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A n g e l a R o k n e , a teacher w i t h w h o m I h a v e h a d the pleasure of w o r k i n g , ta lks 
about her w r i t i n g i n terms of " a k n o t that needs u n f u r l i n g . " W h a t a w o n d e r f u l 
i m a g e of a teacher p u z z l e d b y s o m e t h i n g i n p a r t i c u l a r a n d s t r u g g l i n g to ex­
p l o r e , u n d e r s t a n d , a n d n a m e w h a t in terrupts the narra t ive of her pract ice . 
A n g e l a ' s m e t a p h o r appl ies w e l l to the w o r k of M i c h a e l C o n n e l l y a n d Jean 
C l a n d i n i n ' s Shaping a Professional Identity: Stories of Education Practice. T h e k n o t 
i n this case is the r e l a t i o n s h i p a m o n g teacher i d e n t i t y , k n o w l e d g e , a n d context. 
H o w e v e r , the u n f u r l i n g does not take place as a reader m i g h t expect. There is 
n o d e l i n e a t i o n of a theoret ical f r a m e w o r k f r o m w h i c h the authors c l a i m to 
speak, n o l i n e a r p r o g r e s s i o n t h r o u g h a series of ideas, a rguments , or c o n ­
c l u s i o n s . Instead the reader encounters " a s w a r m of b i o g r a p h i e s a n d a c o n ­
f u s i o n of h is tor ies . There is o r d e r i n it a l l of some sort, b u t it is the order of the 
s q u a l l o r a street marke t , n o t h i n g m e t r i c a l " (p. 116). I s t r u g g l e d w i t h the text for 
a l o n g t i m e , s e a r c h i n g for a p a r t i c u l a r logic or order . N a r r a t i v e ? E x p o s i t i o n ? 
C o l l a g e ? I w o n d e r e d if the text w a s unsure of its o w n logic ; I w o n d e r e d w h a t 
the a uthors w e r e u p to. C l e a r l y I too h a d a k n o t to u n f u r l ! 

"Shifting Stories to Live By" 
Par t I of the b o o k , en t i t l ed "Teacher Stories, Stories of Teachers, S c h o o l Stories, 
Stories of S c h o o l " presents a series of teachers' a n d researchers ' narrat ives . 
Stories range f r o m a p r i n c i p a l ' s experience d u r i n g his first years at a n e w 
s c h o o l , a teacher 's s tory of p u p i l - l e d conferences, to a researcher's s tory of the 
roles that p h y s i c a l objects m a y p l a y i n the f o r m a t i o n of teachers ' i d e n t i t y . T h e 
tales p r e s e n t e d h o n o r the r ichness a n d i n d e t e r m i n a c y of educators ' e x p e r i ­
ences, a l l o w i n g the reader to capture the c o m p l e x i t y of teaching. A s a reader I 
felt the joys , p a i n s , a n d d i l e m m a s of the teacher-authors. T h e stories seemed to 
o p e n for c o n v e r s a t i o n m u c h of w h a t lies h i d d e n i n a teaching l i fe , for e x a m p l e , 
the fee l ings of a teacher, c o m m i t t e d to a p a r t i c u l a r practice, w h e n she or he 
hears a researcher denigrate that pract ice . The reader gets a sense of w h a t the 
narra tors care d e e p l y about , w h a t mot ivates t h e m , the c o n d i t i o n s i n w h i c h they 
c a r r y o u t the i r w o r k d a y to d a y , a n d the d i l e m m a s w i t h w h i c h they l i v e . R i c h 
themes of loss, placelessness, f ragmentat ion , di f ference, a n d g u i l t are e m ­
b e d d e d i n the stories. T h e narrat ives are not m e r e l y representat ional , but 
const i tute w h a t A o k i (1992) has t e r m e d a h e r m e n e u t i c r e t u r n i n g to the l i v e d 
g r o u n d of h u m a n experience that a l l o w s us to u n d e r s t a n d h o w suf f i c ient ly w e 
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i n h a b i t w h e r e w e a l ready are as teachers. C o n n e l l y a n d C l a n d i n i n correct ly 
assert that u n d e r s t a n d i n g pract ice i n narra t ive terms cannot be separated f r o m 
the d e v e l o p m e n t of self a n d i d e n t i t y . Story a m p l i f i e s the re la t ionsh ip be tween 
w h a t w e be l ieve a n d h o w w e pract ice . 

W h i l e I lost m y s e l f i n the stories presented, I w o n d e r e d w h e r e they w e r e 
l e a d i n g m e , this p r o c e s s i o n of narra t ives . So I began r e a d i n g Part II of the text, 
en t i t l ed "Ref lec t ions o n K n o w l e d g e , Contex t , a n d I d e n t i t y " w i t h interest. I 
l o n g e d for s o m e ana lys i s of the narrat ives that h a d gone before. H o w d i d the 
authors m a k e sense of the narrat ives i n the l i g h t of their chosen themes of 
i d e n t i t y , k n o w l e d g e , a n d context? 

