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F r o m the 19th c e n t u r y to the present the democrat i c i d e a l of the U n i t e d States 
has p r o m i s e d e q u a l o p p o r t u n i t y for a l l s tudents . E q u a l i t y of o p p o r t u n i t y 
m e a n s that a l l m e m b e r s of a society are g i v e n the same chance to compete for 
p o s i t i o n s i n society a n d enter a n y o c c u p a t i o n or soc ia l class. It does not, 
h o w e v e r , m e a n that e v e r y o n e w i l l h a v e e q u a l incomes a n d equal status. Idea l ­
l y , e q u a l i t y of o p p o r t u n i t y s h o u l d result i n a soc ia l s y s t e m i n w h i c h a l l m e m ­
bers o c c u p y the i r p a r t i c u l a r pos i t ions because of m e r i t a n d not f r o m f a m i l y 
i n f l u e n c e or w e a l t h , h e r e d i t y , o r spec ia l c u l t u r a l o r rac ia l advantages . 

T o conce ive of e q u a l i t y of o p p o r t u n i t y this w a y is to conceive of it as a race 
w h e r e e v e r y o n e is c o m p e t i n g o n a n e q u a l basis for jobs a n d i n c o m e . J o h n 
D e w e y a n d other l i b e r a l re formers i m p l i c a t e d the role of e d u c a t i o n i n this 
process b y e m p h a s i z i n g that schools m u s t h e l p integrate the i n d i v i d u a l in to the 
v a r i o u s o c c u p a t i o n a l , p o l i t i c a l , a n d other a d u l t roles r e q u i r e d b y society. T h i s 
is o f ten referred to as the integrat ive f u n c t i o n of e d u c a t i o n . D e w e y (1966) 
w r o t e : 

It is the office of the school environment ... to see to it that each individual gets 
an opportunity to escape from the limitations of the social group in which he [sic] 
was born, and to come into l iv ing contact with a broader environment, (p. 20) 

T h e school ' s ro le i n p r o v i d i n g equa l i ty of o p p o r t u n i t y to compete i n the 
race b r i n g s i n t o s h a r p focus the n e e d to p r o v i d e equa l i ty of e d u c a t i o n a l o p p o r ­
t u n i t y for a l l p a r t i c i p a n t s i n the race because e d u c a t i o n ensures that ei ther 
e v e r y o n e b e g i n s o n e q u a l terms at the s tar t ing l ine or it can c o n t r o l the race to 
ensure that c o m p e t i t i o n is fa ir . A s S p r i n g (1998) e x p l a i n s , i n the first instance 
the c o n c e r n is w i t h e n s u r i n g that e v e r y o n e has a n e q u a l e d u c a t i o n at the 
b e g i n n i n g of the race. T h i s c o m m o n s c h o o l m o d e l has, h o w e v e r , been c r i t i c i z e d 
o n the g r o u n d s that the school ' s effort to ensure fairness b y d i v i d i n g s tudents 
a c c o r d i n g to i n d i v i d u a l talents so that everyone e v e n t u a l l y ends u p get t ing 
a p p r o p r i a t e jobs has resul ted i n c l a s s i f y i n g a n d p l a c i n g s tudents i n a b i l i t y 
g r o u p s a n d tracks , thereby m a k i n g t h e m receive u n e q u a l a n d di f ferent e d u c a ­
t ions . I n the s e c o n d instance, the concern is w i t h i d e n t i f y i n g a n d d e v e l o p i n g 
e v e r y o n e ' s abi l i t ies i n p r e p a r a t i o n for r u n n i n g the race. G r o s s m a n ' s b o o k 
Achieving Educational Equality is about the second a p p r o a c h , w r i t t e n to enable 

Yatta Kanu is an assistant professor in the Department of Curriculum, Teaching and Learning. 
She teaches graduate-level courses in curriculum and undergraduate-level courses in social 
studies. 

