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Abstract

One of Canada’s beacons in the theory and prastieducational reform is Dr. Benjamin Levin. Dr.
Levin’s steadfast commitment to improving educai®rooted in a unique career that has alternated
between academia as a scholar and an intimate kdgelof the workings of government as a senior
provincial public servant. His publications are egsible to those within educational scholarshipaiticin
the political environments of public and educaticad@ministration. This paper explores and celelsrdie
continuing career and contributions of Dr. Levin.

Introduction

One of Canada’s beacons in educational reform i8Bnjamin Levin, whose career reflects a prolonged
commitment toward improving school systems. Dr.ih&svcontributions are based on his pragmatic
understanding of the workings of government andips] and a sincere regard for the value of applie
research in educational practice. Levin's caresrideen marked by an overlapping and an integrafion
his work as a scholar, and a public servant thimioates in his establishment of unique and broad
contributions to Education.

Levin’s overall career embodies the main themdsofvledge mobilization and the application of
academic research toward effective education reféimough numerous publications and presentations,
Dr. Levin has made the complexities of improvedne®y accessible to the political environments of
public and educational administration and encowtatgeision—makers to apply the findings of empikjca
valid research. This paper explores Levin’s biogregl background, a selection of his publicaticrs]

his innovative research interests. The paper pattze development of Dr. Levin’s support for
comprehensive, efficient, and linkage—based appesmto education reform that combine system-wide
improvement for student outcomes with improved etlucmorale and public confidence.

Biographical Background: Building a Foundation

Dr. Benjamin Levin’s biographical background illceges the ways in which his many and varied life
experiences have paved the way for a distinguigineldoriginal career of note within the broad fiefd
Education. This section focuses on his academigabtic service accomplishments, from Levin’s early
career up to more recent endeavours. Additiontily paper provides examples of the early influences
Levin’s outlook for his work, including mentors afainily members. Ben Levin has been a politician, a
bureaucrat, a researcher, an adviser, and a waitéch provides a distinctive pragmatism to hisa@ing
contributions. His influences, philosophical oraiins, and his studies and employment opportnitie
the foundation for Levin’s prolific and importardreer.

Levin’s interest in reform began early. While stillhigh school, he initiated and organized a citige
high school student’s union; an activity he has tioaed with fondness and pride in several biogreglhi
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sketches and interviews (Canadian Education Asogj&2003; Clune, 2005; Ontario Institute for Sasd
in Education [OISE], 2007; B. Levin, personal cormwation, July 23, 2007). At the age of 19, he was
elected as a public school trustee in Winnipeg\see8ddaks School Division, which allowed him a windo
into the workings of local school boards and tipeitential to improve education (B. Levin, personal
communication, July 23, 2007).

Dr. Levin is both an accomplished academic andkdipservant. A brief summary of his credentials
commences formally in 1974, when the Universityvaiitoba bestowed a Bachelor of Arts (Honours)
degree on Benjamin Levin. One year later, Levimedran Education Master’'s (Ed. M.) degree from
Harvard University before returning to Winnipeg,n@da. These degrees launched his distinguishedrcare
combining academic contribution and public service.

Levin then undertook his doctoral studies at théa@a Institute for Studies in Education of the Wamisity

of Toronto (OISE/UT), where he worked simultanegws Chief Executive Research Officer for Ontario’s
large Peel Board of Education. This was one oEhity opportunities to apply his research to pecacti
(Canadian Education Association, 2003)vin completed his Ph.D. in Educational Admini§tra in 1982,
and in 1983 he moved back to the province of Méwaitand joined the provincial Department of Educatio
as the Director of Planning and Research, wheragptication of research to practice was evident
(Canadian Education Association, 2003). He becassisfant Deputy Minister in 1985 and then served as
the Executive Director of the Manitoba Universitiégants Commission (Canadian Education Association,
2003). These experiences in the provincial puldiwise contributed to his later scholarship conititns

and interests, particularly in the areas of leddprsaccess to post—secondary education, and the
mobilization of knowledge.

