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percentage of A f r i c a n - A m e r i c a n s tudents i n col lege p r e p a r a t o r y a n d a d v a n c e d 
p l a c e m e n t tracks to 10% a n d w a s n o t i f i e d b y the w h i t e - d o m i n a t e d s c h o o l 
b o a r d that he w a s b e i n g d i s m i s s e d . R o u s s e l l s a i d i n a n i n t e r v i e w i n the 
F e b r u a r y 21 issue of Education Week, " O f course , as y o u can i m a g i n e , m o s t of 
the s tudents i n the b o t t o m l e v e l w e r e b lack , a l t h o u g h m a n y h a d s t a n d a r d i z e d 
test scores as h i g h as or h i g h e r t h a n those i n the u p p e r l e v e l " (Spr ing , 1998, p . 
107). It r e q u i r e d a s c h o o l boycot t b y A f r i c a n - A m e r i c a n s tudents before he w a s 
re ins ta ted . W h i t e parents reacted b y threa ten ing to r e m o v e their c h i l d r e n f r o m 
p u b l i c schools a n d s e n d i n g t h e m to p r i v a t e ins t i tut ions . 

T h r o u g h o u t the b o o k the reader w i l l find severa l m o r e examples of these 
u n d e r a n a l y z e d c l a i m s a n d p r o p o s i t i o n s , i n d i c a t i n g that o n cer ta in issues the 
b o o k is not t h o r o u g h l y researched. 

A fur ther p r o b l e m w i t h the b o o k has to d o w i t h a n e d i t o r i a l flaw. T h e 
a u t h o r uses the C h i c a g o re ferenc ing style , b u t there are w o r k s a n d quotes c i ted 
i n the b o o k that are n o t referenced i n the chapter notes. F o r e x a m p l e , i n chapter 
7 c i tat ions o n pages 95-100 a n d ci tat ions t h r o u g h o u t chapters 17 a n d 18 are not 
referenced i n the notes. These o m i s s i o n s ser ious ly detract f r o m the b o o k b y 
l e a v i n g the reader i n a k i n d of i n f o r m a t i o n a l l i m b o a n d b y creat ing d o u b t s i n 
the reader 's m i n d about the c r e d i b i l i t y of the sources c i ted i n the book . 

These s h o r t c o m i n g s n o t w i t h s t a n d i n g , I enthusias t ica l ly r e c o m m e n d the 
b o o k to a l l educators interested i n issues of e q u i t y , d i v e r s i t y a n d m u l t i c u l t u r a l 
e d u c a t i o n . It contains severa l p r o p o s i t i o n s for t r a n s f o r m i n g schools into c o m ­
m u n i t i e s of di f ference able to a c k n o w l e d g e a n d h o n o r a l l s tudents rather t h a n 
q u e s t i o n i n g or s u b m e r g i n g their l e g i t i m a c y . 
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Critical ethnography in the field of education is the result of the following 
dialectic: O n the one hand, critical ethnography has grown out of dissatisfaction 
w i t h social accounts of "structures" like class, patriarchy, and racism in which 
real human actors never appear. O n the other hand, it has grown out of dissatis­
faction w i t h cultural accounts of human actors in which broad structural con­
straints like class, patriarchy and racism never appear. (Anderson, 1989, p. 249) 
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I l i k e these w o r d s f r o m A n d e r s o n because they so neat ly encapsulate the 
d i s c u s s i o n s a n d disagreements m y col leagues a n d I h a v e been h a v i n g o v e r the 
past 20 years about a p r o p e r focus for e d u c a t i o n a l research. T h e t r u t h is that 
s o m e of us d o b e l i e v e that c r i t i ca l e t h n o g r a p h y is the best of a l l poss ib le forms 
for research: W e r e s p o n d to its a b i l i t y to b r i n g the m a c r o a n d the m i c r o 
together, to present l i v e d experience i n v i v i d a n d m o v i n g w a y s w h i l e k e e p i n g 
the w o r k i n g s of the larger society v i s ib le . B u t i t is a lso the t r u t h that m o s t of us 
w h o a d m i r e c r i t i ca l e t h n o g r a p h y at tempt it o n l y once. In m y experience, re­
s e a r c h i n g a n d w r i t i n g a c r i t i ca l e t h n o g r a p h y takes m o r e t ime t h a n a n y c o m ­
m i t t e d u n i v e r s i t y teacher (or a n y other teacher) c a n muster . 