474 



Book Reviezvs 

educators a n d e d u c a t i o n a l p o l i c y m a k e r s to render the c o m p e t i t i o n fair for 
those w h o h a v e b e e n h i s t o r i c a l l y m a r g i n a l i z e d a n d d i s s e r v i c e d b y the e d u c a ­
t i o n s y s t e m . 

A l t h o u g h p o l i t i c i a n s a n d educators argue that e q u a l i t y of e d u c a t i o n a l o p ­
p o r t u n i t y is essent ia l for equa l i ty of o p p o r t u n i t y i n society, w h a t constitutes 
e d u c a t i o n a l e q u a l i t y a n d h o w to achieve it for a l l s tudents r e m a i n debatable 
areas. B y m e t i c u l o u s l y i d e n t i f y i n g a n d d e s c r i b i n g inequal i t ies ex i s t ing i n e d u ­
c a t i o n a l po l i c ies a n d practices w o r l d w i d e , a n d i n the U S i n par t i cu lar , 
G r o s s m a n ' s b o o k p r o v i d e s i n v a l u a b l e ins ights for a n y o n e interested i n the 
debate . B y p r o p o s i n g actions for a d d r e s s i n g these inequal i t ies the b o o k 
p r o v i d e s b l u e p r i n t s for educators a n d g o v e r n m e n t s interested i n b r i n g i n g 
a b o u t change . 

B r i e f l y , the b o o k e x p l a i n s the forces that create e d u c a t i o n a l i n e q u a l i t y , 
u n w i t t i n g l y or not , a n d w h a t c a n be d o n e to reduce this i n e q u a l i t y . I n the 
I n t r o d u c t i o n , G r o s s m a n ident i f ies the c h i l d r e n w h o are d i s s e r v i c e d b y e d u c a ­
t i o n a l i n e q u a l i t y w o r l d w i d e . These i n c l u d e females ; n o n - E u r o p e a n A m e r i c a n s 
s u c h as A f r i c a n - A m e r i c a n s , H i s p a n i c - A m e r i c a n s , A s i a n - A m e r i c a n s ; p o o r c h i l ­
d r e n ; i m m i g r a n t s a n d refugees; m i g r a n t a n d homeless c h i l d r e n ; a n d c h i l d r e n 
b e l o n g i n g to e thnic , l i n g u i s t i c , a n d c u l t u r a l m i n o r i t y g r o u p s i n c l u d i n g gays 
a n d lesbians . G r o s s m a n ident i f ies the consequences of this d isserv ice as i n c l u d ­
i n g f a i l u r e i n s c h o o l , f ee l ing of i n f e r i o r i t y , r e d u c e d o c c u p a t i o n a l o p p o r t u n i t i e s 
a l o n g the u p p e r r u n g s of the e c o n o m i c l a d d e r , a n d soc ia l m a r g i n a l i z a t i o n (pp. 
5-12). Par t O n e of the b o o k describes the roles g o v e r n m e n t s p l a y i n c a u s i n g 
e d u c a t i o n a l i n e q u a l i t y a n d w h a t they c a n d o to e l iminate it . C o n t r i b u t i n g 
factors i d e n t i f i e d b y G r o s s m a n i n c l u d e g o v e r n m e n t pol i c ies that: (a) 
de l ibera te ly b r a i n w a s h a n d u n d e r e d u c a t e p e o p l e for p o l i t i c a l c o n t r o l as i n the 
cases of C h i n a , N i c a r a g u a , C u b a , C h i l e , a n d A r g e n t i n a (p. 13); (b) c o n d o n e 
d e n i a l of access to e d u c a t i o n b y g ir l s as i n A f r i c a , P a k i s t a n , I n d i a , a n d other 
countr ies i n S o u t h A s i a (p. 14); (c) a l l o w e d u c a t i o n to be u s e d as a means of 
c u l t u r a l a n d l i n g u i s t i c d o m i n a t i o n as i n the case of S o u t h A f r i c a a n d C h i n e s e 
p o l i c y i n T ibe t (p. 14) a n d to m a i n t a i n e c o n o m i c a n d p o l i t i c a l c o n t r o l o v e r 
p e o p l e as i n B r a z i l (p. 15); (d) a l l o w d i s c r i m i n a t o r y entrance examinat ions to 
d e t e r m i n e access to s e c o n d a r y schools as i n m a n y d e v e l o p i n g countr ies (p. 16); 