T h e ma jor theme e x p l i c a t e d i n Par t II is that of h a v i n g a " s t o r y to l i v e b y . " 
Stories to l i v e b y p r o v i d e each p e r s o n w i t h a " s p e c i a l place a n d o r i e n t a t i o n , " 
a n d " t h i s m a y be s a i d to const i tute a n educator ' s profess iona l i d e n t i t y " (p. 93). 
A s tory to l i v e b y , a c c o r d i n g to the authors , p r o v i d e s a narra t ive thread or p l o t 
l ine that educators d r a w o n to m a k e sense of themselves a n d their practice. In 
t u r n , one 's i d e n t i t y sustains the p l o t l ine . F o r e x a m p l e , one nurse educator i n 
the text tells h o w her o w n sense of self as a n educator is inext r i cab ly inter­
t w i n e d w i t h her s tudents ' e x a m i n a t i o n success. A n o t h e r educator speaks to the 
i m p o r t a n c e of c o m m u n i t y i n her c l a s s r o o m pract ice . C o n n e l l y a n d C l a n d i n i n 
c o n c l u d e that the r e l a t i o n s h i p b e t w e e n i d e n t i t y a n d c u r r i c u l u m pract ice is s u c h 
that w h e n p r o g r a m s a n d c u r r i c u l a change , teachers lose a sense of themselves . 
T h i s m e a n s that s c h o o l change is about c rea t ing the n e e d for n e w stories to l ive 
b y . Teacher resistance reflects a n effort to m a i n t a i n a s tory to l i v e b y i n the face 
of change . 

A t this p o i n t i n the sect ion the authors take a ref lexive t u r n to their o w n 
stories of b e c o m i n g teacher educators a n d researchers. T h e y lay their stories 
a l o n g s i d e those i n the p r e v i o u s sect ion; these m u s i n g s are c o m p e l l i n g as one 
l istens to t w o r e n o w n e d educators ques t ion the intent, p u r p o s e , a n d v a l u e of 
their e d u c a t i o n a l efforts. C o n n e l l y a n d C l a n d i n i n c o n c l u d e b y c a l l i n g for a 
m o r e f l u i d sense of the e d u c a t i o n a l enterprise , one that a c k n o w l e d g e s a m ­
b i g u i t y a n d tens ion . C o n s e q u e n t l y , the ident i t ies of teacher educators , teachers, 
a n d researchers are f r a m e d as " s h i f t i n g s e l v e s " (p. 131), h o v e r i n g over a n 
e v e r - c h a n g i n g e d u c a t i o n a l l andscape ; there is n o terra f i r m a , o n l y " f l o a t i n g 
f o u n d a t i o n s . " M o r e o v e r , the authors assert that w e m u s t s top e d u c a t i n g a n d 
r e s e a r c h i n g as if e v e r y t h i n g w i l l e v e n t u a l l y " r e t u r n to n o r m a l a n d e v e r y t h i n g 
w i l l be a l r i g h t . " T h e sect ion ends w i t h a ca l l for a di f ferent sense of order . It 
seems that w e m u s t n o w educate for " s h i f t i n g stories to l i v e b y " rather t h a n 
s ingle p l o t l ines that p r o v i d e a m y t h i c a l coherence to o u r experiences as e d u c a ­
tors. 

Par t III of the text, " A d m i n i s t r a t o r Stories, Stories of A d m i n i s t r a t o r s , Sys tem 
Stor ies , " presents a series of a d m i n i s t r a t o r s ' stories; Par t IV , "Ref lec t ions o n 
K n o w l e d g e , C o n t e x t a n d I d e n t i t y , " p r o v i d e s analys is of the same. A l t h o u g h 
the authors c o n c l u d e that the tensions a n d d i l e m m a s for adminis t ra tors are 
s i m i l a r to those exper ienced b y teachers, they also note a n absence of a d m i n i s ­
t ra tors ' stories to l i v e b y . The b o o k c o n c l u d e s w i t h a ques t ion that I suspect w i l l 
f u e l the a u t h o r s ' fu ture research: "If the c o n d u i t is so p e r v a s i v e as to f ix 
a d m i n i s t r a t o r ident i t ies , h o w m i g h t w e i m a g i n e a s y s t e m that created p o s -
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s ib i l i t ies for a l ternat ive a n d , therefore, poss ib i l i t ies for the f o r m a t i o n of d i f ­
ferent i d e n t i t i e s ? " (p. 175). 