Levin joined the Faculty of Education at the Unaigr of Manitoba in 1989. Although his professional
designations did not include teacher certificatiomreceived a Merit Award at the University, aeft &s a
tenured Professor in 2004. His 15 years at the ésgity of Manitoba also included three years asiD#a
Continuing Education that broadened his perspetiy®nd schools to include the value of life—long
learning. During his final 3 years at that univgrsievin was seconded as Manitoba’s Deputy Mimisfe
Education. Dr. Levin then returned to OISE/UT 2@ngeafter his graduation from that institution tidch
the Canada Research Chair in Educational LeadeasidigPolicy (Institute of Public Administration of
Canada [IPAC], 2005; Ontario Institute for Studie&ducation [OISE], 2007). As a result of Levin’s
extensive experiences with school boards and essteross the country throughout his career, he has
cultivated a particularly realistic perspectiveoitypical school board decision—-making processedstas
critical imperative of an involved, attentive céizry (Yeo, 2003; Levin & Gaskell, 2007).

Levin identifies three men that he regarded asvatiee leaders who were influential to his own
development. Levin named former Peel Board of Etloisé&uperintendent Bill Lambie as an early
influence on his career, due to Lambie’s balaneadérship style and his capacity to accomplish many
tasks without losing focus. Lambie’s focused lealigr style shaped Levin’s leadership significantly
(Clune, 2005).

As one reads through Dr. Levin’s impressive cuttouvita, Mr. Lambie’s influence is evident. A seni
public servant that worked closely with Dr. Leviariohg his tenure as Deputy Minister in Manitobadsai
that:

Deputy Minister Levin was. . . a very strict timenager. . . he limited himself to involvement at
strategic points in the process to ensure. . naesef coherency, and [did] not allow himself td ge
drawn into interminable meetings on other mattensne his participation was not absolutely
essential. (Yeo, 2003, p. 8)

As a leader, Levin evidences the skills of an deoélmanager; able to prioritize, organize, andigige
himself to accomplish the goals of a large govemtaledepartment.

Dr. Levin has also mentioned Dr. John Wiens, witftom he shared roots in Seven Oaks School Division,
Winnipeg, as an influential mentor. Levin said barhed a tremendous amount from Dr. Wiens, now the
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Dean of the Faculty of Education at the UniversityManitoba (Clune, 2005). They have also published
together (Levin & Wiens, 2003). He was furtherugfhced by the late Hon. Dr. Ron Duhamel, a schalar,
Manitoba Deputy Minister, a university administratand also a federal Canadian Cabinet Minister and
Senator. As an academic and politician, Dr. Duhahated Dr. Levin’'s understandings of the workiofys
government and the development and implementafipalgic policy into the area of education. Dr. irev
has also declared that he was influenced by Draihdl's respectful treatment of people and his gtron
advocacy for young people (Levin, 2008a; B. Lewersonal communication, June 13, 2004).

While Benjamin Levin is known as a prolific acaderand a hard—working public servant, balance has
been a key message in Levin’s lifestyle and imtise recent writing. Beneath his many academic
distinctions and professional contributions, Drnfenin Levin is a balanced man. Despite his copious
publication record and senior public service resjailities, Levin takes his allocated holidays gvgear
and confesses that he finds an important releasegh the “compulsive” reading of fiction (Clun€)(5,
n.p.). Dr. Levin has encouraged others to buildmtime into life and stated

Each of us has to learn to accept that we cannevdoything and to live within our needs and
limitations while also striving to be better at ouork. Like most everything important in life, it's
a matter of constantly changing balance. (Clun8528.p.)

Levin recognizes balance as a leadership qualispime of his former mentors (see Levin, 2008a),rend
is quick to acknowledge that his family and paremtsthe foundation on which his achievements have
been built (Levin, 2005b; B. Levin, personal comigation, July 23, 2007). While maintaining a high—
level career, he makes time for his family and gted many hours watching his daughters’ progress
through synchronized swimming at Winnipeg's Pan—Rool, for example.