(e) encourage or at least t u r n a b l i n d eye to t r a c k i n g processes i n schools (p. 16); 
(f) u n d e r f u n d e d u c a t i o n a n d misa l locate e d u c a t i o n a l f u n d s to areas that y i e l d 
the least benefi ts of e d u c a t i o n a l e q u a l i t y for s tudents w h o n e e d it m o s t (p. 16). 
G r o s s m a n proposes that g o v e r n m e n t reversa l of these pol ic ies w o u l d c u r b the 
savage inequal i t i es p l a g u i n g e d u c a t i o n a l systems w o r l d w i d e . 

Par t T w o examines h o w schools foster i n e q u a l i t y a n d h o w schools c a n be 
t u r n e d i n t o a force for e d u c a t i o n a l e q u a l i t y . Re ferenc ing m a i n l y schools i n the 
U S , G r o s s m a n locates i n e q u a l i t y i n schools i n teacher pre judice , d i s c r i m i n a ­
t i o n , a n d lack of w i l l o n teachers' par t to d o w h a t is r i g h t for s tudents . A r g u i n g 
that the teacher p o p u l a t i o n i n the U S has r e m a i n e d p r e d o m i n a n t l y E u r o p e a n -
A m e r i c a n a n d m i d d l e class i n the face of r a p i d l y c h a n g i n g d e m o g r a p h i c s 
a m o n g s t u d e n t p o p u l a t i o n s i n the U S ("87% of a l l p u b l i c s c h o o l teachers are 
E u r o p e a n - A m e r i c a n , " p . 179), G r o s s m a n also b lames u n e q u a l s c h o o l practices 
s u c h as c u l t u r a l l y , a n d l i n g u i s t i c a l l y i n a p p r o p r i a t e teaching a n d assessment 
pract ices o n teachers ' lack of k n o w l e d g e about the c u l t u r a l a n d l i n g u i s t i c 
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b a c k g r o u n d of their s tudents a n d lack of t r a i n i n g i n l i n g u i s t i c a l l y , c u l t u r a l l y 
a n d c o n t e x t u a l l y a p p r o p r i a t e w a y s of teaching a n d assessing. G r o s s m a n d r a w s 
la rge ly o n t w o p r e v i o u s b o o k s of h is , n a m e l y , Gender Issues in Education (1994) 
a n d Teaching in a Diverse Society (1995), to i d e n t i f y other sources of e d u c a t i o n a l 
i n e q u a l i t y i n schools . These i n c l u d e nonrepresenta t ive c u r r i c u l u m mater ia l s , 
s e x i s m , h o m o p h o b i a , a n d t r a c k i n g a n d a b i l i t y g r o u p i n g . I n o r d e r to d e v e l o p 
s c h o o l pract ices that foster e q u a l e d u c a t i o n a l o p p o r t u n i t y for a l l s tudents , 
G r o s s m a n p r o p o s e s m o r e use of c u r r i c u l u m mater ia ls representat ive of the 
d i v e r s i t y a m o n g s tudents i n U S c lassrooms; the creat ion of a safe s c h o o l e n ­
v i r o n m e n t for a l l s tudents i r respect ive of their race, e thnic i ty , gender , o r s e x u a l 
o r i e n t a t i o n ; m o r e e m p h a s i s o n nonsexis t roles a n d nonsexis t e d u c a t i o n a l a p ­
proaches ; a n d a d o p t i n g teach ing a n d assessment strategies that are c u l t u r a l l y , 
c o n t e x t u a l l y , a n d l i n g u i s t i c a l l y a p p r o p r i a t e for s tudents . 

