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A Critique of Transcultural Nursing Theory 
F o r o v e r a d e c a d e research that addresses i n c l u s i v e e d u c a t i o n has e x a m i n e d 
the s o c i a l o r g a n i z a t i o n of k n o w l e d g e ( A l c o f f & Potter , 1993; C a m p b e l l & 
M a n i c o m , 1995; H a r d i n g , 1992, S m i t h , 1987, 1990a, 1990b, 1996), access to 
e d u c a t i o n a l i n s t i t u t i o n s a n d p r o g r a m s (B lackmore & K e n w a y , 1993; R e y n o l d s 
& Y o u n g , 1995), c u r r i c u l a r r e f o r m ( G a s k e l l & M c L a r e n , 1991; G a s k e l l , M c L a r e n , 
& N o v o g r o d s k y , 1989), c h i l l y c l a s s r o o m c l imates ( C h i l l y C o l l e c t i v e , 1995; 
S a n d l e r , S i l v e r b e r g , & H a l l , 1996), a n d strategies for teaching a n d l e a r n i n g 
( A c k e r , 1994; B r i s k i n , 1991; D e i , 1996a, 1996b; L a t h e r , 1991; M a n i c o m , 1992; 
M c C o r m i c k , 1994). F e m i n i s t s a n d cr i t i ca l theorists concerned w i t h a d v a n c i n g 
the a g e n d a of i n c l u s i v e e d u c a t i o n speak about h o w w o m e n a n d other m a r ­
g i n a l i z e d g r o u p s affect a n d are affected b y e x c l u s i o n a r y practices i n e d u c a t i o n . 
U n d e r l y i n g this research is a n a s s u m p t i o n that h o w w e c o m e to k n o w (or not 
k n o w ) o u r s e l v e s is d i s c o v e r a b l e i n a n d m e d i a t e d b y i n s t i t u t i o n a l texts, images , 
p o l i c i e s , a n d s t r u c t u r a l processes. That is to say, d o m i n a n t e d u c a t i o n a l k n o w ­
ledge sys tems o r g a n i z e h o w w e construct ourse lves a n d others as g e n d e r e d 
a n d m a l e o r female , r a c i a l i z e d a n d w h i t e or b lack , s tra ight o r gay , a b l e - b o d i e d 
or d i s a b l e d , v a l u e d or d isrespected , p o w e r f u l o r p o w e r l e s s . G e n e r a l l y , s t u ­
dents a n d facu l ty w h o see themselves a n d their va lues , beliefs , a n d interests 
represented a n d protec ted i n ins t i tu t iona l k n o w l e d g e s feel i n c l u d e d a n d 
p o w e r f u l . C o n v e r s e l y , s tudents a n d facul ty w h o d o not see themselves repre­
sented i n i n s t i t u t i o n a l i z e d k n o w l e d g e s genera l ly feel e x c l u d e d a n d o p p r e s s e d 
i n a n d b y the e d u c a t i o n a l s y s t e m . 

T h e p r i m a r y p u r p o s e of this research is to extend the d i a l o g u e about i n ­
c l u s i v e e d u c a t i o n i n t o n u r s i n g e d u c a t i o n b y e n g a g i n g i n the first anti-racist 
c r i t i q u e of t r a n s c u l t u r a l n u r s i n g theory ( T C N ) . D r a w i n g o n the w o r k s of D e i 
(1996a, 1996b), F i n e , W e i s , P o w e l l , a n d W o n g , (1997), F ine a n d W i s e (1993), 
F r a n k e n b e r g (1993,1997), M c C a r t h y a n d C r i c h l o w (1993), a n d others I e x a m i n e 
h o w T C N e m b o d i e s , i m p a r t s , a n d reinforces the d o m i n a n t socia l d iscourses 
(values , bel iefs , l a n g u a g e , a n d p o l i t i c a l interests) about race, e thnic i ty , cu l ture , 
a n d r a c i s m a n d o r g a n i z e s the e v e r y d a y l ives of w h i t e a n d m i n o r i t i z e d n u r s i n g 
s tudents a n d facu l ty . Spec i f i ca l ly , this research addresses three quest ions : (a) 
W h a t are the e x p l i c i t a n d i m p l i c i t de f in i t ions of race, e thnic i ty , c u l ture , a n d 
r a c i s m c o n s t r u c t e d i n t r a n s c u l t u r a l n u r s i n g theory? (b) H o w , if at a l l , d o n u r s -
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i n g s tudents a n d facul ty take u p or chal lenge these w a y s of t h i n k i n g about race, 
e thn ic i ty , c u l t u r e , a n d rac i sm? (c) W h a t c o m m o n g r o u n d , if a n y , u n d e r l i e s the 
p r i n c i p l e s a n d practices of t r a n s c u l t u r a l n u r s i n g e d u c a t i o n a n d ant i - rac i sm 
e d u c a t i o n as p e d a g o g i c a l approaches to soc ia l di f ference a n d rac ia l o p p r e s ­
s ion? 