Significantly, Dr. Levin said that his parents wereat influences on his work and thinking. He datid
one of his books “with love and gratitude” to th@lmevin, 2005). His father was “very political, &alst in
his thinking and talk,” while his mother poured lsbaracter into her son (B. Levin, personal
communication, July 23, 2007). Family is importemtevin, a value he has carried to his role agpudy
Minister. In both Ontario and Manitoba, parents Badent Councils are included as critical stakedrsld
invited to collaborate on education policy, reflagtan acknowledgment of the many interests thadtrne
balanced in the development of education policy.

Highlighted Works of Benjamin Levin

Levin’s experiences inside public administrationl aolitics have greatly influenced his work, thougis
difficult to measure the degree to which his woas influenced politics. A selection of some of Dr.
Benjamin Levin’s prominent texts are discussed lasran example of Levin’s interest and participatio
system—wide education reform. Levin continuouslybasizes the vitality of purposeful and proven
educational policy direction, while refraining frgmnoviding prescriptions for contextually based\aties.
His focus on an overall commitment rather than gjgsanay be a discretionary choice reflecting his
philosophical respect for effective local govermaridr. Levin's research, presentations, and putidina
provide a rich base for access to scholarshipfterimeducation policy. Books, chapter contributioms
academic books, presentations, journal articlesference addresses, reports, and studies repitasent
commitment to knowledge mobilization, the potenttastrengthen the connection between research and
policy, and his influence in the field (Levin, 209)&. 4; Ontario Institute for Studies in EducatjGiSE],
2009a). Reform toward improved learning is promtrierDr. Levin’s scholarship. His works persistgntl
stress that the learning experience must alwaysowep and it must be central in education decision—
making. Levin makes it clear that teaching andreay have to come first, and this is perhaps resigst
legacy to politicians and educational leaders (he2D08b). His writings are compelling in their s@tent
message that there is an obligation for those wioawihow learning can be improved to share and
implement that knowledge through careful policygaarch, practice, leadership, and reform. He
emphasizes that mobilizing knowledge and implenmgnits lessons will improve learning.
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Levin’s book with Riffel,Schools and the changing world: Struggling with fiteire (1997), explored how
school systems tried to cope with social changeisbdsed on Levin's research, observations, and
conclusions as both an academic and a Deputy Mmisater,Reforming education: From origins to
outcomeg42001)examined large—scale education reforms in Manitélizerta, Minnesota, New Zealand,
and England. In each case study, reform resulted frublic dissatisfaction with school systems. bhek
explored the realistic limitations of political cefn, reflecting the intersection of theory and ficacthat
has been a distinguishing feature of Dr. Levin'seea At the timéReforming educatiowas published
Levin was serving as the Deputy Minister of Edumaiin Manitoba with the opportunity to encourage
policy makers to pursue researched, outcome—basasiahs for school systems.

In 2005, Dr. Levin publishe@overning educatigra book that highlighted educational issues in ikbéa.
Educational reform toward improvements for studénsomething that has mattered significantly
throughout Levin’s career. Importantly, @overning educatiorl,evin commented that “the process would
take a great amount of energy and would distraety@ne from focusing on things that had more paént
to benefit students” (Levin, 2005, p. 143). Thelboontained interesting anecdotes regarding recent
education policy in that province. Some themefiinkiook were the reluctance of governors to accept
research over voter opinion, the frustrations ofkivgy within political agendas and timelines, ahd t

value of developing policy in consultation withlstholders (Yeo, 2003).

Levin’s books stand against the myth of the powéhe public bureaucracy over democracy (Adie &
Thomas, 1982; Goodsell, 1983; Barker, 2008Ysbverning educatiori,evin states that politicians will
occasionally respect the advice of their senioebucrats, but at other times they will ignore thgeets in
the interests of improved political fortunes. Devin stated directly that much of the emphasisidgv
current educational reform is primarily due to ficéil decision—making at the governance levels ifLev
2005). He has written about the significance oéfidmpolicy and the potential for poor decisiongda
political motivations. For example, he wrote thHa terroneous emphasis” in political circles “on
governance change and test results to effect lacgée-change are not empirically driven decisions”
(Levin, 2003a, p. 57). Such decisions have notadyred the results governors perhaps expectedionor
they evidentially correlate with direct benefits ftudents (see also Levin, 2005; Levin, Glaze ufdn,
2007; Levin, 2008a).