U n i v e r s i t y teacher p r e p a r a t i o n p r o g r a m s are in tegra l to the p r e p a r a t i o n of 
teachers for the i r ro le i n fos ter ing e d u c a t i o n a l equa l i ty i n schools . In Par t Three 
of the b o o k , therefore, G r o s s m a n discusses the unrepresentat ive , u n m o t i v a t e d , 
a n d u n d e r p r e p a r e d educators g r a d u a t i n g f r o m u n i v e r s i t y teacher e d u c a t i o n 
p r o g r a m s a n d p u t s f o r w a r d p r o p o s a l s for the i m p r o v e m e n t of these p r o g r a m s . 
F o r teacher e d u c a t i o n to i m p r o v e , G r o s s m a n proposes that professors t h e m ­
selves s h o u l d a c q u i r e the k n o w l e d g e , sk i l l s , w i l l , a n d c o m m i t m e n t n e e d e d to 
p r e p a r e teachers for w o r k i n g effect ively i n a d ive rse society (p. 18) a n d that 
u n i v e r s i t i e s s h o u l d offer incent ives s u c h as scholarsh ips to enable m o r e n o n -
E u r o p e a n A m e r i c a n i n d i v i d u a l s f r o m p o o r , i m m i g r a n t , a n d r u r a l b a c k g r o u n d s 
to enter teacher e d u c a t i o n p r o g r a m s (p. 198) as these i n d i v i d u a l s are m o r e 
l i k e l y to b e c o m e c o m m i t t e d to issues of i n e q u a l i t y i n schools . G r o s s m a n also 
at tempts to m a p out the c o m p o s i t i o n of a n effective teacher p r e p a r a t i o n p r o ­
g r a m , p r o p o s i n g , for e x a m p l e , the i n f u s i o n of m u l t i c u l t u r a l content i n a l l 
courses i n s u c h a p r o g r a m a n d o p p o r t u n i t i e s that expose prospec t ive teachers 
to experiences i n p o o r , inner -c i ty schools a n d n e i g h b o r h o o d s (p. 199). 

T h e react ions of these three agenc ies—governments , schools , a n d 
u n i v e r s i t y teacher p r e p a r a t i o n p r o g r a m s — t o soc ioeconomic , e thnic , c u l t u r a l , 
gender , s e x u a l , a n d l i n g u i s t i c d i v e r s i t y to p r o m o t e u n e q u a l e d u c a t i o n a l o p p o r ­
tunit ies are presented to the reader w i t h r e m a r k a b l e i n s i d e r ins ights , for 
G r o s s m a n w a s b o r n a n d ra ised i n a c u l t u r a l l y a n d rac ia l ly d iverse n e i g h b o r ­
h o o d i n N e w Y o r k C i t y . T h r o u g h a s c h o l a r s h i p he w a s able to o b t a i n a H a r v a r d 
e d u c a t i o n , w h i c h o p e n e d e m p l o y m e n t o p p o r t u n i t i e s i n profess iona l e d u c a t i o n 
w h e r e he has r e m a i n e d c o m m i t t e d to issues of d i v e r s i t y a n d e q u i t y i n e d u c a ­
t ion . H i s w o r k a n d research i n these areas a n d the o p p o r t u n i t i e s he has h a d to 
t r a v e l a n d w o r k i n a v a r i e t y of pos i t ions i n e d u c a t i o n i n m a n y dif ferent c o u n ­
tries h a v e a l l c o n t r i b u t e d to the broad-based k n o w l e d g e about e q u i t y a n d 
d i v e r s i t y issues G r o s s m a n represents i n h is book . 