Daily Meaning comes as close to cr i t i ca l e t h n o g r a p h y as it is poss ib le for 
e d u c a t i o n a l research to c o m e w i t h o u t ac tual ly b e i n g cr i t i ca l e t h n o g r a p h y . 
E i g h t c l a s s r o o m teachers, or people w h o h a v e recent ly been c l a s s r o o m teach­
ers, te l l their stories of teaching , their " i n s i d e r tales ," each one i n a di f ferent 
chapter . E d i t o r A l l a n N e u s e n , as one m i g h t expect, in t roduces the chapters 
w i t h a t r ibute to teachers ' s t ruggles to m a k e m e a n i n g of their l i v e d experiences . 
B u t he a l so p r o v i d e s g l i m p s e s of the larger soc ia l f r a m e w o r k i n w h i c h these 
tales res ide . H e ident i f ies t h e m as " c o u n t e r n a r r a t i v e s , " as chal lenges to the 
d o m i n a n t c u l t u r a l narra t ives that n o r m a l i z e o u r e v e r y d a y beliefs a n d practices. 
H e r e m i n d s readers of the inequi tab le d i s t r i b u t i o n of the society 's resources; he 
m e n t i o n s the s o c i a l d e v a l u i n g of e d u c a t i o n i n C a n a d a a n d the U S ; he tells us 
w e w i l l be r e a d i n g a b o u t acts of "res is tance ," a n d a l l before w e e v e n b e g i n to 
read the stories. H e frames the m i c r o w i t h the m a c r o at the start a n d engages 
m y heart a n d m i n d the w a y n o other a p p r o a c h to u n d e r s t a n d i n g e d u c a t i o n 
can . 

These are e ight v i v i d narra t ives . O n e teacher wr i tes about h is sear ing e m o ­
t i o n a l connec t ions w i t h h i g h s c h o o l s tudents w h o are about to d r o p out ; a n o t h ­
er ta lks a b o u t the l ives of f ive c loseted lesb ian teachers; another expla ins his 
reasons for l e a v i n g p u b l i c s c h o o l teaching; f o u r w o m e n p r i n c i p a l s present 
por t ra i t s of the e m o t i o n a l labor of school l eadersh ip . S o m e of the i n d i v i d u a l 
stories stay w i t h the p e r s o n a l a n d the i n d i v i d u a l , b u t others m a k e connect ions 
w i t h the larger society. T h o s e that stay sole ly w i t h the p e r s o n a l are not as 
m e a n i n g f u l for m e . 

T h e first s tory , " R o u g h C u t s " b y Jeff D o r a n , a h i g h s c h o o l E n g l i s h teacher 
f r o m N o v a Scot ia , is one of these. D o r a n ' s nove l i s t i c w r i t i n g c o n v e y s the 
essence of the p lace " s c h o o l " b e a u t i f u l l y . R e a d i n g D o r a n , I feel I 've been i n that 
w o r k r o o m a n d that s t a f f r o o m 1,000 t imes. H i s scenes of c l a s s r o o m l i fe , the 
s tudents-as-characters that p e o p l e these pages, are real ist ic a n d w o n d e r f u l . I 
read a n d I feel h i s f r u s t r a t i o n , h i s anger, a n d h is hopelessness . B u t that's it . 
D o r a n d o e s n ' t m a k e connect ions w i t h the larger society. H e describes h is o w n 
l i v e d exper ience a n d leaves it at that. I c a n o n l y n o d m y head a n d s y m p a t h i z e 
w i t h h i m i n h is m i s e r y . 

