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Abstract

In this paper | argue that the liberal white fagtagcivility', held deeply by many Canadians is precisely the
condition that works against the possibility ofiamtist activism within the context of our orgaatimns. | do this in
the spirit of supporting meaningful anti-racistigisim on the part of Canadian teachers’ unions—al tt |
believe cannot be achieved until we face up tocounplicity in educational racism. My argument iséad on an
analysis—through a combined conceptual lens fogusimrace, nationalism and knowledge productionfeof
keynote addresses given at an event | attendért igdring of 2007 sponsored by a Canadian teachigyahization.

Introduction
A Call for Social Justice Teacher Unionism

In the early 1990s, two teacher union activistsfprth a call for teachers’ organizations to embraacial justice
unionism (Peterson & Charney, 1999) by “defendinglic education and the rights of teachers,” rétagjra “strong
emphasis on professionalism” and demonstratingentoitment to children and learning” (p. 5). Usihgit call as
a loose conceptual framework, | argued that Canagiachers’ unions, as representatives of teagbihraiccess to
the conditions they face in their classrooms amdipcial contexts are uniquely positioned to do kvrat blends
industrial, professional and social justice consevfhiteachers (Rottmann, 2008). | came to the abomelusion by
analyzing social justice initiatives articulatedtbie websites of 20 Canadian teachers’ unions. &bgoaphically
broad analysis revealed many examples of sociit@iactivism, but missed the kind of data thairstted from
promotional materials—the ways in which teachergamizations reify the hegemonic norms they airdisoupt.

In this article, which begins where the last oree(Rottmann, 2008) left off, | conduct an in-degtialysis of one
element of one event promoted by an organizationyinnitial sample. | did not initially approachistevent with
critique in mind but experienced a discomfort dgrihe conference and decided to explore it thezaiyi A
graduate course | took ¢tace and Knowledge Productibelped me make sense of this feeling. As a raativ
outsider to this conference, filled with teachetivsts of primarily British Canadian Christian tage belonging to
a particular member organization, | was able toasekfeel the ways in which conference organizedsdelegates
reinforced exclusionary racist practices in a ualgWanadian way, by building on the notion of aaél civility.
As a person who demographically reflects the wimitieldle class, female majority of Canadian teacheraever, |
was also keenly aware of my own involvement inreliication of educational racism. Looking back ndwam
aware that my attempts to engage in anti-racishieg have often reinforced the very norms thatJehset out to
challenge. As such, my analysis of racism embedué#te conference doubles as an analysis of myrawist

pedagogy.
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Conceptual Framework
Canadian Aspirations for Civility as Racist Pradic

The five texts framing my analysis— Daniel Colensa(2006)White Civility: The Literary Project of English
Canada,Renee Bergland'6€2000) The National Uncannjndian Ghosts and American Subje@berene Razack’s
(2004)Dark Threats and White Knights: The Somalia AffReacekeeping and the New Imperiali€dhassan
Hage’s (2000)Vhite Nation: Fantasies of White Supremacy in atigutural Society and Robyn Wiegman’s
(1999)Whiteness Studies and the Paradox of Particularityave in common a concern with national claims to
racial tolerance. The five authors situate theirknio different national contexts and espouse dkifé theoretical
perspectives, but they all attempt to make expi@@tlimits of civility and the dangers of hegenmnihiteness in its
current, liberal form.

Coleman (2006) analyzes Canadian fiction, poetigmad, journalism, and social and political histpuplished
between 1820 and 1950 to examine how the normetimeept of English Canadianness came to be establislis
analysis of popular and political Canadian literatitom the nineteenth and early twentieth ceneixgoses four
recurrent allegorical figures that persist in Caaadulture today—the “Loyalist brother,” the “enterprising
Scottish orphan,” the “muscular Christian,” and theturing colonial son.” (p. 5-6) He argues théite'se regularly
repeated literary personifications for the Canadiation mediated and gradually reified the privldgnormative
status of British whiteness in English Canada” éDwhn, 2006, p. 6). Notably absent among thesecaitey
figures is any reference to First Nations peoples.