T h e appearance of this b o o k is t i m e l y for t w o reasons. F irs t , it contr ibutes to 
the r e n e w e d debate about c i t i z e n s h i p e v e n as savage inequal i t ies a m o n g 
c i t izens l i v i n g i n the same society cont inue to m o u n t a n d as ethnic a n d na t iona l 
conf l ic ts , a l o n g w i t h a general g l o b a l m i g r a t i o n , g i v e rise to great m o v e m e n t s 
of p o p u l a t i o n s across n a t i o n a l borders , c reat ing a t ide of n e w i m m i g r a n t s w i t h 
d ivers e r a c i a l , e thnic , l i n g u i s t i c , a n d c u l t u r a l b a c k g r o u n d s i n di f ferent c o u n ­
tries a r o u n d the w o r l d . C o n c e r n s about success for the c h i l d r e n of these n e w 
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i m m i g r a n t s , as w e l l as for h i s t o r i c a l l y d i s a d v a n t a g e d students , h a v e once a g a i n 
b r o u g h t the issue of e q u a l i t y of e d u c a t i o n a l o p p o r t u n i t y to the forefront of the 
c i t i z e n s h i p debate. Achieving Educational Equality funct ions as a n a d d i t i o n a l 
resource for teachers, teacher educators , e d u c a t i o n a l p o l i c y - m a k e r s , a n d 
schools w i l l i n g to p l a y act ive roles to d i s m a n t l e e d u c a t i o n a l systems that are 
u n f a i r a n d perpetuate i n e q u a l i t y i n society. S e c o n d , the b o o k is one of the first 
a t tempts to focus o n the c r u c i a l issue of teacher e d u c a t i o n i n the c i t i z e n s h i p 
debate. A l t h o u g h c i t i z e n s h i p has a l w a y s been c lose ly l i n k e d w i t h s c h o o l i n g 
a n d e d u c a t i o n , a n d n u m e r o u s e d u c a t i o n a l mater ia ls p r o f e s s i n g to foster the 
idea ls of d e m o c r a t i c c i t i z e n s h i p h a v e sur faced d u r i n g the last 30 years , no t 
m u c h a t tent ion has been p a i d to h o w teachers c o u l d be p r e p a r e d best to 
translate these ideals a n d other d e m o c r a t i c rhetor ic in to actual c l a s s r o o m p r a c ­
tice. Achieving Educational Equality addresses this def i c iency b y d e s c r i b i n g the 
t r a d i t i o n a l o n e - d a y w o r k s h o p i n t e n d e d to h e l p teachers i m p l e m e n t the ideals 
as i n s u f f i c i e n t a n d unrea l i s t i c a n d goes o n to p r o p o s e alternatives o n w h i c h 
teacher educators c o u l d d r a w to s t ructure p r o g r a m s a i m e d at the m e a n i n g f u l 
p r e p a r a t i o n of teachers to i m p l e m e n t d e m o c r a t i c ideals s u c h as e q u i t y , d i v e r ­
s i ty , a n d the e r a d i c a t i o n of s t e r e o t y p i n g a n d pre judices i n e d u c a t i o n . I ron ica l ly , 
G r o s s m a n ' s p l a c i n g par t of the b l a m e o n teachers a n d teacher e d u c a t i o n p r o ­
g r a m s f o r the fa i lure of A m e r i c a n schools to achieve e d u c a t i o n a l equa l i ty i n 
schools re inforces the i d e a that teachers c o u l d be p o w e r f u l agents i n the e d u c a ­
t i o n a l scene, able to m a k e a di f ference b y v i r t u e of the dec is ions a n d choices 
they m a k e o n a d a i l y basis . F o r teacher educators a n d preservice teachers i n 
p a r t i c u l a r , this b o o k offers a n i l l u m i n a t i n g por t ra i t of po l i c ies a n d practices 
that foster a n d perpetuate e d u c a t i o n a l i n e q u a l i t y i n schools . M o r e i m p o r t a n t , it 
offers a v i s i o n of h o w educators c a n b u i l d t r u l y m u l t i c u l t u r a l s c h o o l c o m ­
m u n i t i e s . 

