imagion like
butterfly wings on a borderless meadow, and thelweiegan to play with their pages that kept the ghtsiof the
dead and the living. Poststructuralists were miydasstemological discovery. | felt a spiritual-etiéctual—
emotional connection with their thinking labyrinthwas pondering if | should follow them in my fuéueducational
practice, their way of knowing through interpretithg text, interpretations, and writing. | was #iing about the
betweeness of my being sojourning in both hemisgghef the globe; of my consciousness living in mg t
languages, Russian and English; of my mind becomimgy dyadic education; and of my mentality embrgany
two cultures, Russian and Canadian. The epistenualogetweeness, postmodernist—poststructuralis, neady to
supplement my mental—cultural-linguistic—educatidr&weeness to crystallize the harmony of my irtlial
whole.

The relationship between postmodernism and poststalism is portrayed differently in the literatuWhereas
such theorists as Sarup (1993) do not make theiinaisFink-Eitel (1992), Blackburn (1994), and Mas (1994)
separate them; the point, however, is how postsiralists themselves see it. As Milner (1991) nptédue major
post-structuralist thinkers have been almost dgtabsent from the debate” (p. 111). Except fortiayd, who did
not offer modernist culture redemption and whosédwiews soar in both postmodernism and poststrattm,
French poststructuralists have been preoccupiddthit elite culture canon to relate seriously tstpmdernist
omnivorous culture. It is a complex ethical dilemmwaat to place in the elite-content cultural res@rand what to
leave beyond it?

I would dare to explicate poststructuralists’ dddiimation to be blended with postmodernism by tlagierent
origins in terms of geography, epistemology, orggladeology, axiology, and rhetorics. Postmodemdoes not
share poststructuralist finicky ideals, gnosis, saldies that uplift French intellectuals. Moreoygsstmodernism is
an idea, mood, thought, and ideological reflecdbpostmodernity, whereas poststructuralism isibopbphical
movement following structuralism. Davis and Sum@@06) noted that unlike postmodernism negatingemnadm,
poststructuralism does not reject, but developactiralism.

| was soaring in the aura of the coffee-croissamtisstation and did not want to leave. All serwaiof my jazzy-
artsy childhood, woven by my freedom-loving pareatsd my existential youth, plaited with Sartreaw, and
Camus, emerged in my memory. Reflecting on thielt ithe unbearable lightness of being and constiess
appeasing to me and filling my quest with some sefe be well-grounded, education should be undega by
philosophy. To educate means to know the worldstig and the Other.

It was getting dark. The light in the café becarime. dt was time for me to go home.

Arrival

“I call it the quest to find the place in myselfthis home,
a comfortable relationship between my own senselffand that enigma, identity’
(de Carteret, 2008, p. 241).

The train was taking me home. | was musing uporatleitus’ (Shapiro, 2006) adage “The road up aedtiad
down are one and the same” (p. 355). | was retgrhome being the same and another: another wonmaashu
philosopher-educator-researcher-writer. Did | fimiciat | needed? No, as life is an endless queshéoself and the
other.

When writing—from an Old English wondritan meaning to scratch—I am scratching my inner worldhe outer
world, on everything that is not mine. | am ex-pigr—from Latin ex—plorare to cry out—crying out myself to the

7
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other. Does it matter from what epistemologicahséal should scratch and cry out myself duringrtfagical time
and space, the betweeness amid birth and deathetiveeness that we call life? Michael Ondaatj®2) 9vrote:

We die containing a richness of lovers and tritestes we have swallowed, bodies we have plunged in
and swum up as if rivers of wisdom, characters axeetclimbed into as if trees, fears we have hiddexs
if caves. (p. 261)

Cognition, learning, knowing, and epistemology Inegithere, in the richness of humans’ unique irmerds.
Epistemology is developing and new paradigms eméehgeefore, a researcher may not fit any existérgts and
might be on the threshold of inventing a new pagadas it happens in the history of human thoughé Wisdom of
Friedrich (1953) emerged in my mind, “World histonay well be the world court, but if it is, we fieimortals are
not invited to the judgement table” (p. X). Thesed need either to judge which epistemological enoent is better
or adhere to them as one’s own vision of knowing mat fit any of them; however, knowing them astieres and
legacies of human thought is necessary in orderaee on in a quest of one’s own heuristic roadb¢oself and the
other.
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