Bergland’s (2000) concept of the “Indian ghost"yides us with an insight into this omission. Basacher
analysis of literary representations of Native Aiteens, she argues that:

The interior logic of the modern nation requireattbitizens be haunted, and that American natiemais
sustained by writings that conjure forth spectratileé Americans...in the American imagination, Native
American ghosts function both as representatiomatbnal guilt and triumphant agents of
Americanization. (p. 4)

Despite our national tendency to distance oursedhoes the United States (US), Bergland’s analysikes sense in
the Canadian context, which like the US is a calbsgttler society (Coleman, 2006; Razack, 2004j.r@tional
construction of Canadian civility depends on fotiggt our original sin against Native people andhiit their claim
to our home and native land. British and to a less extenetach Canadians who successfully forget can @nbeir
immigrant status and naturalize their claim toldrel in a way that no other group of immigrants vphecede or
follow them can do.

These two naturalized groups of Canadians canreitleome others to their land, as is the case htiéral
multiculturalism, or aggress against them througienexplicit versions of white supremacy. Wiegmgi'g99)
concept of “counter-whiteness” helps to problengatize former by making explicit liberal white sutii
unrelenting yet unsuccessful attempts to remaindant of racial privilege by “actively... disaffiliag from white
supremacist practices” (p. 119) Wiegman (1999)@akkman (2006) analyze white supremacy and racism b
making comparisons primarily across time—by natvaihg Canadians or Americans forget the genealdgy o
whiteness. Hage (2000), in contrast, focuses pifynan space in his analysis of qualitative intews and
government reports on the tolerance of Australiinens. His conceptual distinction between “pasdielonging”
(I belong to the nation) and “governmental belogdifi he nation belongs to me) reveals the distintlfritorial
nature of violence inherent in hegemonic whiter{psg6). Hage (2000) encourages Australians not tnl
consider racism as a territorial phenomenon buat atsa deeply emotional one. As such, he departstine
Marxian and critical theoretical focus on ideolagyd material inequity (See for example Gramscil1®#abermas,
1979; Marx, 1906). According to Hage, citizens videieve the nation belongs to them—those with “goxeental
belonging"—recall an “idealised image of what thaional spatial background ought to be like” ().3Hage
(2000) further states:

We can see here how tlmeaginary homely natiodoes not only operate as the background agairishwh
the undesirable is classified, but it also operatea general goal. The nation as ‘back to whaa# like’ is
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aspatial-affective aspiration(p. 41-42) jtalics added]

Like Hage’s analysis of Australian multiculturalisRazack’s (2004) analysis of Canadian peacekeeping
highlights the spatial-affective nature of natioredism. Her book charts the ways Canadian national
fantasies about superior civility normalize ratstacekeeping” interventions in the global souttl arges
us as Canadians to recognize our complicity in eaislsion:

When we hide our own implication and stand outsifieistory, preoccupied with our own
pain, we stake out the colour line, producing oweseas individuals and as a nation on the
civilized side of things. In this we have not bedone, although the position of the ‘trauma
damaged idealist’ has suited our middle-power asipins to a T. (p. 27)

In contrast to many advocates of social justice five authors whose work | have reviewed delitdyatse liberal
hegemonic whiteness rather than extreme casesitd mtism as a referent. By doing this, they mek@icit the
ways in which liberal white subjects advocatingdorcial justice or multiculturalism are actuallg tturrent
hegemonic iteration of white racism. Merging conseptroduced above, it might be said that Canaxeith what
Hage (2000) terms “governmental belonging” holgpdtial-affective aspiration” for a return to thméaginary
homely nation” (p. 49). The current iteration o thmaturing colonial son” (Coleman, 2006, p. 6)gosifies our
Canadian national hero as a “trauma damaged itle@iazack, 2004, p. 27) who claims innocence Isaffiliating
from the American institutions of slavery and segtén (Wiegman, 1999). By doing so, he reinformésounter-
whiteness” (Wiegman, 1999, p. 119) that assuresdfipgersonhood and agency in a liberal, white, Qama
setting, an agency that is denied the “Indian gfid&ergland, 2000, p. 1) whose land he has claimed