Governing educatiopresented examples of how members of the governmaytmake decisions based
on polling results over decisions related to sopudlic policy, despite Levin’s relentless commitrhem
the potential of research to improve education iwittis former role as Deputy Minister (Levin, 2003b
Levin, 2005). InGoverning educatigriLevin also approached the subject of growing ioutiktrust of
government. He argued in that text, that “high lewd cynicism about politics, fuelled by a lack of
understanding of real dynamics of policy and thitipal process, are dangerous to democracy” (Levin
2005, p. i). Evidence suggests that most citizengain ignorant about the relevance of research to
improvement in any given policy area, and therefbegr “will” is not necessarily informed (Levin0R4a;
Levin, 2004b; Levin & Gaskell, 2007). This is a blem in a democracy, and a very real challengbdo t
purposes of public education. Regarding electdraiaes and political campaigns, Dr. Levin wroteg'th
danger is that our attention will be drawn to themyg things . . . the things that really matten \vé
ignored” (Levin, 2007c).

Dr. Levin's work recognizes and explores politidas leaders, which is not a prevalent theme in
education literature (Levin & Riffel, 2000; LeviBQ05; Levin, Glaze, & Fullan, 2007; Reimer, 2008).
Acknowledging increasing cynicism on the part afsh outside of government toward government and
elected officials, Levin has boldly addressed treglibility of elected decision—makers. He doesbiaime
the politicians, the school boards, or the demacpbcess, but recognizes that “when voters waorem
evidence about policies, government will feel thelwss under pressure to provide it.” (Canadian
Education Association, 2003, p. 10). Performanceagament literature references this as the
responsibility of an attentive public, a resporigipbften overlooked by voting citizens (Thoma®08, Ch
14).

Dr. Levin's more recent publications and preseatetialso apply research to education policy anctioea
Topics include managing change in the public sepdchool improvement, building student voice,
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diversity, what should be taught in schools, actalifity and funding issues, outreach to the comityun
effective resource use, and reliable indicatorsedacation is improving. Each of these represtms
exploration of a distinct, yet overlapping aspeotffective education to be researched within his
framework for empirically based education reform.

The title of Levin’s latest bookjow to change 5000 schod®008a), suggests that politicians can be
influenced toward educational reform, but doesaoottain the performance measurement criteria or
monitoring required by public administration to @sseffective public policy (Thomas, 2006). In an
interview withPrincipal Connectiongn 2005, he stated:

As leaders we all need to recognize that we are M@iEpensable, and that others can and will
step forward when needed . . . Leaders have to Inbedey learners . . . and that means finding the
time to read, to network, and to involve ourselvegrofessional learning of various kinds.”
(Clune, 2005, n.p.)

He has collected most of his thinking and learrdbgut leadership in a very readable and accessible
format that offers advice and inspiration to readeevin continues to explore the influences ofwhgous
facets of leadership on improving schools, and katetiHow to change 5000 schoaldth the simple
statement regarding effective change in schootthagime is right.” (Levin, 2008a, p. 239)

Innovative Areas of Inquiry

As in his written work, Dr. Levin’s primary reselrinterests centre on educational improvement. They
include large—scale educational reform, the rolpadity and government in education, the impact of
leadership on improving school performance andmugs, equity issues, and school-to—work transitions
(Ontario Institute for Studies in Education [OISED08). He has also conducted research in arebartha
currently inconclusive in their effect on learnimggluding poverty and economic status and changing
labour markets. Recently, his focus on knowledgeilization has facilitated discussion among sctolar
and practitioners toward increased research tagttnen application (Levin, 2008b). However, he is a
visionary and a scholar, who leaves practical imgetation to public administrations and to his exaHip.

Over 2002-2003, Dr. Levin was a visiting scholathat Social Sciences and Humanities Research dounci
of Canada, where he conducted a project on thiiltigiand effect of education research on reforgnin
education systems (Levin, 2007a). Later in 200¥jri.presented his research in Paris and London tvéh
Organization for Economic Co—operation and Develepn{OECD). He stressed the importance of
research to reform in order to assure improvenwriearners, (Levin, 2003a; 2003b; 2003c) but the
negotiation of appropriate change strategies wasssarily left to the administrators and practitienof
education.