Shifting Constructs to Research By? 
In the e n d it w a s not so m u c h the logic or o r d e r of the text that p r e o c c u p i e d me 
(I c o n c l u d e d that it w a s s o m e c o m b i n a t i o n of n a r r a t i v e a n d expos i t ion) , b u t 
rather w h a t I c a m e to perce ive as " g h o s t s " i n the text, to b o r r o w one of the 
b o o k ' s o w n m e t a p h o r s . T h e emacia ted f o r m of w h i c h I speak is the b o o k ' s 
theoret ica l f r a m e w o r k . T h e authors b e g i n w i t h the statement " W e h a d n o 
preset a g e n d a or in te l l ec tua l f r a m e w o r k other t h a n o u r interest i n the in tercon-
nectedness of k n o w l e d g e , context, a n d i d e n t i t y " (p. 4). T h i s seems to suggest 
that the a uthors see agendas or f r a m e w o r k s as r e l a t i v e l y negat ive i n their 
i m p a c t : f r a m e w o r k s m a y n a r r o w poss ib i l i t ies for u n d e r s t a n d i n g , o r they m a y 
u n n e c e s s a r i l y f ix o u t c o m e s . T h e absence of f r a m e w o r k means that authors 
s u c h as B a k h t i n or R i c o e u r , w h o h a v e s p o k e n at l e n g t h about the re la t ionsh ip 
b e t w e e n pract ice a n d i d e n t i t y , take o n a spectral f o r m . There is a v a g u e sense 
that C o n n e l l y a n d C l a n d i n i n are i n f o r m e d b y that w r i t i n g , b u t s u c h that k e y 
constructs r e m a i n l i t t le m o r e t h a n skeleta l i n f o r m a n d substance. The reader is 
left l o n g i n g for m o r e i n - d e p t h d i s c u s s i o n of the theme of the text i n the l i g h t of 
the narra t ives p r e s e n t e d . Rather t h a n d i m i n i s h one's u n d e r s t a n d i n g of these 
stories, a n in te l l ec tua l f r a m e w o r k m i g h t h a v e enhanced in terpreta t ion . Intellec­
t u a l f r a m e w o r k s , far f r o m p r o v i d i n g a f i x e d d e s c r i p t i o n of the p h e n o m e n o n , 
s h o u l d endorse o u r o b l i g a t i o n s a n d a l l o w us to be hones t about o u r p a r t i c u l a r 
v i e w , h o w e v e r l i m i t e d a n d p a r t i a l . A n inte l lec tua l f r a m e w o r k discloses the 
a uth or ' s i n t e r p r e t a t i o n as located a n d t e m p o r a l ; the reader is thus i n v i t e d to 
v i e w the research as a d e v e l o p i n g s tory w i t h the p o t e n t i a l of b e i n g r e w r i t t e n at 
a n y t i m e . 

Shaping a Professional Identity b u i l d s o n the a u t h o r s ' p r e v i o u s w o r k . Readers 
recognize that C o n n e l l y a n d C l a n d i n i n operate f r o m the bel ief that teaching is 
e x p e r i e n c e d as a c o m p l e x soc ia l event a n d that teachers ' k n o w l e d g e is a type of 
e v e n t - s t r u c t u r e d k n o w l e d g e best reflected i n n a r r a t i v e f o r m . A l t h o u g h the 
authors recognize that teachers ' stories to l i v e b y c a n be t h w a r t e d b y the larger 
c o n d i t i o n s of their w o r k i n schools , they d o not a c k n o w l e d g e e x p l i c i t l y that 
stories themselves are c u l t u r a l l y const i tuted , e v e n if i n d i v i d u a l l y recounted . 
P lots s u c h as community are n o co inc idence . C u l t u r e s d o p r o v i d e specif ic types 
of p lo ts for a d o p t i o n b y their m e m b e r s i n their c o n f i g u r a t i o n of self. E v e n 
t h o u g h l ives are u n i q u e , they d o share the characterist ics of d o m i n a n t p lo t 
out l ines . T h i s u n d e r s t o o d , w e c a n b e g i n to q u e s t i o n the extent to w h i c h e d u c a ­
tors i n h e r i t as w e l l as create m a n y of the stories that they te l l about the l i m i t s 
a n d poss ib i l i t i es of their l ives i n schools . M o r e o v e r , w e c a n b e g i n to u n d e r s t a n d 
h o w i n d i v i d u a l s c a n b e c o m e p o w e r f u l or p o w e r l e s s d e p e n d i n g o n the p a r ­
t i cu lar p l o t l ines a v a i l a b l e to t h e m . 

In c l o s i n g , m u c h of w h a t the b o o k offers resonates w i t h m e . The stories 
l inger . H a v e the authors u n f u r l e d the k n o t of i d e n t i t y , k n o w l e d g e a n d context? 
N o t qui te ! 
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