Data Source
Peacekeeper, Educator, American Foil and NativeeEainer

In the spring of 2007, | attended a social justioeference sponsored and organized by a teacheosi in Canada.
The aim of the three day conference open to thélbt geared to teacher union activists from asthe country
was to “consider how to remake our schools andrizgéions in the image of social justice and asssior social
action” (p. 2). Delegates were presented with a schedule, antieiicontaining a dozen background papers, and a
summary of results from a national social justEacher union survey. The conference alternatedeestwhole
group presentations such as keynote addressexjuotory and concluding remarks, and an internatipanel;
small group breakout sessions involving simultasemarkshops between which delegates could seledteeals.
This paper is not an evaluation of the conferersce whole but rather an analysis of one of theslgrgpup
presentation elements, the keynote addresses. teiytion is not to discredit the organizers, keyrsgeakers, or
conference delegates, but rather to look beyondhibst practices” of teachers’ unions in an efforteveal how the
nationalist practices deeply embedded in our omgdioins can act as a barrier to the anti-raciskweacher
activists set out to do.

The first keynote speaker at the conference wasired military officer who was billed as “a truerb and one of
the greatest leaders of the 21st century, an atytlwr humanitarian leadership” (p. 2). In his agkir, he asked if
we as Canadians wished to shape the future or ynguelive it. After attributing dehumanization talitary
managerialism of the 1990s, he suggested that aleaege management for leadership and dehumanifation
humanity. He reported evidence of the Canadiartanyfis progress with respect to bilingualism angl tifieatment
of women and proposed “new peacekeeping” to deal aichanging world. In response to an audiencebeém
question about whether or not to pull out of Afgistéan, he argued that it would be irresponsiblieave since we,
along with our international family—member natimfdthe UN—had a “responsibility to protect” the hamrights
of individuals in nations where people’s human tigivere being abused. Upon the completion of hisess, a
room filled with hundreds of previously silent teac union delegates from around the country cantieeio feet in
a rousing standing ovation.

Moving from male to female, peacekeeper to educétersecond keynote address was given by the évwfda
not-for- profit school-based program. The prograngéts students deemed “at risk” and sets outdhange
middle and secondary school students’ aggressidwiatence for empathy through the regular intrdaurcof an
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infant and parent from the community. She sharedékef that children have a natural tendency tolvsocial
justice and fairness and suggested that schooks ulemately responsible for building a democraiizenry. After
speaking about the importance of student voicesbheed success stories and samples of stude@rertof the
stories involved a young man in an urban setting tvud suffered abuse at the hands of his paredtevandered
aloud after interacting with the community babhéf could become a good parent in spite of his ngbrg. The
program leaders’ answer to him in the affirmativarked the end of her address and the beginning of a
enthusiastic and tearful standing ovation.

The third address was given by a critical thearisd was the first to relate a story without goosvsieand perhaps
as a result the first not to receive a standindiomaThe audience held their collective breatih@spoke at a
macro-level about the current state of affairs—ifameasing gap between rich and poor, nationalhgtsaned
racism, treating youth as suspect, the senseleseh@sr, and an increasingly corporate and mitita higher
education.” The communal sigh of relief was palpalpon his admission that he was describing timest in the
United States.