Y e t for a l l G r o s s m a n ' s f a m i l i a r i t y w i t h inequal i t ies i n e d u c a t i o n , h i s b o o k 
lacks a n e n g a g e d ana lys i s of the issues as they relate to the countr ies outs ide of 
the U S m e n t i o n e d i n h i s b o o k . T h i s is a ma jor w e a k n e s s i n a b o o k that c l a i m s to 
p lace e d u c a t i o n a l i n e q u a l i t y i n a g l o b a l context. A s a n e x a m p l e , he locates 
m a n y of the e d u c a t i o n a l inequal i t ies e x i s t i n g i n d e v e l o p i n g countr ies w i t h i n 
o f f i c i a l in tent ions o n the parts of the g o v e r n m e n t s to c o n t r o l , explo i t , a n d 
d i s c r i m i n a t e against their o w n p e o p l e . F o r instance, he describes e d u c a t i o n i n 
N i c a r a g u a , the Sovie t U n i o n ( w h i c h ceased to exist f ive years before G r o s s m a n 
p u b l i s h e d h i s b o o k ) , C h i n a , C u b a , C h i l e , a n d A r g e n t i n a as " a too l to m a i n t a i n 
the r e g i m e s b y b r a i n w a s h i n g the m a s s e s " (p. 13). I n the case of C u b a i n 
p a r t i c u l a r , G r o s s m a n presents three i m p o r t a n t objectives of present C u b a n 
e d u c a t i o n — t o d e t e r m i n e the c r imes of A m e r i c a n i m p e r i a l i s m i n di f ferent parts 
of the w o r l d , to e x p l o r e the m a n y advantages of s o c i a l i s m over c a p i t a l i s m , a n d 
to recognize other p e o p l e ' s s t ruggle against i m p e r i a l i s m — a s examples of this 
b r a i n w a s h i n g a n d hence e d u c a t i o n a l i n e q u a l i t y (pp. 13-14). A f r i c a n g o v e r n ­
m e n t s (e.g., G h a n a a n d K e n y a ) are descr ibed as d i c ta tor ia l regimes d e t e r m i n e d 
to k e e p m o s t of their c i t izens u n d e r e d u c a t e d i n order to m a i n t a i n contro l over 
t h e m (p. 21), w h i l e the g o v e r n m e n t s of I n d i a a n d P e r u are descr ibed as 
u n i n t e r e s t e d i n s u p p o r t i n g schools that serve the p o o r a n d p o w e r l e s s (p. 28). In 
the absence of a n y fur ther e l a b o r a t i o n of these c l a i m s , it is d i f f i c u l t for the 
reader to d e t e r m i n e w h y G r o s s m a n cons iders e d u c a t i o n i n these countr ies as 
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b r a i n w a s h i n g , i n d o c t r i n a t i n g , a n d u n e q u a l . A n engaged analys is of the issues 
he has r a i s e d , f o c u s i n g espec ia l ly o n a n e x a m i n a t i o n of the close l i n k b e t w e e n 
e d u c a t i o n a n d the c u l t u r e , needs , a n d v i s i o n s of a p a r t i c u l a r society c o u l d h a v e 
p r o v i d e d the reader w i t h a better u n d e r s t a n d i n g of the " t r u t h s " that G r o s s m a n 
has c o n s t r u c t e d about the e d u c a t i o n systems of these countr ies . A f t e r a l l , t r u t h 
cannot be c o n s t r u c t e d or u n d e r s t o o d outs ide of its soc ia l o r c u l t u r a l context . 
E q u a l l y , because the in terpre ta t ion of t r u t h does not exist apart f r o m some set 
of i d e o l o g i c a l precepts , G r o s s m a n s h o u l d h a v e p r o v i d e d the reader w i t h the 
i d e o l o g i c a l y a r d s t i c k b y w h i c h he is in te rpre t ing these c o u n t r i e s ' e d u c a t i o n a l 
sys tems . 