O n e i m p e t u s for this research arises f r o m m y interest i n c o m p l i c a t i n g 
n u r s e s ' l o c a t i o n as a female s u b o r d i n a t e i n hea l th care b y l o o k i n g at h o w other 
p o w e r re lat ions o r g a n i z e the e d u c a t i o n a l p r e p a r a t i o n of nurses a n d , i n t u r n , 
o r g a n i z e n u r s i n g pract ice . I n d o i n g this research I a m also t a k i n g u p the 
cha l l enge to e x a m i n e the u n e a r n e d benefits a n d p r i v i l e g e s that accrue to m e as 
•a w h i t e e d u c a t o r i n a r a c i a l i z e d e d u c a t i o n a l s y s t e m . If k n o w l e d g e is a c o n d u i t 
for p o w e r t h e n I m u s t c r i t i c a l l y e x a m i n e h o w I ques t ion , use, a n d g i v e a u t h o r ­
i ty to k n o w l e d g e i n m y teach ing pract ice a n d i n m y w r i t i n g . These foc i c o m ­
b i n e d w i t h the ear ly outcomes of s o m e p r e l i m i n a r y w o r k p r o d u c e d a second 
a n d p a r a l l e l p u r p o s e . 

In the ear ly stages of this research I e x a m i n e d c u l t u r a l sens i t iv i ty as a n 
o r g a n i z i n g p r i n c i p l e i n the n u r s i n g c u r r i c u l u m at a n O n t a r i o c o m m u n i t y c o l ­
lege ( G u s t a f s o n , 1998). C u l t u r a l sens i t iv i ty , a core theme of t ranscu l tura l n u r s ­
i n g t h e o r y ( K o z i e r , E r b , B ia i s , & W i l k i n s o n , 1995) w a s a d o p t e d b y the n u r s i n g 
facu l ty i n the m i d 1980s as a response to i n c r e a s i n g c u l t u r a l d i v e r s i t y i n the 
c o m m u n i t y a n d s tudent p o p u l a t i o n s . I a r g u e d that c u l t u r a l sens i t iv i ty is a 
l i b e r a l response to race relat ions that organizes a n d reproduces whi teness a n d 
w h i t e r a c i a l i d e n t i t y as a d o m i n a n t , centered, absent presence i n n u r s i n g texts. 
S h i l l i n g (1993) f irst u s e d the phrase "absent presence" (p. 19) to refer to the 
status of the b o d y i n s o c i o l o g i c a l theory , b u t the t e r m is appl i cab le to construc­
t ions of whi teness a n d w h i t e rac ia l i d e n t i t y i n n u r s i n g texts. Whi teness a n d 
w h i t e r a c i a l i d e n t i t y are absent i n the sense that they l ie outs ide the legi t imate 
concerns of n u r s i n g e d u c a t i o n a n d t h e o r i z i n g . A t the same t ime , whi teness a n d 
w h i t e r a c i a l i d e n t i t y are present i n the sense that they are at the centre of a n d 
" n o u r i s h " (p. 19) the i d e o l o g y a n d s y s t e m of r a c i s m . 

T h e prac t i ca l issue that arose f r o m that p r e l i m i n a r y w o r k w a s p e d a g o g i c a l : 
H o w does one facil i tate the process of m a k i n g the i n v i s i b l e v i s i b l e to w h i t e 
s tudents a n d facu l ty w h o h a v e l earned not to see it? I c o n c l u d e d that this 
requires a " c o n t r a p u n t a l r e a d i n g of the text" or a consc ious effort to " r e a d 
against the g r a i n . " T o facil i tate this c r i t i ca l exercise, I a m generat ing a n d w i l l 
test a n i n s t r u m e n t that s u p p o r t s n u r s i n g facul ty a n d students i n r e c o g n i z i n g 
a n d e x a m i n i n g u n p r o b l e m a t i z e d a s s u m p t i o n s a n d beliefs about c u l t u r a l d i v e r ­
s i ty a n d soc ia l di f ference . T h e structure a n d f o r m a t of the i n s t r u m e n t d r a w s o n 
the w o r k s of E i c h l e r (1991,1997) a n d E i c h l e r , G u s t a f s o n , a n d P o m p e t z k i (1999) 
w h o d e v e l o p e d a set of d iagnost i c quest ions for r e c o g n i z i n g s e x i s m i n research. 
T h i s i n s t r u m e n t for r e c o g n i z i n g overt a n d h i d d e n forms of r a c i s m is b e i n g 
f o r m u l a t e d so that it m a y be a p p l i c a b l e to other texts b e y o n d n u r s i n g . 
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