Finally, the fourth address, which doubled as aicaliinterlude, was given by an Aboriginal singadaactivist
who was introduced as an “accomplished musicianeatat dedicated to helping the less fortunate7jpOf the
four speakers, he was the only one whose birthplexseidentified in his biography. Like other spaakdis
awards, career, and humanitarian work were detdilatike others, however, his biography includechther
intimate credential—"Born on the [name] reservépirovince] and raised in [city], [name] left schaxilthe age of
15 and spent seven years living on the back stof¢tsty]. This experience built the foundationtug character—
tenacity, leadership, determination to succeedaanaltruistic capacity to care for others.” (pThe Aboriginal
activist, in what | am assuming was a deliberaitelyic performance, began by playing a country wedtern tune.
His speech addressed the impact of systemic ineguih individuals. He used the metaphor of a backjpvith
stones, suggesting that each stressor in peoplesforces them to walk through the world withiacreasingly
heavy load. Other than poverty, he stopped shddeoitifying the stones. He underlined his beliefthe power of
one” and argued that we must protect our childgetshowering them with love.” Upon completing laiddress he
received an enthusiastic standing ovation.

Analysis
Mapping Keynote Addresses ontd"X8entury Canadian Allegorical Figures

Coleman’s (2006) analysis of popular and politi€ahadian literature from the nineteenth and eargntieth
century exposes four allegorical figures that @lisi Canadian culture today—the “Loyalist brothéne
“enterprising Scottish orphan,” the “muscular Ctiais,” and the “maturing colonial son.” (p. 5-&8lis argument
that the repetition of these literary personifioat for the Canadian nation reifies the normatis&us of British
whiteness in Canada provides evidence for my argutheat the reappearance of these figures at a 20€al
justice teacher union conference reveals the orgdon’s complicity in national racism.

“Maturing Colonial Son” (Coleman, 2006) as a “TrawarDamaged Idealist” (Razack, 2004)

The image of the “maturing colonial son...allegorizmada as a youth that has recently emerged fsocolonial
dependency and is now stepping forth independentiy the international stage.” (Coleman, 2006,)@.t8s figure
is quite closely approximated by the first keyngpeaker, the retired military officer who,

despite the lack of support and the limitationsisfforce...exerted untiring personal and profesdiona
efforts to protect and save as many people aslgessThe [war] introduced a whole new level of
horror to the international community. Never befbael the United Nations faced a humanitarian
tragedy of such magnitude (p. 2).

The preceding passage presents an innocent, homedeimternational community’ —and by extensioe tietired
military officer, Canadians, and the UN—as victiofghe war in question. It simultaneously speaksualthe
heroism, choice, leadership, courage and moralicton of a particular, white, Canadian humanitarieader. The
military officer’s biography, as assembled by coafee organizers for the consumption of teachesruactivists
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across the country, depends on our acceptanceedgtaration of the liberal, colour-blind notion tHege choice,
individual courage, and agency are equally acckstitall human beings at the same time as it requis to
contradict our belief in universal agency by erggire subjectivity and humanity of the non-whitézeins we
presume to protect.

By imagining ourselves—through the body of our ovadil representative—as personally experiencinghtisor,
we, like him, become “trauma damaged idealists” +ahand compassionate people who feel the paihasfet
whose human rights we presume to defend (RazaéWd, 20 27). By applauding his efforts, we activiglgk part in
protecting our distinctiveness as a civilized natiea distinctiveness that depends, by definitiona@eries of
uncivilized nations who need our help.

The “Muscular Christian” (Coleman, 2006) brings tewith “Governmental Belonging” (Hage, 2000) Home

The second keynote speaker, who has been recogmtiedally and internationally for successfullpding
young “at risk” Canadians nationally approved sbsikdlls, embodies Coleman’s (2006) allegoricalfig of the
Muscular Christian:

Muscular Christian ideals simultaneously advocateatitable welcome to ‘foreigners’ and other less
fortunate people and, in the very act, represethtese others as beneficiaries, rather than full
members, of the civil collective.(Coleman, 20066).