I n " F r o n t L i n e s , " o n the other h a n d , A r l e n e C o n n e l l a n d C a r o l Johnston-
K l i n e d o better. T h e y exchange letters about their d a i l y l ives as teachers, a n d 
f r o m the f irst page of their chapter they m a k e connect ions w i t h the external 
societal forces that affect t h e m : the p r o v i n c i a l g o v e r n m e n t b u d g e t cuts, m e d i a 
attacks o n teachers a n d p u b l i c s c h o o l i n g , a n d d i s g r u n t l e d c o m m u n i t y g r o u p s , 
a l l of w h i c h g r o w o u t of beliefs that e d u c a t i o n is or o u g h t to be a c o m m o d i t y 
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that erases the effects of p o v e r t y a n d soc ia l d i s r u p t i o n . T h e i r letters to each 
other are t h o u g h t f u l a n d ref lect ive conversat ions about teaching. T h e y d o 
c o n t a i n the v i v i d detai ls that p r o v i d e a sense of their l i v e d experiences: T h e y 
speak of b e i n g spat o n i n the l u n c h r o o m , of see ing h a n d o u t s for h o m e aban­
d o n e d o n the floor a n d s tuf fed in to desks , of R ice K r i s p i e s s tuck to the k i t c h e n 
table at h o m e after a l o n g w o r k d a y . I w i s h they h a d p r o v i d e d e v e n m o r e of this 
to k e e p m e (the reader) g r o u n d e d i n their d a i l y l ives . B u t there is e n o u g h . A n d 
w h a t they te l l m e of their d a i l y teaching l ives me ans m o r e because I see h o w it 
is connec ted to the larger s o c i a l w o r l d . 

It's h a r d to s t r ike the r i g h t balance b e t w e e n concrete deta i l a n d socia l 
a n a l y s i s . J . G a r y K n o w l e s does pret ty w e l l i n " L o o k i n g Back o n ' G e t t i n g O u t , ' " 
i n w h i c h he alternates passages f r o m his o w n j o u r n a l s , some w r i t t e n m o r e t h a n 
20 years a g o w h e n he w a s a secondary c l a s s r o o m teacher, a n d some w r i t t e n 
t o d a y as a teacher educator at O I S E . The o l d e r entries p r o v i d e a sense of the 
issues of d a i l y l ives i n c lassrooms i n A u s t r a l i a , N e w Z e a l a n d , a n d P a p u a N e w 
G u i n e a . T h e r e are encounters w i t h c o n t r o l l i n g p r i n c i p a l s a n d a n g r y parents 
w h o f a i l to u n d e r s t a n d the y o u n g teacher's i n n o v a t i v e c u r r i c u l u m . There is a n 
o u t d o o r e d u c a t i o n f i e l d t r i p to the m o u n t a i n s , a n d a col league's a l l - c o n s u m i n g 
p r o d u c t i o n of a s c h o o l p l a y , b o t h of w h i c h g o u n a p p r e c i a t e d b y the c o m ­
m u n i t y . These o l d e r entries are j u x t a p o s e d w i t h j o u r n a l entries w r i t t e n i n 
September 1997 w h i l e the O n t a r i o teachers ' s t r ike rages o n . K n o w l e s connects 
h i s t e a c h i n g l i fe of 20 years ago w i t h p u b l i c responses to the 1997 str ike , f irst 
t e l l i n g stories of teachers s t r u g g l i n g to teach w e l l w h i l e they battle p r i n c i p a l s 
a n d parents w h o w a n t to d e s k i l l a n d c o n t r o l t h e m , then a n a l y z i n g the O n t a r i o 
m e d i a response to the s tr ike to s h o w that the issues h a v e r e m a i n e d the same. 
H i s w o r k is effective. 

T a k e n as a w h o l e , so is Daily Meaning: Counternarratives of Teachers' Work. It 
is t h o u g h t f u l a n d readable a n d interest ing. It is not as s a t i s f y i n g as a g o o d 
c r i t i ca l e t h n o g r a p h y because i t doesn ' t h a v e r o o m for the thick d e s c r i p t i o n a n d 
the e x p a n s i v e t h e o r i z i n g I love i n m y favor i te research genre. I w o u l d have 
l i k e d m o r e of Jeff D o r a n ' s nove l i s t i c r e a l i s m , m o r e of G e r a l d i n e H e n n i g a r ' s r i c h 
encounters w i t h parents a n d s tudents . I w o u l d also h a v e l i k e d m o r e of M i k e 
C o r b e t t ' s ref lect ions o n h i s t o r y a n d m o r e of Jacquel ine B a r k l e y ' s p h i l o s o p h i c a l 
a n a l y s i s of the bel iefs o u r c h i l d r e n infer f r o m a cu l ture g r o u n d e d i n mass 
c o n s u m e r i s m . A t the e n d of the d a y Daily Meaning at tempts to d o w h a t cr i t ical 
e t h n o g r a p h y does , b u t o n a smal le r , m o r e manageable scale. In m a n y w a y s it is 
success ful . W h a t it c o n v e y s to us is i m p o r t a n t . A n d for those of us w h o struggle 
to f i n d t i m e to read c r i t i ca l e thnographies , a n d w h o f a i l to f i n d t ime to w r i t e 
t h e m , a b o o k l i k e Daily Meaning is a prac t i ca l a l ternat ive. 