In 2004, Kenneth Leithwood invited Levin to collahte on a research project at OISE/UT analyzing the
impact of educational leadership in England. Thigeflective of the international relevance of Ligsi

work (Ontario Institute for Studies in EducationE&], 2007; personal communication, July 23, 2007).
That inquiry represents an important exploratorykaan the effect of leadership on learning. Theotats
developed a model to measure the influence of Ishietraining on education policy and on student
outcomes (Hoy & Miskel, 2008; B. Levin, personahgounication, July 23, 2007). Dr. Levin now serves
as the only non—UK member of the National CollegreSchool Leadership in the United Kingdom, and it
is interesting that Dr. Levin has served as theubeMinister in Ontario implementing reforms sinmita
those in the United Kingdom (Levin, 2008a).

Levin's recent research probes the role of leadieisheducation policy and its potential to guide
significant change. As Canada Research Chair aEQIE Dr. Levin is the principal investigator of
“Research Supporting Practice in Educatios program of research and related activitieseairat
learning more about how to build strong linkagesveen research, policy, and practice (Ontario tiisti
for Studies in Education [OISE], 2009a). He haskedrin close collaboration with prominent educagion
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administration scholars in Canada, Michael Fullad denneth Leithwood (Ontario Institute for Studies
Education [OISE], 2007; Levin, 2008a).

Although evaluation and assessment have not beelreBin’s primary research focus, his overall
commitment to authentic assessment to inform aassmpractice is a common theme in his research and
thinking (Young & Levin, 2002). Furthermore, theafvation of impact in the research domain is a #them
in public administration that Dr. Levin may havebght with him from his capacities in the publicsee
(Levin & Riffel, 1999; Levin, Gaskell, & Pollock,@7; Thomas, 2006). In this way, the exploratiothef
application of research to the practices of edanat a dominant theme in Levin's work. Assuraric t
public policy is achieving the desired results grewing field in public sector management, and its
influence is reflected in Levin’s writing (Thoma&)06). He has examined, lived, and explored the
relationship between research and educationalipea¢tis work has also explored the influence of
research on policy, concluding that there is acailittorrelation that can improve education (Levfi04a;
Levin, 2007a; Levin, 2008a). Confirmed evidencd teaearch translates into better results for stisde
essentializes the responsibility of educators aséarchers to support better education policy (evi
2003b; Levin, 2008a). Also, knowledge mobilizatan inform voters to hold decision—makers
accountable for better education policy. Dr. Lesim/ork provides political policymakers with reséato
initiate discussions and inform decisions, shoullitigians choose to consistently adopt policiest thill
serve the real interests of students (Levin, 2008a)

An important but less prominent research thrusDiorLevin is the principle that learning is fofeliand
adult learning programs are as important to stugeotess as preschool programs (Levin, 1999; Levin,
2003b; Levin, 2004a; Levin, 2004b; Levin & Gask2D07). Levin supports educational improvement
across ages and capacities and does not ress@arah to public schools or to students within the
mandatory age of attendance. As a professor dftheersity of Manitoba, Dr. Levin said:

While almost everyone is willing to support morgogunities for young children, it is a tougher
political sell to advocate second chances for adult. My argument is that if we want to improve
educational outcomes for children, we must alsogitgntion to adults, and improve adult
education provision across the country.” (LevinQ20, p. 53)

Adult education initiatives that began with thepoeis Conservative government were expanded in
Manitoba under Levin’s leadership. Dr. Levin’s rassh interests are complemented by his unique caree
experiences, and his writing consistently suppomsd and system—wide educational reform for
improvement, based on the purposeful applicatiareséarch to practice.