Her address involved a claim that “there is nodygitace than the classroom to build citizenshia participatory
democracy,” a claim that suggests a charitablekciusionary notion of citizenship. Rather thamigeionditional
upon residence in a particular state, citizenshigtrbe taught to children, particularly those degimetheir
schools and teachers to be “at risk.”

More than any other keynote address, this one Itar@nference attendees “home” in a deeply emotiwasg.
Many participants shed tears in response to theatiumal entrepreneur’s success. | did not shed tas felt
personally angry with her examples of “naturallypathic children”—white children who included chigdr of
colour in their playground games—and ambiguoustgdachildren who were constructed as coming fromés
where parents neglected them. It is clear that atiwen whiteness has set the standard for empaitigercship, and
parenthood in this nationally celebrated prograrheW! raised the possibility at my table that maag-abusive
parents fail to measure up to the second keynaakep's standard, | expected to find some levelgpéement or at
least debate. Instead, 11 out of 12 delegatesmessene with stiffened backs and one challengedertgally. Her
words, rapidly blushing cheeks, and curt mannerroanicated anger and anxiety at my daring to critigispeaker
who could bring a room of Canadian justice-mind=thers to their feet in a teary and appreciatwagion. This
experience taught me about the deeply affectiveumesten nature of the contest for national spadefemrole of
those with “governmental belonging” (Hage, 20003%tiaking out that space in their nation and orgstions.

“Loyalist Brother” (Coleman, 2006)

In contrast to the “maturing colonial son” and “roukr Christian” who are born and bred in Canadde®@an’s
allegorical figure of the “Loyalist brother” repegts an immigration choice made by American citizekccording
to Coleman, the loyalist brother is “one of the tmsmmonly cited narratives for explaining why Cdaa&xists as
a separate entity from the United States” (p. B Third keynote speaker at the conference brabghallegorical
figure to the fore. While the content of his address inconsistent with the imperialist venturethefUnited
Empire Loyalists, he personified this figure thrbugs choice, as an American critical of Americamgstic
policy, to omit Canada from his critique. His agitie presented Canadians with an opportunity tonclahocence
and civility in relation to our racist southern gliebours—a problematic claim given that racial ireveze cannot
coexist with one’s identification as a white, Eueap-Canadian subject living on First Nations’ soil.

Unlike the first two keynote speakers, the thirdadger did not applaud Canada for our social justff@ts, and
perhaps as a result did not get an enthusiastidisig ovation. However, he also failed to critidiberal
multiculturalism or raise our national involvemémiglobal injustice—consequently allowing audiemeembers
who believe deeply in Canadian civility to comfdniiaretain their identities as social justice aistis.
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Indian Ghost (Bergland, 2000)

The presence of First Nations peoples in Canada&miaknpossible for Canadian nationalists to catgdy forget
our colonial project. As a result, we are hauntg@Widence of our lack of innocence and civility-e-tvery traits
we lay national claim to. The best way to temparrmtional anxiety is to witness the performanca bappy,
successful and non-threatening Native Canadiargresed by the Order of Canada. The final keynotkress was
given by a Native Canadian activist and actor wiat these criteria. Unlike the other keynote spesghier did not
map onto any of Coleman’s allegorical figures peifying the Canadian nation, but like them, he lokdip
reinforce our claims to national civility.

First, his presence helped conference organizees mimimal diversity requirements. Without at lease non-
white keynote speaker, they could not lay claimntdticultural inclusion. Second, his experienceseve
reconstructed to coincide with liberal scripts ehbng the odds—the individual accomplishments wiaa who
emerged from a history of homelessness to beconwessful on our terms, a member of the Order ohGan
Through this process, his homelessness was tranafbfrom an ongoing genocidal project in whichGalhadians
are implicated to an unfortunate ahistorical cirstance faced by an individual who neverthelesst“theaodds.”