O t h e r e d u c a t i o n a l inequal i t ies i d e n t i f i e d i n the b o o k as b e i n g caused b y the 
g o v e r n m e n t s of these countr ies i n c l u d e a total lack of interest i n correc t ing 
e d u c a t i o n a l i n e q u a l i t y , de l ibera te ly u n d e r f u n d i n g r u r a l e d u c a t i o n , a n d a l l o w ­
i n g schools to offer i n a p p r o p r i a t e c u r r i c u l u m to r u r a l s tudents , a l l d o n e i n a n 
effort to m a i n t a i n e c o n o m i c a n d p o l i t i c a l i n e q u a l i t y (p. 15). A g a i n , the issues 
are a n a l y z e d a n d presented far too s i m p l i s t i c a l l y to m a k e a n y m e a n i n g f u l 
a d d i t i o n to the reader ' s u n d e r s t a n d i n g . A n analys is of the issues against the 
b a c k g r o u n d of pers is tent p o o r e c o n o m i c p e r f o r m a n c e , the w e i g h t of f o r e i g n 
debt , the d e c l a r a t i o n of free p r i m a r y e d u c a t i o n since the 1970s, w h i c h has l e d to 
h i g h increases i n s c h o o l e n r o l l m e n t s but a c o r r e s p o n d i n g decrease i n e d u c a ­
t i o n a l q u a l i t y , d i s p r o p o r t i o n a t e s p e n d i n g o n defense, a n d r a m p a n t c o r r u p t i o n , 
to m e n t i o n a f e w of the forces that shape e d u c a t i o n a l pol ic ies a n d practices i n 
these countr ies , w o u l d present a scenario c o m p l e t e l y di f ferent f r o m w h a t 
G r o s s m a n has presented i n h i s book . 

T h e s o l u t i o n s G r o s s m a n proposes for a d d r e s s i n g the e d u c a t i o n a l ine ­
qual i t ies e x i s t i n g i n these countr ies are as p r o b l e m a t i c as his d iagnoses of their 
causes. F o r instance, he proposes that g o v e r n m e n t s replace d i s c r i m i n a t o r y 
entrance e x a m i n a t i o n s to secondary schools w i t h a ba l lo t s y s t e m , as A r g e n t i n a 
has d o n e , i n o r d e r to a l l o w less a f f luent s tudents w h o s e parents cannot a f f o r d 
to p a y for the extra t u i t i o n n e e d e d to pass the entrance exams a better chance to 
at tend s e c o n d a r y schools (p. 16). T h i s p r o p o s a l raises several quest ions i n c l u d ­
i n g , for e x a m p l e , w h e t h e r access to secondary e d u c a t i o n b y a lottery sys tem is 
itself a process that ensures fairness to a l l . F o r e x a m p l e , w h a t h a p p e n s to 
a c a d e m i c a l l y capable s tudents w h o m a y not w i n the lottery? 