Influences and Tensions on Benjamin Levin's Work

Dr. Benjamin Levin is a scholar, but he also stamdeng Canada’s respected practitioners in the &el
Educational Administration. He has uniquely hele tdonfidence of two Canadian Premiers and been
appointed to the posts of Deputy Minister in Omtaid in Manitoba, a rarity in Canadian educatiot a
politics. In 2007, Levin wrote about Ontario’s refostrategies. In the document, he outlined “sofrtbe®
main elements of the Ontario government’s appréacupporting educational change and contrast[s] it
with many other large—scale change strategies”ifl,&vlaze, & Fullan, 2007, p. 2). Under Dr. Levin's
leadership, “schools in Ontario are exciting pla¢esvin, Glaze, & Fullan, 2007, p. 2). Whetherrmt
that excitement translates into improved teacheate@nd significant improvement in all educational
outcomes has not yet been independently assesgdtielexcitement is more fully presented and
discussed itHow to change 5000 schodlsevin, 2008a).

Dr. Levin's accomplishments as an academic reseasgtd professor, and his experiential understgndin
and respect for the public service have influenoedy students of Education. Both undergraduate and
graduate students across the nation have founatyagiemough his writings and in particular through h
co—authored textbookJnderstanding Canadian schod¢oung & Levin, 2002; Young, Levin, & Wallin,
2007) Nevertheless, it is surprising that there are &didhnumber of citations associated with Levin's
research through the Social Science Citation Inslexel Google Scholar. What is significant perhayihe



CJINSE/RCJCE

fact that all of his works cited by other writers and researchers, reflediirgbroad appeal and
applicability of his work.

Levin's contributions build on prior research anglere possibilities in education. Though there raoe
many policy measurement tools or evidential suppbéactual improvement contained within the writing
he does provoke discussion and provide opportgritieempirical research. Dr. Levin’s convictiomath
education must be tied to broader policy areasatiatt learning (Levin, 2003b; Levin, 2006) retethe
horizontal government principles emerging in thaadional systems of Australia, the Canadian prain
of Saskatchewan, and the State of Kentucky witténldS (Peach, 2004; Bakvis & Juillet, 2004). This i
likely the practical response of an education sshaho has also spent extended periods insideubiécp
sector recognizing the strength and reality ofgraéed government. For instance, he voiced thigueni
perspective upon receiving the Whitworth Award 003:

We need to think more systematically about howrirgetions in schools fit with broader
economic and social policy actions . . . we neeid¢as our work in schools on a limited set of
priority areas that have the best chance of agtehthnging teaching and learning . . . we have to
look beyond the schools in our efforts to improde@ational outcomes. (Levin, 2003b, p. 4)

Dr. Levin has been invited to share his thoughtssatolarship internationally on numerous occasions
exploring possibilities is globally relevant.

While Dr. Levin was a Deputy Minister in Ontariocalanitoba, he experienced reform. Broad
governance changes took place in the educationtiegats. Many choices were based on politics imstea
of research, and have not produced student imprentin recognized assessments. In 2006, the OECD
PISA results placed Ontario schools within the Clieraaverage, and Manitoba schools were ranked well
below the national average. However, in 2008, Camaldearning International (CLI) identified Canasla’
formal education processes as “of enviable quaditfbng world systems (Canadian Council on Learning,
2008, p. 5). Although politicians seem reluctanb#se policy on sound research, CLI's findings ssgg
that Levin’s encouragement of research to pradsiteing heeded in the schools regardless of senior
leadership.

The sometimes frustrating accountabilities of d@aerivil servant have possibly guided some of Dr.
Levin’s research questions, though one can oninsdrthis by comparing educational issues durisg hi
tenure in the public service with subsequent anéassearch and writing. He writes candidly andutedy
of giving thoroughly researched policy advice teatéd members of government only to have it ignored
(Levin, 2003b; Levin, 2004b; Levin, 2005b; IPAC,0&) Levin & Gaskell, 2007). A number of his artigle
reference this type of experience, especially peiitains to the relationships between researdltypand
practice. During his Whitworth Award speech at theéversity of Manitoba in 2003, Dr. Levin shared
candidly that “Governments are much more interesteehat voters think than in what experts think. A
one of my ministers told me once at a rather awlvjancture, ‘Don’t worry Ben; nobody cares what the
Deputy Minister thinks™ (Levin, 2003b, p. 11). Aaling to Dr. Levin, this statement identified the
realities of government and politics. Instead afpeal offense or discouragement, however, Dr.revi
regards these realities as reasons to seek “a befieoach to education policy” (Levin, 2003b, p.dnd

so he continues as a strong advocate of researsdd-palicy.