His address was set apart from the others notlmntime and race, but also by function. His presgéon, unlike
the others, doubled as entertainment. Interestjmgdywvas the only speaker whose presentation iadlad element
of irony. He made a joke about “cowboys and Indiaasly in his address then began the entertainperiton by
singing a country western song. In contrast tosthrabre audience response generated by the seceakesy
story about a non-white student “at risk” searcHmgconfirmation of his parenting potential fronwaite program
leader, most delegates laughed at the fourth spgg&ke and clapped along with his song. We cawtido this
without being secure, on some level, in our colecpresumption of national innocence.

Counter-Arguments

Many theorists would contradict my claim that sbpiatice cannot coexist with civility. In this g@m, | highlight
four conceptions of social justice—liberal, libeiém, critical, and educational—and reveal whagigeive to be the
limitations of each approach.

The liberal view of justice builds on the Kantiailpsophical assumption that human beings are égeal, and
rational individuals (Kant, 1959) who can geneifaiegovernance guidelines if they have no inforioragbout
their social status and make all decisions to hiethef least advantaged (Rawls, 1971). Currenati@ns of this
approach in Canada include national policies ortioulfuralism and inclusion such as thet for the Preservation
and Enhancement of Multiculturalism in Cangu@ssed in 1985, based in part on the Royal Corioniss
Bilingualism and Biculturalism’s 1971 report, andended in 1991 by Multiculturalism and Citizens@ianada.
The major limitation of this approach where antiisan is concerned is that it does nothing to distig colour
line—the notion that white Anglo- or Franco- Caraadi are distinguished from those whose culture et
tolerated or accepted. It separates decision-makigéns'governmental belonging” (Hage, 2000, p. 4@yimarily
white, middle class politicians) from those who presumed to benefit from the decisions (non-BriEisench
immigrants and First Nations peoples).

Building on liberal theory are libertarian theosistho expose social justice, freedom, choice, amdodtracy to
market forces (Friedman, 1962; Nozick, 1974). Asaating point, they critique capitalist economaesl argue that
an inequitable distribution of goods is sociallgtjso long as it is brought about by free exchdregeieen
consenting adults. Departing from classical libénalight (1971), libertarians do not expect allisieas to benefit
the least advantaged. A current educational exaigple charter school system in which parentgamen the
freedom to choose their children’s public scho®dlse major critique of this perspective is that fexehange
depends on equal access to the currency used @xdmange, whether that currency is legal tendspoial capital
(Bourdieu, 1977). Since neither type of currencgdsally distributed, any attempt to bring soadigtice to market
will only reify injustice. A libertarian approacb tnti-racist activism would be to ensure peoplallbfaces access
to free exchange.
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Critical theorists (Freire, 1970; Gramsci, 1971pElanas, 1979; Marx, 1906) depart from liberal abdrtarian
theorists in their construction of conflict as pidisg a productive tension and their acknowledgentiest
governing decision-makers represent the interdgis\dleged classes of individuals. For critichEbrists, capitalist
society is, by its very nature, unjust becauseethffit classes of individuals are inequitably pos#id and rewarded
in relation to an inequitable decision-making stuwe. Limitations of critical theory include adhetg faulty
assumptions that humanity is made up of two homoggglasses of individuals; their reliance on alksgraup of
white male theorists to conscientize the rest paus their dependence on a rational approachabvdéh deeply
psychic and emotional issues (Nussbaum, 1986)itisalrapproach to anti-racist activism would badentify the
high correlation between whiteness, wealth andospolitical status.

Finally, the approach to social justice most popiraducational and teacher union circles build$he assumption
that racism and other forms of oppression are prisdaf ignorance (Froese-Germain & O'Haire, 200War8sher &
Decker, 2004). Like the model for teaching childrére professional development model assumes gpaessive
actions on the part of well-meaning educators aanduntered with additional experience and workshop
Adherents of this model would argue that exposiefi-meaning teachers to personal or collectivequré of their
national civility would make them unnecessarily amgproductively defensive. While | agree that aréase in
defensiveness on the part of teachers is unlikebring about social justice, | do not believe tieg defensiveness
is any more problematic than the reification of am&ciously racist teaching. An educational apprdadmnti-racist
activism would be to organize a conference on $ggitice in the education system.