In a s i m i l a r v e i n G r o s s m a n proposes that g o v e r n m e n t s declare w a r o n 
t r a c k i n g a n d a b i l i t y g r o u p i n g i n schools i n o r d e r to reduce e d u c a t i o n a l ine ­
q u a l i t y . H e argues that i n U S schools espec ia l ly t r a c k i n g a n d a b i l i t y g r o u p i n g 
h a v e d o n e m o r e h a r m t h a n g o o d because m a n y students are p l a c e d i n l o w 
tracks a n d a b i l i t y g r o u p s not o n the basis of their test scores, b u t to segregate 
s tudents b y s k i n c o l o r (p. 75). A l t h o u g h there is e n o u g h ev idence to s u p p o r t 
these c l a i m s a b o u t the U S e d u c a t i o n sys tem, the p r o p o s e d s o l u t i o n obviates the 
rea l i ty that m a n y attempts b y s c h o o l off ic ia ls i n the U S to e l iminate or reduce 
t r a c k i n g i n their schools h a v e so far been u n d e r m i n e d b y E u r o p e a n - A m e r i c a n 
parents w h o h a v e reacted b y w i t h d r a w i n g their c h i l d r e n f r o m s u c h schools or 
b y i n f l u e n c i n g the s c h o o l b o a r d to fire the o f f i c ia l w h o i n t r o d u c e d the detrack-
i n g p o l i c y . C l e a r l y this w a s the s i tua t ion i n S e l m a , A l a b a m a , i n 1990 w h e n 
N o r w o o d R o u s s e l l , Se lma 's first A f r i c a n - A m e r i c a n s c h o o l super in tendent , 
t r i ed to correct the rac ia l i m b a l a n c e i n the c u r r i c u l u m tracks b y increas ing the 
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percentage of A f r i c a n - A m e r i c a n s tudents i n col lege p r e p a r a t o r y a n d a d v a n c e d 
p l a c e m e n t tracks to 10% a n d w a s n o t i f i e d b y the w h i t e - d o m i n a t e d s c h o o l 
b o a r d that he w a s b e i n g d i s m i s s e d . R o u s s e l l s a i d i n a n i n t e r v i e w i n the 
F e b r u a r y 21 issue of Education Week, " O f course , as y o u can i m a g i n e , m o s t of 
the s tudents i n the b o t t o m l e v e l w e r e b lack , a l t h o u g h m a n y h a d s t a n d a r d i z e d 
test scores as h i g h as or h i g h e r t h a n those i n the u p p e r l e v e l " (Spr ing , 1998, p . 
107). It r e q u i r e d a s c h o o l boycot t b y A f r i c a n - A m e r i c a n s tudents before he w a s 
re ins ta ted . W h i t e parents reacted b y threa ten ing to r e m o v e their c h i l d r e n f r o m 
p u b l i c schools a n d s e n d i n g t h e m to p r i v a t e ins t i tut ions . 

T h r o u g h o u t the b o o k the reader w i l l find severa l m o r e examples of these 
u n d e r a n a l y z e d c l a i m s a n d p r o p o s i t i o n s , i n d i c a t i n g that o n cer ta in issues the 
b o o k is not t h o r o u g h l y researched. 

A fur ther p r o b l e m w i t h the b o o k has to d o w i t h a n e d i t o r i a l flaw. T h e 
a u t h o r uses the C h i c a g o re ferenc ing style , b u t there are w o r k s a n d quotes c i ted 
i n the b o o k that are n o t referenced i n the chapter notes. F o r e x a m p l e , i n chapter 
7 c i tat ions o n pages 95-100 a n d ci tat ions t h r o u g h o u t chapters 17 a n d 18 are not 
referenced i n the notes. These o m i s s i o n s ser ious ly detract f r o m the b o o k b y 
l e a v i n g the reader i n a k i n d of i n f o r m a t i o n a l l i m b o a n d b y creat ing d o u b t s i n 
the reader 's m i n d about the c r e d i b i l i t y of the sources c i ted i n the book . 

These s h o r t c o m i n g s n o t w i t h s t a n d i n g , I enthusias t ica l ly r e c o m m e n d the 
b o o k to a l l educators interested i n issues of e q u i t y , d i v e r s i t y a n d m u l t i c u l t u r a l 
e d u c a t i o n . It contains severa l p r o p o s i t i o n s for t r a n s f o r m i n g schools into c o m ­
m u n i t i e s of di f ference able to a c k n o w l e d g e a n d h o n o r a l l s tudents rather t h a n 
q u e s t i o n i n g or s u b m e r g i n g their l e g i t i m a c y . 
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Critical ethnography in the field of education is the result of the following 
dialectic: O n the one hand, critical ethnography has grown out of dissatisfaction 
w i t h social accounts of "structures" like class, patriarchy, and racism in which 
real human actors never appear. O n the other hand, it has grown out of dissatis­
faction w i t h cultural accounts of human actors in which broad structural con­
straints like class, patriarchy and racism never appear. (Anderson, 1989, p. 249) 
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