I n the f i n a l chapter of Daily Meaning Jacquel ine B a r k l e y discusses the 
n i h i l i s m that is p o i s o n i n g the l ives of m a n y C a n a d i a n c h i l d r e n t o d a y a n d that 
the o ther authors h a v e p o r t r a y e d so w e l l . She argues that o u r c h i l d r e n are 
f a i l i n g to d i s c e r n o u r a d u l t va lues because w e adul t s (parents, teachers, c o u n ­
selors, s o c i a l w o r k e r s ) h a v e b e e n l e a v i n g o u r c h i l d r e n a lone to face mass 
m a r k e t i n g , u n e m p l o y m e n t , inequi tab le soc ia l practices, a n d p o v e r t y . She s u g ­
gests that the o n l y w a y to change the t ide of c h i l d r e n ' s rage a n d hopelessness 
is to a t tempt s m a l l a n d par t so lut ions one-on-one w i t h c h i l d r e n , w h i l e w e seek 
to u n d e r s t a n d the soc ia l causes of o u r e d u c a t i o n a l p r o b l e m s so that w e can 
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resist a n d s t r u g g l e to counter t h e m . She urges us not to see the w o r l d o n l y i n 
terms of the p e r s o n a l , o r o n l y i n terms of the p o l i t i c a l . 

Another dichotomy (that we ought to avoid) is in the separation of the private 
and personal from the social and collective ... Must our solutions be private or 
collective? C a n they not be both? W h y do those of us who want social justice tend 
to ignore calls for private accountability? A n d w h y do those of us who call for 
so-called " fami ly values" and personal morality not demand the social justice in 
which these can flourish? Let's begin to think in holistic visions, not split 
paradigms. (Jacqueline Barkley, p. 192) 

I p l a n to take her a d v i c e . 
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It is a f i t t i n g t i m e for a b o o k s u c h as C a r o l H a r r i s ' to arr ive o n the e d u c a t i o n a l 
l a n d s c a p e . I n a p e r i o d w h e n e d u c a t i o n is u n d e r assault i n N o v a Scotia as i n 
other parts of C a n a d a , this b o o k is i n d e e d t i m e l y . In N o v a Scotia the assault o n 
e d u c a t i o n has i n c l u d e d forced a m a l g a m a t i o n , w h i c h has seen smal le r , c o m ­
m u n i t y schools r e p l a c e d b y larger , m o d e r n but somet imes a l i e n a t i n g faci l i t ies 
o f ten f u r t h e r r e m o v e d f r o m the c o m m u n i t i e s they serve. D e c e n t r a l i z a t i o n a n d 
si te-based m a n a g e m e n t h a v e become code w o r d s for j u s t i f y i n g the r e d u c t i o n 
of staff a n d services to schools a n d c o m m u n i t i e s . T h e neo-conservat ive agenda 
of the g o v e r n m e n t that h o p e s to reduce e d u c a t i o n to " w o r k t r a i n i n g " a n d 
"bas ic l i t e r a c y " has created a n u n f r i e n d l y c l imate for s u p p o r t for the arts a n d 
the h u m a n i t i e s i n schools . I n s u c h a t ime a b o o k that stresses the i m p o r t a n c e of 
c o m m u n i t y a n d the arts a n d arts e d u c a t i o n is w e l c o m e . M o r e o v e r , the s tory of 
one w o m a n w h o d e v o t e d h e r l i fe to arts a n d c o m m u n i t y e d u c a t i o n p r o v i d e s 
h o p e a n d i n s p i r a t i o n to those res i s t ing reduct ion is t forms of e d u c a t i o n a n d 
s c h o o l i n g . 

In a r e a d e r - f r i e n d l y style that w i l l a p p e a l to b o t h pract i t ioners a n d lay 
p e o p l e , H a r r i s c h r o n i c l e s the l i fe of E l i z a b e t h M u r r a y , or Betty M u r r a y as she 
p r e f e r r e d to be c a l l e d . T h e s tory is a fasc inat ing one of a w o m a n w h o g r e w u p 
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