The unintentional mapping of keynote addresse280& social justice teacher union conference tmmtohundred
year-old Canadian allegorical figures (followedtrief emotional bursts of audience support) prosieeidence of
a strong, pervasive, and largely unconscious natidentity. The unconscious nature of this idgmiteans that any
activist gesture based on liberal inclusion, liagan freedom, critical rationality, or educatiaastits limits.

Conclusions

In this article, | have argued that the fantasgiwility, held deeply by many Canadian teachensasonly
inconsistent with social justice but is precisdlg tondition that works against the possibilityanfi-racist activism
within the context of our organizations. The cenprablem with using civility as a template for sdustice is that
it implicitly reinforces the colour line separatifigjvilized” Canadians and the “not yet civilizedations or
individuals we presume to hélpOur involvement in this charitable work buildsher than dismantles the borders
and hierarchies which feed national racism butsttang and irrational “spatial-affective aspiratiom know
ourselves as civilized reduces the likelihood thatwill begin to challenge the inherent good in owilizing
projects.

Meaningful activism, as | see it, follows from aecognition of deeply rooted individual and orgatianal
complicity in educational racism and looseningghie of Canadian civility as a template for sogigdtice teacher
unionism. | will not construct an alternative tewmtel for challenging racism, colonialism or sociglistice in an
educational or union context. Rather, | encourafyeators to think about the ways in which civiliag a Canadian
public good, has influenced their teaching and wdriigainst the humanity of those they presumectade. For
teachers and union activists who experience “gawemtal belonging” (Hage, 2000, p. 46)—those who peeud
to be Canadian—a concrete activist gesture miglaiwe turning the analytic lens inward before prasg to act
on behalf of others. Why are you proud to be Car&®liAfter articulating a list of reasons, consitaw each item
on the list comes through in your teaching andyaleey acts. For those with “passive belonging” (H&f90, p.
46)—those who have felt excluded by English or Ene@anadian nationalism at one point in their kves
meaningful activism might involve reflecting on tharriers to full belonging. What would have to e for you
to feel that you are not only welcome in Canadatlhat Canada belongs to you? These two cognitifectife
exercises will not revolutionize our country bueyhare more likely to support anti-colonial activishan is any
large scale policy solution generated by those béieve they stand outside of the problem.
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Notes

' “Civility” according to the Canadian Oxford Dictiary is “an act of politeness.” “Civil” according the same
source is “"of or belonging to ordinary citizensdaheir concerns; polite, obliging, not rude; riglgtto the law; of
or relating to the state; fixed by custom or last natural; calm.” Informed by these definitionsility in a
Canadian context to be an unnatural politenessotag®f citizens of the state fixed by custom awl. IWith
respect to racism, Canadians are expected by léaolei@te multicultural difference. It is importaotnote that the
very notion of difference suggests a referent,ragrethe Canadian Oxford Dictionary characterizeara
“ordinary” citizen. The “ordinary” Canadian citizerone Coleman (2006) demonstrates is a white, Britistorical
immigrant to this land—must tolerate those whosensoand cultures are different from his/hers. QBadinadians
are expected to tolerate and feel proud of thé@ramce of those who embody this difference. Whay tare not
expected to do, however, is alter the norm on wtthielse legal but not natural values and behavienadased. The
argument in this paper is that the presumed néytral “civility” and its association with goodnessd superiority
act as pervasive barriers to anti-racist and aitirgal activism.

" All page numbers in this section refer to a docnintéstributed at the conference. | am not namivegdocument
in order to retain anonymity of presenters.

" The division between civilized/developed/Occidantl uncivilized/developing/Orient has been mosirtye
articulated by Edward Said in his bo@kientalism(Said, 1978) but few teacher activists make udaswork.