Arguably some of the greatest impact Dr. Levin had on educational administration have been as a
senior civil servant in charge of implementing pnmial education policy. In Manitoba, he led the
development of theK—S4 Agenda for Student Success” thanched in 2002. Within this agenda are
Levin's passions and convictions, and each onegeesented in his research areas. Manitoba lists th
Agenda items as improving outcomes, especiallyees successful learners (Levin, 2003b; Levin, 2004
strengthening links among schools, families androamities, particularly in the area of community
consultations and increased ministerial involvenvettt parent councils (Yeo, 2003; Levin, 2006; Reim
2006); strengthening school planning and repoifirayin, 2006); improving professional learning
opportunities for educators (Levin, 2006); improyadhways among secondary schools, post—-secondary
education and work; and linking policy and practiceesearch and evidence (Levin, 2003a; Levin7a00
Levin, 2007b). For example, before leaving the proe, Dr. Levin established the ongoing Manitoba
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Education Research Network as a venue for pragét®to access current research. In 2009, Dr. Levin
returned to the Ontario Ministry of Education oe@@dment as Deputy Minister. His commitment to the
integration of research and evidence with policg practice is again underscored and he accepted the
secondment with the proviso that he will contintthwis academic responsibilities (Ontario Insttédr
Studies in Education [OISE], 2009 a).

Research by Levin with Avis Glaze and Michel FullarDntario emphasizes that the populace shoukl see
value and support politicians willing to carefullgplement renewable, sustainable, credible chamge i
education. They have written that Ontario’s edurathange strategy embodies vital principles, giledn

in “Research that is associated with meaningful srfainable change . . . a premier with a deep
commitment to education and talented ministers\fijrstrong political leadership to [a renewal objiti
education]” (Levin, Glaze, & Fullan, 2007, p. 7)oWever, the provincial election of 2007 that reedn
Premier McGuinty to office registered the lowesterdurnout in Ontario history, suggesting perhiyag

the assured continuance of public education renesalnot actually important to Ontario voters. \Whil
disappointing to those impassioned toward exceflénschool systems, this is not unusual: schoatdo
elections continue to attract the lowest voterautrin Canada and the US (Reimer, 2008). However, D
Levin diligently continues to produce literaturatltan inform better decisions, and is availablk an
accessible for those elected decision—makers déizdrs who do seek genuine improvement in education
(Levin & Fullan, 2008).

Closing Remarks

Dr. Benjamin Levin has made significant contribnido the theory and practice of education for both
educators and policy makers. His consistent medsagdeen that we can do better. He has provided
extensive literature to inform leadership to goveducation responsibly and assuredly. As a ledehas
sought to influence public policy toward improverhesith an attentive focus on those elements of
education that research says can make learningoemvénts better. In his sustained challenge to
understand and define improved education, Dr. Lewirork reflects attention to educational outcomes.
Most recently, his inquiries have led him to resbahe impact of leadership on student outcomes. Dr
Levin’s research is intended to be translated paoiicy with significant outcomes for all learning
environments. Further research is required to eoatlly validate Levin’'s messages, thereby compegllin
governors to establish public policy that will affeositive change and lead to improvement.

Perhaps the greatest challenge to Dr. Levin’s dmutions will be in the political realm: the willgmess of
provincial and school board policymakers and edaosadministrators to embrace the import of redearc
on educational improvement, and to make all edaratidecisions accordingly. At a time when public
confidence in educational governance is erodingcamtern about educational outcomes, school
improvement, and teacher morale continues, Dr.riewiontributions to education reform are timelgan
readily available to those who seek to improvehaagrand learning while embracing the complex
educational challenges before us.

Meanwhile, the central challenge for educationahiaistrators and school professionals will be to
effectively translate research into practice wipp@priate implementation strategies and carefahtibn
to results. The academic community can supporetkésrts by providing empirically tested reseatch
support wise reform. Dr. Levin’s central messagiis standing on firm research educators, policy
makers, and community members must courageouslydegoing and purposeful reform of education.
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